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FOREWORD

The State Council of Educational Research and Trainings, J&K initiated review and
revision of assessment process in light of the recommendations of National
Education Policy — 2020. The purpose of revising the assessment process is to
provide a stress-free learning environment to our students based on understanding
and comprehension. An Assessment process should address the needs of the
students and contain a variety of formats to make it interesting and joyful. Since
pedagogy and curriculum are dynamic concepts, it becomes imperative to assimilate
and adopt the changing trends.

It is a moment of great pleasure that the assessment process has been revised and
reviewed by the SCERT in line with the recommendations of the NCERT and the
NEP-2020. Embarking on the demanding journey of textbook development, it is
encouraging that the ERSA Division of the SCERT has come up with an exemplar
material of its own. The exemplars have been developed to ensure that the child
takes keen interest in tackling them. This is a complete shift from the ritual of rote
memory that has plagued the creativity of our children. Care has been taken to keep
the spirit of NEP-2020 intact which aims to make the child as an active participant
in teaching-learning process and not only a passive receiver of knowledge.

It is hoped that the teachers and other stakeholders will share their rich experiences
with us to make this exemplar material more fruitful keeping in view the challenges
to implement it in our schools.

Gratitude is due to Mr Abid Hussain (KAS), Joint Director SCERT-KD for his
cooperation and painstaking efforts for bringing out the document on the school
based assessment.

The Principal DIETs are expected to conduct extensive workshops to let the
teachers understand the concept fully and remove any impediments in integratingthe
SBA in teaching-learning process.

Constructive suggestions from all the stakeholders to make this exercise more

effective for future will be appreciated.

Prof. Veena Pandita
Director SCERT-JK



ACKNOWLEDGEMENTS

We are glad to place this School Based Assessment (SBA) exemplar material inthe
hands of our teachers, who, we think, will enjoy using it as it offers both variety
and flexibility in assessing a child. Change is certainly difficult to acceptand adopt
but it nevertheless is the law of nature. Our motto is to ensure a stressfree and
quality-oriented education to our children.

It is the stakeholders in the education system (teachers, students, parents, school
heads and administrators at various levels) who will have to equally and
enthusiastically participate in contributing towards the betterment of education in
light of the modern day challenges.

The SCERT-KD conducted a workshop from 18-22 January, 2021 wherein the
faculty of the SCERT-KD, DIETs, Resource Persons and field teachers
participated wholeheartedly for the development of this exemplar material. They
deserve appreciation.

Efforts have been made to make the material teacher as well as student-friendly
and more importantly interesting. Only teachers, students and other stakeholders
can tell us how far we have been successful in this endeavour.

Furthermore, some efforts need to be made vis-a-vis teacher’s methodology.
Assessment as learning and assessment for learning need to be introduced as
pedagogies to engage the learners in the process of teaching-learning in a creative
manner. This will automatically minimise boredom and stress on learners.

With all my sincere wishes to the teachers and students.

Abid Hussain (KAS)
Joint Director SCERT-KD



Introduction

The National Education Policy-2020 proposes TRANSFORMING ASSESSMENT
FOR STUDENT DEVELOPMENT wherein it is envisaged that the aim of
assessment in the culture of our schooling system will shift from one that is
summative and primarily tests rote memorization to one that is more regular and
formative, is more competency-based, promotes learning and development of our
students, and tests higher-order skills, such as analysis, conceptual clarity, critical
thinking, and creativity. The primary purpose of assessment will indeed be for
learning; it will help the teacher and student, and the entire schooling system,
continuously revise teaching-learning processes to optimize learning and
development for all students. This will be the underlying principle for assessment at
all levels of education.

The proposed School-Based Assessment (SBA) marks a paradigm shift in
evaluating the Learning Outcome of the children at the primary, elementary and
secondary levels. The purpose of the SBA is to empower teachers to improve the
learning levels of the students. It is proposed to be a decentralised test where a
strong and relevant feedback mechanism will be inbuilt allowing the teacher to give
Immediate and constructive feedback to students. It will overcome the maladies and
shortcomings that had crept in during implementation of CCE causing serious
malfunctioning.

School Based Assessment, integrating teaching, learning and assessment, is a
pressure free environment of assessment involving both students and teachers for
improving performance on continuous basis by providing and using feedback. It isa
formative assessment and its purpose is not recording and reporting the
performances of the students by replacing summative assessment but to empower
the school and the teacher by providing some kind of autonomy in the assessment
process. Its locus is school and its focus is teaching and learning. It uses different
assessment strategies that connect teaching, learning and assessment to real life
settings and provides a way to assess and feedback on activities, surveys,
demonstrations, role plays, project works, assignments, presentations, loud reading
etc. in such a way that the learner doesn’t feel that her/his performance is being
evaluated.

The assessment facilitates attainment of competencies specified in terms of learning
outcomes in a holistic manner. As it is embedded in the teaching and



learning process within the broader educational philosophy of ‘assessment for
learning’, the assessment is carried out by school teachers in the schools.

In light of these changes, it is important that the teachers understand the salient
features of the SBA, which are:

e Integrate teaching-learning and assessment

e Child-centred and activity based pedagogy

e Focus on (learning-outcome based) competency development rather than
content memorisation

e Promotes higher-order thinking skills

e Broadening the scope of assessment by way of including self-assessment,
peer-assessment besides teacher assessment

¢ Non-threatening, stress free and enhanced participation/interaction

e Focus on assessment of/and/as learning rather than evaluation of
achievement

¢ Reposing faith on teacher and the system

e Enhancing self confidence in children

Through the online trainings, particularly IMPACT and NISHTHA, the SBA
modules were thoroughly discussed and elaborated to a large extent. In this regard,
for better understanding of grassroots level teachers and effective implementation of
SBA, Educational Research Survey and Assessment Division of the SCERT-JK
(Divisional Office Srinagar conducted a 5-day workshop entitled “Child Friendly
Assessment and Development of Exemplar Assessment Material” w.e.f 18-22
January, 2021 . Subject specific strategies, tools and techniques, along with
exemplars that could be used for SBA were framed in sync with the NCERT
guidelines.

In the exemplar material, a selected number of given assessment tools/techniques
have been exemplified with proper instructions, rubrics and rationale. The following
six important aspects have been focused on:

) Topic/ Theme

i)  Learning Outcomes/ Competency

1) Assessment tools/techniques

iv) Example that is suitable to assess a learner for a particular leaning

outcome/competency
v)  Performance descriptors (Rubric) / Oral or written feedback



vi) Rationale to define why a particular assessment strategy is used to
assess a learner in-line with some leaning outcome.

The exemplars of Languages (English, Urdu and Kashmiri) have been prepared
keeping in view the basic requirements of language learning and its
assessment. The exemplars provide a vast scope for the assessment of listening,
speaking, reading, writing, vocabulary development, applied grammar,
communication skilldevelopment, personality/social development, etc.

The exemplars of Science have been prepared in a manner that they inculcate
among the students a scientific attitude by acquiring process skills. The plan
andconduct of the assessment work is strictly in adherence to the child-centred
approach during the teaching-learning process. The suggestive exemplars aim
to help a teacher in planning and designing assessment strategies to gauge
various  aspects of  their  learning progress and  provide
reinforcement/supplement accordingly.

Exemplars in Mathematics have been designed in such a way that it helps a
child tounderstand how the subject is a methodical application of matter. The
exemplars aim at making the ordered lives of children and prevent chaos by
inculcating a sense of reasoning, creativity, critical thinking, problem-solving
ability and even effective communication skills.

Experience says learning mathematics can be made easier and enjoyable, if our
curriculum includes mathematical activities and games. Math puzzles and
riddlesencourage and attract an alert and open-minded attitude among children
and helpthem develop clarity in their thinking.

The overall aim of these exemplars is the holistic development of the child and
theintegrated teaching/learning approach to be achieved at the very grassroots
level and the purpose to be maintained and carried out further. These
exemplars are expected to prove fruitful in our school system and improve the
assessment patternfor improving the quality of education.
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School Based Assessment—2021

Subject: English Class: 111

(The Mighty Ant)

Exemplar: 1

Name of the The Mighty Ant
Topic/Chapter
& Theme

Assessment Tool / Self-Assessment/Peer Assessment
Technique 1. The teacher will ask the students to reread the text and note
the events and the sequence of events in the story.

2. The teacher will tell the students to reconstruct the same
story into their own words.

3. The teacher will himself retell the story to the students as a
model narration of the story to set a parameter for the self-
assessment of the learners.

4. The teacher will ask the students to tell the story to the class
using their own language constructions. The teacher will
supervise the students individually.

LO/Competency The student are able to:
1. Sequencing and reconstructing
2. Speaks confidently




Rubric
Criteria Needs Satisfactory Advanced
Improvement
1. Retelling Retell the story | Retells the story Retells the story
the story with the help independently. independently with
of teacher/ proper sequencing.
peers.
The language development demands to make a language
Rationale user a good reader and a proficient speaker. Also it demands the

user to be very creative in using/reusing the same stuff. So a
student is trained and assessed involving all the basic language
skills—LSRW, besides that a student’s creative use of language is
also of prime importance. The performance descriptors in the
rubrics aligned with the assessment technique allows a learner to
check his/her present level and helps him/her to identify his/her
expected goal/aim.




School Based Assessment—2021

Subject: English Class: 111
(The Mighty Ant)

Exemplar: 2
Name of the
Topic/Chapter The Mighty Ant
& Theme (Picture Reading & Describing)
Assessment Tool / Group assessment
Technique 1. The teacher will arrange sets of pictures related to some
story on the same theme as of our present story, make
proper sequence of the pictures as per the events of the
story and distribute them into different groups in the class.
2. The groups will collectively observe and discuss these
pictures and come up with a story that they will present to
the class.
3. Other groups may pose guestions on the story presented
by a group.
LO/Competency The student are able to:

1. Reads and describes pictures.

2.  Cooperates with his group mates in performing the
activity. (as social skill)

3. Leads in responding to different activities in the group. (as
life skill)




Rubric
Criteria Needs Satisfactory Advanced
Improvement
1. Reads and Lacks Comprehends Comprehends
describes comprehension in pictures but doesn’t | pictures and tells
pictures illustrating pictures | tells the story the story with
sequentially proper sequencing
As any group activity is a social activity. The present activity
Rationale ‘Picture Reading and Describing’ in different groups and their

presentation in the class develops all the four qualities—
(participation, leadership, cooperation and feedback) among
the students for the improved results in any group/social
activity.




School Based Assessment—2021

Subject: English

(The Mighty Ant)

Class: 111

Exemplar: 3
Name of the
Topic/Chapter The Mighty Ant (Drawing & Description)
& Theme
Assessment Self-Assessment

Tool/Technique

The brief description of an ant is given below. Read the
description and draw the ant in the box below and label its parts

The ant is in insect. It has two eyes and two elbowed antennas. The
insect has six legs with three joints each. There are black ants as well
as red and brown ants. The size of an ant ranges from 2mm to 25mm.

LO/Competency 1.  Reading with comprehension
2. Drawing/painting of a given description
Rubric
Level 1 Level 2 Level 3
Criteria Needs Satisfactory Advanced
Improvement

1. Drawing/ Drawing and Most of the drawing | The drawing and
painting labelling was and labelling was labelling was the

inappropriate

appropriate

most appropriate




Rationale

In this activity we aim to improve the basic competency of reading.
Besides we target at motor skills and cognitive development of the
child. We also try to make her/him patient (as drawing a picture will
take much of her/his time), and creative thinker. Peer assessment will
provide an environment for a learner to compare his/her drawing
with the drawings of other learners. The most appropriate and
beautiful drawing may become the target and inspiration for the rest
of the learners.




Subject: English

School Based Assessment—2021

Class: 111

(The Mighty Ant)

Exemplar:4
Name of the )
Topic/Chapter The Mighty Ant
& Theme
Assessment Tool / Role Play
Technique 1. The teacher will assign roles of the different characters of
the story—The Mighty Ant to different students
2. The students will prepare themselves in the guidance and
observation of the teacher in Mother Tongue /Target
Language.
3. The students will act the story in the class.
4. The teacher will observe the activity all the time and will
provide necessary assistance.
LO/Competency | 1. Listening & Speaking
2. Time Management
3. Communication Skills (Life Skill)
4. Interpersonal relationship (Social Skill)
Rubric
Level 1 Level 2 Level 3
Criteria Needs Satisfactory Advanced
Improvement
1. Dialogue Delivery of Most of the The dialogue
Delivery dialogues was not | dialogue delivery | delivery was very

appropriate (like—
content,
expressions, tone,
gestures, time
management etc).

was appropriate. appropriate.




2. Performance
(Participation,
communication,
entry, exit etc) of
the characters in
the play

Performance was
not appropriate

Most of the
performance was
appropriate

The performance
was the most
appropriate

Rationale

In this activity we aim to improve the basic competencies of
listening and speaking. Besides we target at the overall
performance, hidden talent and removing of shyness.
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School Based Assessment—2021

Subject: English Class: 111

(The Mighty Ant)

Exemplar: 5
Name of the i i i
Topic / Chapter The Mighty Ant (Construction and Delivery)
& Theme
Assessment Tool / Story Telling
Technique 1. The teacher will divide the students into groups.
2. The teacher will highlight a theme (say Wisdom) and discuss
it with certain examples.
3. The groups will discuss the theme and construct stories.
4. Each group will present its story to the class.
5. The teacher will guide the students wherever necessary and
observe the whole process of the class.
LO/Competency 1. Listening & Speaking

2. Creative thinking
3. Communication Skills (Life Skill)

4. Interpersonal relationship (Social Skill)

Feedback

After presenting the story by one group, the teacher and the students, other than those who
present the story, will provide oral feedback on overall presentation, sequencing of
events/ideas and communication.

Rationale

In this activity we aim to improve the basic competencies of listening
and speaking. Besides we target at sequencing events/ideas and
communicative development of the child.

10
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Subject: English

Class: 111
The SWING
Exemplar: - 1
Topic & theme THE SWING
Concept
GROUP ASSESSMENT
ASSESSMENT | The teacher will divide the class in groups and ask them accordingly.
TOOLS/ e To find the rhyming words of the poem
TECHNIQUES e To sing the poem with rhyme and rhythm
Learning e Read/sing the poem with rhyme and rhythm.
outcome/ e Identify and write rhyming words.
competency
Criteria LEVEL 1 LEVEL 2 LEVEL 3
Needs Good Excellent
Improvement
Reads/Sings Reads/sings Reads/sings the
RUBRIC R.eaqling/ thfa poem the poem with | poem with rhyme
Singing without rhyme and and rhythm
rhyme and rhythm with independently.
rhythm. some
assistance.
Identifying | Have Can identify Can identify the
the difficulty in the rhyming rhyming words and
rhyming identifying words. make other rhyming
words the rhyming words from them
words. also.
RATIONALE The teacher ensures that the singing activity develops all the four skills
of language i.e. listening, speaking, reading, and writing. The Rubric
clearly shows the students work for better performance.
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2. EXAMPLAR
TOPIC &THEME THE SWING
CONCEPT
PEER ASSESSMENT
° The teacher will read the poem aloud with proper pause,
pronunciation and fluency and ask students to read the poem to
Assessment his/her peer in the same way as the teacher has already done.
Tools / ° The teacher will write some words of the poem on the board
Techniques and ask the students to find rhyming words of these words
from the poem.
Learning ° Sing the poem with proper pause, pronunciation and fluency.
outcome/ ° Identify and write rhyming words.
competency
Criteria LEVEL 1 LEVEL 2 LEVEL 3
Needs Good Excellent
Improvement
Cannot Can read/sing the | Can read/sing
Reading/ | read/sing the poem without the poem with
RUBRIC || Singing | poem without proper pause, proper pause,
the help of Pronunciation and | pronunciation
teacher/peer. fluency and fluency
Rhyming | Have difficulty | Can identify the | Can identify the
Words in identifying rhyming words rhyming words
the rhyming but cannot write | and can write
words. them properly. them Properly.
The teacher ensures that the learners are tested in all the four
RATIONALE | skills of language i.e. listening, speaking, reading, and writing. The
Rubric clearly shows the students work for better performance in the
basic language skills, especially reading. Besides, poetic devices are of
prime importance, so the rubric takes care of assessing rhyming words
as a poetic device.
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EXAMPLAR: 3
Topic &theme
concept THE SWING
SELF ASSESSMENT
The teacher will ask the learners to read the poem and answer these
questions.
Assessment ° How well did | learn the poem?
Tools/techniques ° How can it be learnt differently next time?
° What did | find difficult?
° What grade shall | give to myself?
Learning ° Understand & appreciate the poem.
outcome/ ° Express the feelings created after reading the poem.
competency
LEVEL 1 LEVEL 2 LEVEL 3
CRITERA Needs Good Excellent
Improvement
Rubric
Have Could understand | Could
Reading with difficulty in with the help of | understand the
Comprehension | understanding | teacher/peers. poem easily and
the poem. express feelings
created after
reading the
poem.
Rationale The teacher should ensure that learners are tested in all the four skills of

language i.e. listening, speaking, reading, and writing. The Rubrics clearly
shows the students should work for better understanding of the poem and
also take care of the feelings aroused in the learners after reading the poem.
It also gives way to the expression of the feelings.

13
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EXAMPLAR: 4

Topic &
theme Identify & Use Describing words
concept

Group ASSESSMENT
Assessment | Examplar
Tools / . ) . )
Techniques My name is Chinar. | am a large tree found in Kashmir. | have a dark bark and strong

roots. | have a thick trunk and broad leaves. My leaves are green in summer and they
turn brown in autumn. | give fresh air to people.

Birds make beautiful nests on my branches. | am about 30 meters tall.

Notice the words which are underlined. They tell us something about the nouns such
as the tree, its bark, roots, leaves and height. These are called describing words.

The teacher will ask the learners:
e To read the first two paragraphs of the ‘The Mighty Ant' and
underline the Describing words.
e Those learners who can identify the describing words will try to
use said words in simple sentences.

14
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Learning e Identify describing words in a paragraph.
outcome / e Use simple describing words related to size, shape, weight, texture such as big,
competency small, tall, beautiful, round, pink, red etc in simple sentences.
Criteria LEVEL 1 LEVEL 2 LEVEL 3
Needs Good Excellent
Improvement
Could identify least | Could identify Could identify all
Rubrics Identifying numb_er_s of most of the the describing
Describing describing words. describing words. | words.
Words
Using Have difficulty in Could use most of | Could use all the
Describing using describing the describing describing words
Words words in simple words in the in a variety of
sentences. simple sentences. | simple sentences.
) Grammar gives language control to its users over expression and communication in
Rationale | everyday life. It makes reading and writing meaningful and therefore helps in better

communication. The rubric clearly depicts the way students assess themselves for
the better understanding and usage of various grammar rules into his/her everyday
communication—reading and writing.

15
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EXAMPLAR: 5

Topic/theme

PICTURE READING

Peer/Teacher ASSESSMENT

e Ask the students to look at the picture. Ensure that all students have
clear access to the picture.
Let the students look at the picture.
When the students have seen the picture properly, ask them certain
questions, like:
[ List the things you see in the picture.
T1Which animal do you see in the picture?
T1Who is enjoying the swing?
1 How do you feel after observing the different things in the
picture?
[J What do you like the most in the picture?

Learning
outcome

e Identify objects in the pictures.
e Knowing some unfamiliar words/adding to vocabulary.

e Label all the objects in the picture.

16
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Criteria LEVEL 1 LEVEL 2 LEVEL 3
Needs Good Excellent
Improvement
Identifying | Couldn’t identify | Could identify | Could identify and
Objects all the objects in | all the objects in | name all the
the picture. the picture but | objects in the
Rubric knew the name | target language.
of a few objects
in the target
language/
Labelling Couldn’t label the | Could label Could label all the
objects objects some objects in | objects in the
the picture. picture.
Rationale While conducting this activity make sure that students will become familiar

with the information provided in the given picture. The rubrics clearly depict
the way students are assessed by their peers for better understanding. The
teacher also assesses his learners, during the activity.

17
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Subject: English

Class: v
Exemplar: |
TOPIC The Fowler and the Quails
&THEME
CONCEPT
PEER ASSESSMENT
The students are asked to have individual reading of the text (loud
reading) already taught to them.
Assessment Other students listen attentively and mark mistakes if the reader does any.
Tools / This allows him to rectify through peer assessment and others in the class
Techniques go through self-assessment before they get turn to read.
Learning ®  Read the text with pronunciation and pauses.
Outcome /
Competency
Criteria LEVEL 1 LEVEL 2 LEVEL 3
Needs Good Excellent
Improvement
Reading Reads with the | Reads most of Reads all the
help of teacher/ | the text text
RUBRIC peers. independently. independently.
Pronunciation | Mispronounces | Finds difficulty in | Pronounces all
most of the pronouncing the words in the
words. larger words. text correctly.
The present activity is a language learning, which focuses on loud reading and
pronunciation of the words used in the text. It helps the learners to use correct
RATIONALE | pronunciation of the words and helps him/her to read a text appropriate

pronunciation.

18
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Exemplar: 2
Topic &
Theme Union is Strength
Concept
SELF ASSESSMENT
Assessment ° A§k EaCh'StEd?ntS t’;o bdr:ng a stick.
Tools / ° Tie the sticks in a bundle. .
i ° Ask each student to break the bundle of sticks.
techniques . : )
° Untie the bundle and give one stick to each student.
° Ask them to break the allotted stick.
° Ask the students, what they learn from the activity.
Learning To understand the theme of the story
Outcome / To describe/express an event, a story, an activity
Competency
Criteria LEVEL 1 LEVEL 2 LEVEL 3
Needs Good Excellent
Improvement
Comprehension Finding Comprehends Comprehends
Rubric of theme difficulty in the theme most | the theme
comprehendin | of the time. always and
g theme. have a deep
thinking about
it.
Description/exp | Unable to Finds some Able to
ression describe/ difficulty in describe/
express. describing/ express
expressing. appropriately.
Language learning is a continuous process and can be learned using various
pedagogies. Here we have used the method of demonstration of an event
followed by an opportunity for the learners to describe the demonstration and
Rationale express over it. This greatly helps learners to learn basic language skills.

19
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Exemplar: 3

0,

Content/
Topic

Learning
outcomes

Peer/ Group Assessment
The teacher asks the students to listen to the audio clip of
a dialogue between two people.
Audio clip of dialogue.
Amjid: Hi, Pinky. How are you?
Pinky: I'm fine. Thank you, Amjid.
Amjid: Pinky, do you want something?
Pinky: yes. I'm hungry. Please, give me something to eat.
Amjid: Alright, take this apple.
Pinky: Oh! How nice of you! Thank you.

Grammar:

Types of
sentences.

Listening with
comprehension.

Identification of
assertive and
interrogative
sentences

After listening to the audio clip, the teacher provides the

following assessments to the students.

Peer Assessment: Student ‘A" asks the following questions

to the other students.

a) Tell the name of the boy and the girl in the dialogue you
have just heard.

b) Who is hungry?

c) What does Amjid give to Pinky?

d) After Pinky gets an apple, what does she say to Amjid?

e) Who says, Take this apple.’

Group Assessment: The teacher asks the students to
identify the following sentences used in the dialogue.

1. How are you? 2. Please, give me something to eat.

3. I am hungry. 4. How nice of you! 5. Do you want
something?

20
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Rubrics:

Criteria

Level 1

Level 2

Level 3

Listening with
comprehension

Identification of
sentences

Have difficulty in
comprehending what
she/he listens.

Hardly identifies types
of sentences.

Comprehends most of
what s/he listens.

Identifies some
sentences.

Comprehends fully
of what s/he listens.

Identifies all types
of sentences
accurately.

21
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Exemplar: 4
Subject: English.
Class: 5th.

Text

Once Surya Singh, the Prince of Manipur, came to Delhi on business. He was travelling alone. It
was a secret mission. So he did not bring a single servant with him. On the way, he saw a weak
and tired-looking man sitting on the roadside. He stopped his horse and asked him, ‘which way
are you going?’

Content | Learning Assessment tools/ techniques.
|/ Topic outcomes The teacher gives the activity and the students respond
accordingly.
Birbal the | The student; Peer assessment technique is used for activity 1 & 2
wise/ past - Activity 1
verb P a) Identifies the 1) To circle verbs given in the text.
past form of Activity 2
verbs. 1) To arrange the sequence of actions in the correct order as given
in the text.

b) sequencing of

Stopped his horse ___came to Delhi____ did not bring a servant_
events

__saw a weak and tired looking man ___ was traveling alone.
Peer Assessment technique is used for activity 3.

Activity 3: The student 'A" asks the other students to prepare the
list of activities they did or didn't do yesterday. For example;

1) Some of the activities | and my friend did or didn't do yesterday.

Activities I My friend
(yes/No) (yes/ no)
Watched TV.
Took a bath.
Woke up early.

Helped my mother.
Played a game.
Went to the shop.

2) The students tell each other what activities they did or didn't do
as given in the table.
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Rubrics:
Criteria Level 1 Level 2 Level 3
Verb Identifies few verbs Identifies most of the Identifies all the verbs
recognition but unable to identify yerbs. put I'acks and also identifies the
the tense. identification of tenses. | correct tense.
Sequencing | Sequences events in Sequences only few Sequences events
of events inappropriate order. events appropriately. most appropriately.

23

Rationale: The assessment focuses on assessment as learning and assessment for learning. It
involves interaction among participants and it is child centred and creates opportunities to learn

together.
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Exemplar :1
TOPIC Life (Lesson No 2 from the prescribed textbook)

ASSSESSMENT Self-Assessment

TOOL (The Student shall watch the video of the lesson available on
DIKSHA and then reads the text by himself.)

LEARNING The learner reads the text with comprehension

OUTCOME /

COMPETENCY

Criteria Needs Satisfactory Advanced
Improvement

Reading Only reads the text | Reads the text but Read the text and

Comprehension but does noF finds dlfflcu_lty in also understands it
understand it. understand it completely.

completely.

RATIONALE The significance of Self-assessment is that it provides individual
feedback to the learner and that too by himself, which acts as a
positive reinforcement for continuous reflection and learning.
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Exemplar: 3
Role Play
Topic Life (Lesson No 2 from the prescribed textbook)
Assessment Group Assessment (Ride Play)
Tool (The teacher will divide the class into various groups. Each group shall
consist of 7 members representing each character from the lesson.)
Learning The learners participate in role-play
Outcome /
Competency
Criteria Needs Satisfactory Advanced
Improvement
RUBRIC Speaking Can speak Can speak English | Can speak
English but not | easily but have English easily
fluently. some problem in and with good
pronunciation pronunciation
Rationale The significance of Group assessment is that it provides feedback to the

learners for helping each other in enhancement of learning levels.

25
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Subject: English Class: 8%
Exemplar: 4
Topic: How Teachers Learn by John Holt
Concept: Scanning a Passage/ Reading Comprehension

Assessment Tool: Assessment for and as learning has been used. It is the formative assessment
where the teacher gives an activity and learners have to comprehend the passage and respond to
the statements given at the end. They can go for self-assessment, Peer assessment and teacher
assessment through this activity.

Learning outcome:

After reading the passage and performing the activity the learners are able to scan a passage with
deep comprehension.

The Text:

At first, it was not clear how she wanted me to help her, or what | was supposed to do. Most of the
time, | just sat still and silent, a hard thing for a teacher to do, particularly one who, like me, thinks
he is good at explaining and helping. The first few pages were easy; then she began to meet more
words that she didn’t know, and had to figure out. Only rarely, when she seemed badly stuck, did
| say anything.

Activity:

The teacher will write some expressions (phrases and chunks of words) from the text on the white
board. S/he will ask the learners to go through the passage and mark all the expressions on their
textbooks which they see/read on the board. After reading the passage and marking the phrases
and chunks of words, the learners are asked to do the quiz that follows:

Complete the following with evidence from the passage:

True or False Evidence from
passage

1.The narrator was not sure about,
what to do for Nora at the beginning.

2. It is difficult for a teacher not to
speak.
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3. The narrator was bad at
explaining things.
4. Reading first few pages was not
difficult for Nora.
6. New sentences were not known to
Nora.
7. Nora figured out all the words
that she read.
8. The teacher didn’t say anything at
all to help Nora.
Rubric for the above assignment:
Criteria Excellent Good Needs Improvement
Scanning Reads and writes true Reads and writes true or | Reads and writes true
a passage | O false against the false against the or false for some
statements with statements but doesn’t statements and doesn’t
evidence from the text. | find evidence for all the | find evidence from the
statements. passage.
Rationale:

The task is followed by a rubric which has three levels of learner comprehension,
criteria and descriptors of the levels. The learner while doing his assignment has to
fulfil the requirement stated by the descriptors of a particular level to see his
performance at the rating scale of the levels. This rubric is a self-guide to the learner
to improve from one level to another. It can also guide peers to see how their
classmates are in a particular level.
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Exemplar: 5
Topic: How Teachers Learn by John Holt

Concept: SkKimming a Passage/Reading Comprehension

Assessment Tool: Assessment for and as learning has been used. It is the formative assessment
where the teacher gives an activity and learners have to comprehend the passage and respond to
the statements given at the end. They can go for self-assessment, Peer assessment and teacher
assessment through this activity.

Learning outcome:

After reading the passage and performing the activity the learners are able to skim a passage with
deep comprehension.

The Text:

One of the reasons why children from unlettered homes are at a disadvantage when they start
learning to read may be that they lack this familiarity with the shapes of words and letters. This
may also be a reason why we should give children time to get used to, and familiar with, the look
of letters and words, before beginning any kind of formal instruction. In fact, this is a very good
reason, among many others for letting the child himself/herself decide when he/she wants to
read.

Select an appropriate heading for the above passage from the choices given below:
Importance of shapes of words and letters

Shapes of words and letters

Problems/difficulties in reading

Reading problem reasons

Learning to read

Formal instruction and shapes of words and letters

Improving reading skills
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Rubric for the above assignment:

Criteria | Not  meeting | Approaching | Meeting Exceeding
Learning learning learning learning outcome
outcome outcome outcome

Skimming | Skimming of the | Skims but is Skims with Skims with

a passage passage not done, | confused comprehension comprehension
not able to make | between the and selects the

. : . . And selects the
choices without | selections of appropriate .
: . most appropriate

help from the choices. heading. i
heading/rephrases a

teacher. _
new heading
perfectly.

Rationale:

A passage has been given to the learners at individual level. They will read it with deep
comprehension and respond to the activity given at the end. The task is followed by a rubric which
has four levels of learner comprehension, criteria and descriptors of the levels. The learner while
doing his assignment has to fulfil the requirement stated by the descriptors of a particular level to
see his performance at the rating scale of the levels. This rubric is a self-guide to the learner to
improve from one level to another. It can also guide peers to see how their classmates are in a
particular level.
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Exemplar 7

Topic: How Teachers Learn by John Holt
Concept: Reading with comprehension and applying the skills in authentic situations

Assessment Tool: Assessment for and as learning has been used. It is the formative
assessment where the teacher gives an activity and learners have to comprehend the passage and
respond to the statements given at the end. They can go for self-assessment, Peer assessment and
teacher assessment through this activity.

Learning outcome:

After reading and comprehending the lesson learners relate it to their understanding of different
texts and respond to them accordingly.

The activity:

You read the lesson, “How Teachers Learn” where a teacher narrates a story of his acquaintance
with a child of class eight. The child, Nora, faces certain problems to read words which irritates
the narrator. Later he understands the logic behind Nora’s struggle.

Based on the same experience; Describe briefly, how you feel while reading something new
other than your English text.

List the problems that you face while trying to read and comprehend the new text.
How would you like your teacher or parent to help you?

Read some story or newspaper lying in your home and describe all the problems you faced to
comprehend the story or news?

You can list the new words; problem of pronunciation, phrases, idioms, verb forms or
understanding the describing words.

Rubric for the above assignment:

Criteria Excellent Good Needs Improvement
Analyses a text | Comprehends the Comprehends the Comprehends the text to
and applies text, identifies new texts to some extent. | a least extent, identifies
comprehension | words and seeks help | Identifies few new words with difficulty and
in different most appropriately words but confuses doesn’t seek help from
situations. from his elders. to seek help. elders.
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Rationale:

This task exposes the learner to different reading activities and empowers him to be an independent
reader and to experience understanding of new reading situations and to develop creativity and
critical thinking.
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SCIENCE



Exemplar 1
Class: 5™

Topic/ Experiments With Water: Floatation
Concept
Assessment Self Assessment
Tool/
Technique Exemplar:
To check which of the following items sink or float.
S.No. Item Sink Float

Mobile Phone

Plastic Bottle

Marker Pen %

<«

Shikara Boat

PAGE 1 of 21
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Classify

Peer Assessment : (Using response cards, Paper pencil or Orally)
Exemplar:
Float or sink: Classify the following:

1. Wooden Chopping Board 2. Spatula 3. Rock 4. Nails 5. Glass cup 6. Cricket ball
7. Phone charger 8. Pencil 9. Books 10. Football 11. Glasses 12. Needle

Floats Doesn’t Float

Learning outcome The child is able to identify/classify objects on the basis of whether they
Competency float or sink.
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Criteria Level-4 Level-3 Level-2 Level-2
Rubrics-1 Exemplary Competent Developing Beginning
(Recollecting) Can name Can name a Makes mistakes | Not able to
many objects | few objects in naming ob- answer
Things that float/ jects
sink in water
(Understanding) Is able to Classifies Needs help to Not able to
Classify objects that | classify the only a few classify the ob- | classify
float/sink in water objects easily | objects jects
(SKkill/Application) | Identifies the | Identifies the | Needs help/ hint | Not able to
Identify things that | objects easily | objects but to identify the identify
float/ sink in water takes time things
(Note: Teacher may change/revise the criteria/ level / level description as per the need)
Rationale | Peer assessment and group assessment have been used to boost the confidence level of
students. It encourages integrated teaching learning and assessment in a conducive way.
Rubrics-2: (Optional/Substitutive)
For assessing more than one student
Student’s (Remembering) (Understanding) (Skill/Application)
name/ Names the objects that Classifies the objects that | Identifies the objects that float/ sink
Roll no. float/ sink in water float/sink in water in water
L4 L3 L2 (L1 |L4 L3 L2 L1 | L4 L3 |L2 |LI

PAGE 3 of 21
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Exemplar: 2
Class: 5th

Topic/Concept

Experiments with water: Solubility

Assessment Tool/
Technique

Self Assessment:
Exemplar:
Am I able to answer?

1. What happens salt is added to water?
2. What other things dissolve in water?
3. Do all things dissolve in water?

Peer Assessment: Using response cards/paper/oral)
Exemplar:
Am I able to answer?

1. Name two substances that dissolve in water?

2 Fieana-thofallassaa
JTTONT UIC TOTTO WIIT

hoacotha clbhctane
TIIUUSV Ul DUUISLALIV\

b
y with

1 Saltr

e e’

Milk Sugar Sand

Learning Outcome/
Competency

1. Identify substances on the basis of solubility.
2. Differentiate between soluble and insoluble substances.
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Criteria Level-4 Level-3 Level-2 Level-1
Rubrics Exemplary Competent Developing Beginning
Remembering | Defines the Defines the Defines Not able to
the concept concept. Lists concept, but concept. Lists | define or
soluble and lists few few list.
insoluble soluble/ substances
substances insoluble with mistakes
substances
Understanding | Differentiates Differentiates Differentiates | Not able to
the concept between soluble between soluble | between differentiate
and insoluble and insoluble soluble and any.
substances well. substances but | insoluble
makes mistakes | substances
with
difficulty/
with help /
hints
Skill / Shows/ Shows/ Needs help to | Not able to
Application demonstrates how | demonstrates demonstrate. | demonstrate.
things are soluble/ | but makes
insoluble mistakes
(Note: Teacher may change/revise the criteria/ level / level description as per concept/
need)
Rationale | Self assessment / Peer Assessment has been used to promote student-centered learning,

making students feel both safe and responsible. It also helps in improving student
engagement in classroom.
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Exemplar 3
Class: Sth

Topic/Concept

The Earth: Structure of Earth

Assessment Tool/
Technique

Peer Assessment: Using response cards/paper/oral)
Exemplar:

Look at the picture below and answer the questions that follow.

_— —

Crust—>

Mantle

1. How many layers does the Earth have?
2. Name the different layers of the Earth.
3. Which is the topmost layer of the Earth.
4. Which is the hottest layer of the Earth

Group Assessment
Exemplar:

Group-1: Label the layers of Earth.
Group-2: Label the layers of Earth

Learning Outcome/
Competency

1. The student is able to name the different layers of Earth.
2. The student is able to tell which layer of the Earth is the

hottest.

38
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Learning
outcome/ Identifying the different layers of Earth.
Competency
Rubrics Criteria Level-4 Level-3 Level-2 Level-1
Exemplary | Competent | Developing | Beginning
(Remembering) Answers Answers Answers Not able to
Layers of Earth correctly and | correctly but | correctly but | answer
names all the | names 1 or 2 | can’t name
3 layers of layers only. | the layers
Earth
(Understanding) Identifies all | Identifies Identifies Not able to
Identify the various | the 3 layers | only 2 layers | only 1 layer | answer/ or
layers of Earth wrongly
identifies
(Skill) Draws and Draws and Draws and Not able to
Drawing and labels all the | labels only 2 | labels only draw
Labeling 3 layers layers one layer anything
(Note: Teacher may change/revise the criteria/ level/ level description as per
concept/ need)
Rationale Peer assessment and group assessment have been used to develop interaction

between students which, in turns, helps to boost the scientific temper among them.

It also encourages students for free expression /responses, thereby enhancing the
effective learning process.
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Exemplar 4
Class: Sth

Topic/ Concept

The Earth ( Formation of Days & Nights)

Assessment Tools /
Techniques

Self Assessment: (Oral / using paper and pencil)

Exempl

Light Rays

Do I know?

1.  What is the rotation of Earth?

2. How it causes day and night?

Peer Assessment: (using paper pencil / Oral)

Exemplar:

1. How much time does the earth take to complete one rotation?
2. Does the earth rotate eastward or westward?

3. What is the tilt of earth on its axis?

Group Assessment: (using globe, torch etc)
Exemplar: Day and Night torch experiment

Ask groups to demonstrate the phenomena using different aids.
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Learning Say how days and nights are formed?
Outcomes/
Competency
Criteria Level-3 Level-2 Level-1
Rubrics Exemplary Developing Beginning
(Remembering)
How days and nights Answers Answe‘rs with No answer
are formed? correctly help/ hints
(Understanding)
Rotation of Earth Defines Defines partially No answer/
correctly Incorrect answer
(Skill)
Demonstration of the
formation of day and Demonstrates Demonstrates Not able to
night correctly partially demonstrate
(Note: Teacher may change/revise the criteria/ level / level description as per
concept)
Rationale Self assessment / Peer Assessment have been used to promote student-centred

learning making students feel both safe and responsible. It also helps in improving
student engagement in classroom.
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Exemplar- 5
Class 5th

Topic/ concept

The Earth
( Formation of Seasons)

Assessment Tools /
Techniques

Peer Assessment: (oral/ response cards)
Exemplar:
Do you know?

1.What is revolution of earth?
2. What is the difference between rotation & revolution of Earth?

Group Assessment: (video, chart, picture)
Exemplar:

% N
s

September 23

\ m Autumnal Equinox

June 22
Summer Solstice
(Southern Winter Solstice)

December 22
Winter Solstice (Southern
Summer Solstice)

March 21

Vernal Equirox

Group 1: Watch a video or look at a chart showing revolution of Earth and
identify when it will be summer or winter.
Group 2: Make a chart of revolution of Earth and label different seasons on it.

Learning Outcome/
Competency

The student is able to describe the revolution of earth.
The students is able to describe the formation of seasons caused by the revolu-
tion of Earth.

PAGE 10 of 21
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Criteria Level-3 Level-2 Level-1
Rubrics Competent Developing Beginning
(Remembering) Defines clearly Defines but not Not able to define
Define revolution correctly
(Understanding) | Answers Answers partially | Not able to
How seasons are | proficiently answer
formed
( Note: Teacher can revise the rubrics as per the need)
Rationale Peer Assessment / group assessment using chart/ animation promotes self

learning in an attractive and more comprehensive way. This also causes the
students to retain the content knowledge more efficiently.
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Exemplar 6
CLASS: 5th

Topic/Concept The Earth: Effects of Season
Assessment Tool/ Self Assessment:
Technique Exemplar:

Am [ able to answer?
1. How many seasons are there in a year?

3. Autumn 4. Winter

2. Different Seasons, Different Months

Spring

Summer Autumn

Winter

Peer Assessment:
Exemplar:
Do we know?

1.  We drink more water in summer.
2. Clothes dry up faster in summer.
3. Spring is loved by all.

Group Assessment:
Exemplar: (Assignment)

Group 1. Make a chart displaying the advantages/disadvantages of
different seasons.

Group 2. Make a chart of displaying habits / lifestyle of people in Kashmir
during winter season.

Leaming Outcome/ A student should be able to know the effects of different seasons on his
A student should be able to know the importance of different seasons in a
year.
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Criteria Level-4 Level-3 Level-2 Level-1
Rubrics Exemplary Competent Developing Beginning
(Recollecting) Is able to Is able to Is able to name | Not able to
name all the name at least | only one season | name any
Different seasons four season. two season.
(Understanding) Is able to Describes the | Makes mistakes | Not able to
Importance of describe the importance in the describe
different seasons importance of | with description
different difficulty.
season well.
(Skill/Application) | Identifies the | Identifies the | Needs help/ hint | Not able to
Identify seasons on a | seasons easily | seasons but to identify the identify
chart takes time seasons
(Note: Teacher may change/revise the criteria/ level / level description as per the need)
Rationale Self Assessment provides a deep insight to students about their comprehension level and

thus boosts their learning. Peer Assessment /group Assessment makes students
responsible and induces collaborative learning in them, engaging them all during the

class.
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Exemplar-7
Class: Sth

Topic/ Concept

The Earth ( Solar and Lunar Eclipse)

Assessment Tools/ Self Assessment:
Techniques

Exemplar:

Do I know:

1. What is a solar eclipse?
2. What is a lunar eclipse?

3. Difference between solar and lunar eclipse.

Peer Assessment: (oral/ using response cards)
Look at the images below and answer the questions that follow.

1. SOLAR ECLIPSE

Moon Penumbra

2. LUNAR ECLIPSE

Partial lunar

Moon’s orbit eclipse

Co) Penumbra

Partial lunar
eclipse
1. During a solar eclipse, comes between . (Earth/ Moon)
2. During a lunar eclipse comes between . (Earth/ Moon)
3. gets partially invisible during the solar eclipse. (Moon/Sun)
4.

gets partially invisible during the lunar eclipse. (Moon / Sun)

PAGE 14 of 21

46



47

Group Assessment: (using videos, charts, etc)

Group 1: Watch a video of both Solar Eclipse and Lunar Eclipse.
Group 2: Distinguish between Solar Eclipse and Lunar Eclipse.
Group3: Gather information on the solar eclipse of 21 June 2020.

Learning Define Solar and Lunar eclipse.

Outcome/ Differentiate between Solar and Lunar Eclipse

Competency

Rubrics Criteria Level-4 Level-3 Level-2 Level-1
Exemplary Competent Developing Beginning

(Remembering) | Defines both | Defines both | Defines only | Not able to
Solar and Lunar | very well but not clearly | one of them define
Eclipse
(Understanding) | Compares the | Compares but | Needs help/ Not able to
Comparison two well with difficulty | hints compare
(Skill) Identifies both | Identifies but | Needs help/ Not able to
Identifies from at ease with difficulty | hints identify
a video/ chart
(Note: Teacher may change/revise the criteria/ level / level description as per
concept)

Rationale Self, Peer and Group assessments using chart/ animation promotes self learning in an

attractive and more comprehensive way. Being child-centered, it is the most
recommended way to engage students in the classroom.
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Exemplar-1

Class: 8th

Topic/ Food Production and Management
Concept Agriculture and Horticulture-Crop Plants
Assessment | Oral Assessment
Tools/ 1.  Difference between agriculture and Horticulture.
Techniques | 2.  Is apple production in related to agriculture or horticulture?
3. Identify post harvesting measures to avoid apple damage.
Observation based Assessment
1. Difference between maize and a rice plant?
2. How does a rice field look?
3. How do you eat corn on a cob?
Pen-paper Assessment
1.Define the terms: Agriculture and Horticulture
2. List the main crops grown in J&K?
3. What is a cereal crop?
4. Write the names of 5 high yielding varieties of wheat and paddy.
Learning 1. The student is able to differentiate between agriculture and Horticulture.
Outcomes 2. The students is able to name various types of cereals grown in J&K.
Rubric
Agriculture Rice
Horticulture | Apple Sunflower
Cereals crops Rice
Oilseeds Mustard
Root crops Sweet Potato
Tuber crops Potato
Vegetables Cabbage
Fruits Tomato
Flowers Cauliflower
Rationale Agriculture and horticulture provide us with our basic needs namely food,

shelter and clothing. In the light of shrinking land area and increasing
population, we must explore new techniques to improve our agricultural
and horticultural yields.
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Exemplar-2
Class: 8th

Topic/ Best practices of crop production (Right kind of Soil and Sowing)
Concept
Assessment Oral Assessment
Tools/
Techniques Identify conditions necessary for ensuring a good crop yield
1. Loosened soil
2. Good quality seeds
3. Pre and post sowing activities
4. Broadcasting and line sowing
Field Trip
Schedule a field trip for the students at the time of sowing seeds. Teacher to
explain to the students:
1. How line sowing is better than broadcasting mode?
2. Help them identify possible reasons of poor crop yield despite choosing the
best seed, proper irrigation and sufficient sunlight?
3. Ask students to observe a farmer prepare his field for sowing the paddy. Help
them note down points regarding the preparation of the field?
Activity: Cultivation of corn
Arrange materials, seeds, pot, earth and some manure, for cultivation of corn
and let the students learn how a seed transforms into an adult plant. Help them
maintain a diary wherein the students would record the process on regular basis.
Ask them to draw diagrams of the changes that the seed undergoes in the pot.
Learning The students are expected to learn about the development of a seed into a plant.
Outcomes
Rubric On the basis of productivity potential, soils vary from clayey loam to loam. Fill
in the blanks with appropriate terms.
Common name Soil type
Gurtu Silt
Sur Ash
Sekil
Loam
Dazanland
Peat
Kaerwas
Radh
Rationale Agriculture plays a vital role in the Indian economy. Over 70 per cent of the
rural households depend on agriculture. It is an important sector of Indian
economy that contributes about 17% to the total GDP and provides
employment to over 60% of the population.
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Note: The last rubric can be used as a portfolio, the responses shall be filled in by the teacher at the end of
the unit to keep a track of every student as per the given parameters. For excellent performance, the

Topic/ Best practices of Crop production (Manure and Fertilizers)
Concept
Assessment | Oral Assessment
Tools/ tech-
niques Ask students if they know the following concepts
- Various sources of plant nutrients
o Advantages of sea manures, fertilizers
e Supplying Nitrogen, Phosphate and Potash
e Need to check soil pH
Activity: Why are manures and fertilizers important?
Manures and fertilizers supply nutrients to the soil which increases its fertility to
ensure good growth. It results in high crop production by enriching the soil with
nutrients, organic matter and increasing soil fertility.
Learning Student should be able to differentiate between farmyard manure, green
Outcomes manure and fertilizers.
Student should be able to comprehend the exact nutrient requirement of his/
her agricultural plot.
Fertilizers Nitrogen Phosphorus
Rubric
Manures compost Green manure
Name Remembering Understanding Applying Analyzing Creating Project
work
Rationale Appreciating the nutrient value of the soil for better agricultural produce.

teacher can award ***, for better performance ** and * for average performance. The can be set as a
benchmark. For reinforcement, the teacher can set apart ten minutes for average students.
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Exemplar-3
Class 8th

Topic/
Concept

Materials: Metals and Non Metals

Assessment
Tools/
Techniques

Oral Assessment

e A child is expected to know about metals and non-metals
o Their position in the Periodic Table.

Observation based Assessment

Testing the knowledge of the students through Periodic Table. Help students
identify the location of metals, non-metals and metalloids.

18
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Learning
Outcomes

1. The learner conducts simple exploration and compares metals and non metals
on the basis of their appearance.

2. Locates metals and non-metals in the Periodic Table.

Rubric

Identifying materials as metals and non-metals on the basis of appearance and
hardness.

S.No. Object /Material | Appearance Hardness (Very
(Shiny/Dull) hard/not very hard)

Iron
Coal

Sulphur

Copper

1
2
3
4 Aluminum
5
6

Zinc

Exposure/Field visit

Arrange a visit to the facility of a blacksmith, coppersmith and goldsmith and
help students learn how metals are moulded. Ask the students to jot down points
of the work they do.
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Exemplar-4
Class: 8th
Topic/ Physical Properties of Metals and Non Metals
Concept
Assessme | Activity : (Science Kit)
nt Tools/ | What happens when materials are struck with a hammer?
technique
s Materials Required:
1.  Copper wire 2. Some pieces of coal 3. Core of a pencil. 4. Zinc granules 5.
A small length of aluminum wire 6. Hammer
Fill in the following observation chart.
S.No | Object Observations Metal/Non Metal
1 Copper Gets flattened into a strip | Metal
wire
2 Coal
3
4
5
6
Group Activity: (Science Kit)
Do all the materials conduct electricity, let’s see.
Arrange a battery, bulb, switch, a pair of clips as shown in the figure below.
Place each of the above material between the clips and notice if the bulb glows.
Material Bulb Glows |Conducts
Yes/No Electricity
Iron Battery
d P:)oa Bulb
Sulphur %
Coal
Copper Clips Switch
S— e
Aluminum ; TB— Insert sample
to be tested
Similarly, you can select other materials to widen the scope of understanding electric
conductivity of materials.
1. The students are able to distinguish between metals and non-metals on the
Learning | basis of their physical appearance.
Outcome | 2. They now know which material conducts electricity and can extend this
s understanding to other materials.
Rubric Electrical conductivity of materials
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Exemplar: 5

Class: 8th

Topic/
Concept

Chemical properties and uses of Metals and Non Metals

Assessment
Tools/
Techniques

Oral Assessment
Students are expected to know:
e Mineral and metal deposits found in J&K
o Uses of metals and non-metals

Group Activity
Arrange a discussion among students by forming at least three groups. Let students
talk about metal and non-metal oxides. Help them understand why metal oxides are
basic and non-metal oxides are acidic. Why some metal oxides react with water to

form alkaline solutions and others don’t. Help them complete the chart below. Add

1 £ 1 .
ILIOTC dllTpICsS Ol Uul CIIOICT] .
Base & J Metal Acid Non-metal

1| Calcium Hydroxide Calcium Sulphuric

Acid

Sulphur

Project Work

Make 5 cards of elements with the following information:
1. Name of the element

2. Symbol

3. Atomic Number

4. Position in the periodic table.

5. Physical properties (3)

6. Chemical properties (3)

7. Uses (3)

ICT integration:
Open the link and complete the quiz.
https://www.examfear.com/test/Class-8/Chemistry/Metals-and-Non-metals.htm

Learning
Outcome

A student should be able to know:

1. Name of the element

2. Symbol

3. Atomic Number

4. Physical and Chemical Properties of some metals and non-metals.
5. A few uses of some metals and non-metals.

Rubric

Student | Remembering | Understanding | Applying | Analyzing | Creating
Name work

Project

Rationale

Applies learning of scientific concepts in day to day life. Keeps his surroundings

clean.
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MATHEMATICS



Mathematics Class 8t
Topic: Rational Numbers
Competency/Concept: Categorisation of Rational Numbers

Assessment Tool/Technique: Group (Activity) Assessment

Example: Classify the following numbers into different categories, i.e.
natural, whole, Integer, fraction/Rational, ...
1, 5, 101, 0,—2, 2.5,—53, =, 3=,—2>, ..
2’ T2 7
Rubric
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot | Having Basic Meets Having Deeper
of care Understanding | Expectations | Understanding
Categorisation of Classifies Classifies most | Classifies Classifies all
numbers as only of the most of the numbers
Natural, Whole, natural, numbers with | numbers perfectly
Integers, Fractions, | whole the help of independently
Rational Numbers | numbers peer/teacher
and integer

Rationale: To know if the students can share and receive knowledge or in a position to
learn from each other besides having understanding of different types of numbers.

Mathematics Class 8t
Topic: Rational Numbers
Competency/Concept: Addition of Rational Numbers

Example: -2+ 3, §+§, —2+§, 2§+_75,etc
Assessment Tool: Written Test (Question-Answer)
Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs Help Having Basic Meets Having Deeper
Understanding Expectations Understanding
Addition of | Adds Adds like and Adds all the Adds all the types of
Rational integer and | unlike rational types of Rational Numbers
Numbers like rational | numbers with a | rational and has deeper
numbers little assistance | numbers, i.e. understanding of
(support) like, unlike, the operation
mixed etc

Rationale:  The objective for the evaluation/assessment is to know if the students
are able to perform the operation (Addition of two or more than two
rational numbers)
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Mathematics

Topic: Rational Numbers
Competency/Concept: Multiplication of Rational Numbers

Class 8t

Example: 2 x (—3), § X E —5x ; 23 X (=5), ...
Assessment Tool/(Activity): Written Test (Question-Answer)
Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot of | Having Basic Meets Having Deeper
care Understanding | Expectations | Understanding
Multiplication | Able to Able to Able to Multiplies and
of Rational multiply only | perform perform explain the
Numbers integers multiplication | multiplication | procedure of
of most of the | of all the types | multiplication
rational of rational
numbers numbers
Rationale:  The objective for the evaluation/assessment is to know if the students

Mathematics

are able to perform the operation (multiplication of rational numbers)

Topic: Rational Numbers

Class 8t

Competency/Concept: Division of Rational Numbers

Example:

(1) Divide integer by another integer

(1) Divide a fraction by another fraction

(111) Divide a mixed numeral by a fraction/integer etc.

Assessment Tool/(Activity): Written Test (Question-Answer)

Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs Help Having Basic Meets Having Deeper
Understanding Expectations Understanding
Division of | Performs Performs division | Performs Performs division
rational division of | of integer by division of all properly in every
numbers | integers integer and the types of situation
only fraction by other | rational
fractions but not a | numbers when
fraction by a little help is
integers or mixed | provided
numerals
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The objective for the evaluation/assessment is to know if the students
are able to perform the operation (division of rational numbers) in all
the cases of rational numbers.

Rationale:

Mathematics Class 8t

Topic: Rational Numbers

Competency/Concept: Division of Rational numbers

Assessment Tool/Technique: Self-Assessment

Example: Divide; () A fraction by another fraction
() A rational number by Integer
() An integer by rational number
(I11) A mixed numeral by integer/rational number. ...
Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs extra Having Basic Meets Having Deeper
care and Understanding Expectations Understanding
support
Division of a | Don’t know | divide when | divide | divide perfectly
proper fraction what/how to do | guided by independently without error
by another teacher or peer | minor errors
proper fraction
Division of a | face a lot of | can divide a | divide a rational | | divide a rational
rational Number | difficulty rational number | number by an number by an
by Integer by an integer integer integer and also
when guided independently explain the
strategy | uses
Division of an | face difficulty | perform the | divide an | perform
integer by to perform division with integer by a division of an
rational Number | division of an some support rational number | integer by a
integer by a independently rational number
rational number with minor perfectly
errors
Division of a | have no idea | perform | perform | perform
mixed Numeral division in some | division of mixed | division in all the
by rational easier situations | type of rational situations
number/integer when | am number by an perfectly and
guided integer, explain the
fractional type in | process that |
most of the use
situations

Rationale:

Self-assessment provides opportunity to a learner to concretise the
concept. Here a child has opportunity to seek help from those who
he/she trust over. A child can also consult a solved example of the same
type to solve his/her problem.
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Mathematics Class 8t
Topic: Rational Numbers

Competency/Concept: Representation of rational Numbers on Number Line

Example: Represents the following as exampled;
(I) Represents integers on number line

L 3 1 1 1 1L L]

-3 -2 -1 0] 1 2 3

(Il) Represents proper fractional type rational numbers

-1

- 1

L | LY i
-1 o] 1 2 3

Assessment Tool/(Activity): Project Work

Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot of Having Basic Meets Having Deeper
care and Understanding Expectations Understanding
support
Representation of | Represents Represents Represents Represents
integers on a integers but integers on integers but integers the
number line needs number line but | there is scope most
improvement design/drawing for improvement | appropriately
of number line
needs
improvement
Representation of | Only integer line | Represents the Represents the Represents
Proper drawn but not rational numbers | rational numbers | accurately and
fraction/rational represented the | with the support | acceptably but neatly
numbers on a fractional type of teacher there is scope
number line of rational for improvement
number
Representation of | No idea to Having a little Represents Represents
improper represent idea to represent | acceptably but nicely and also
fractions/rational | improper improper type of | needs some explains the
numbers on a fractions rational numbers | improvement work
number line confidently
Rationale:  In a project type of work, students get ample amount of time to do

things. A habit of utilising available knowledge sources is also
appreciated. Further, student has opportunity to improve his work by
doing it multiple times till final submission is done.
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Mathematics

Topic: Rational Numbers

Competency/Concept:

Class 8t

rational numbers

Assessment Tool: Group Activity/Assignment

Finding as many as rational numbers between given two

59

Example: (1) Rational numbers between two integers, e.g. —5 and 0 etc
. . : - 6
(1) Rational numbers between two like rational numbers, e.g. 74 and ;etc.
(1) Rational numbers between two unlike rational numbers, e.g.
5 3
—32and 2or -5 and 13etc
2 6 4
Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot of Having Basic Meets Having Deeper
care and support | Understanding | Expectations | Understanding
Finding as Finds rational Finds rational | Finds as many | Finds rational
many as numbers only numbers as rational numbers
rational between between two | numbers between any
numbers integers if there | rational between give | two types of
between two | exist integers numbers with | two rational rational
given rational | between given the help of numbers numbers and
numbers integers. And are | peer/teacher. |independently | provides
not able to seek | Also, able to but not able to | support to
help from other | receive a little | provide other students
students/buddies | help from support to confidently.
others others
Rationale:  Those students who face difficulty or insecure to work independently

either because of less amount of knowledge about the concept or not
able to express their opinion, group activities may support them. In
addition, a student becomes capable to receive help/support from other
students, behave with other students or support other students.
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Mathematics

Topic: Rational Numbers

Competency/Concept: Identities and the inverses in rational numbers

Assessment Tool: Self-Assessment

Class 8t

60

Example: (1) Additive inverse and additive identity in rational numbers ...
(1) Multiplicative inverse and identity in rational number ...
Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot of Having Basic Meets Having Deeper
care and Understanding | Expectations | Understanding
support
Additive No idea about | Faces difficulty | Finds additive | Have deeper
inverse and additive to find the invers of all the | understanding
additive inverse and additive types of about the
identity in the additive inverse of rational additive
rational identity mixed number inverse and its
numbers numerals application in
other concepts
of
mathematics
Multiplicative | Has noidea Finds Has good Has deeper
inverse and about the multiplicative understanding | understanding
multiplicative | multiplicative | inverse of about the about the
identity in inverse and proper type multiplicative | multiplicative
rational the rational inverse and inverse and
numbers multiplicative | numbers but the identity the identity.
identity faces difficulty Also knows the
to find the application of
multiplicative the concept in
invers of other concepts
integers and of
mixed mathematics
numerals
Rationale:  In self-assessment/activity, a learner has opportunity to learn more easily

provided the required learning environment is available.

Page 6



Mathematics Class 8t

Topic: Rational Numbers

Competency/Concept: Properties of rational numbers
Assessment Tool/Technique: Check List

Example: (1) If rational numbers are closed under addition, multiplication,
subtraction and division? ...

i (+6)xi=-a)ix2x2x6 bix+ixs,q)..
Rubric:
Criteria Level-1 Level-2
Closure property of Not attempts/ attempts Attempts with full
rational numbers without confidence confidence and justifies
also

Associative property of

rational number

Distributive property

of rational numbers

Commutative property

of rational numbers

Rationale: In a check list, a learner is observed if he/she has the technicality to do
things quickly and correctly. Also, the knowledge part of the concept is checked.
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Mathematics

Topic: Rational Numbers

Competency/Concept:Application of rational numberin other concepts of mathematics

Class 8t

or daily life problems (Word Problems)

Assessment Tool: Paper-Pen Test with oral explanation

62

Example: (I) Daily life situations and other concepts where rational numbers are used ...
Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot Having Basic Meets Having Deeper
of care and | Understanding | Expectations Understanding
support
Understanding | Not Understands Understands | Understands the
the problem understands | the problem the problem problem
the problem | with the help | independently | perfectly
of
peer/teacher
Converting No idea to Has a little Converts the | Converts the
the problem in | convert the idea to problem in problem in
mathematical | problemin convert the mathematical | mathematical
terms mathematical | problem in terms with a terms correctly
terms mathematical | little support
terms
Solution of the | Not able to Solves the Solves the Solves perfectly
problem solve the problem with | problem and also explains
problem the support of | independently | the process
peer/teacher
Rationale:  There are various elements in a word problem, i.e. understanding the

problem, converting the problem in mathematical terms, solving the
problem using proper mathematical rule/law and justification of the
procedure used to solve the problem.

To know a student’s learning level in these different components, written
test (Question-Answer) along with the oral explanation may help a
teacher to do so.
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Mathematics

Topic: Rational Numbers

Competency/Concept: Rational numbers and their importance in mathematics and in

Class 8t

daily life situations.

Assessment Tool: Conversation/Discussion

63

Example: Rational numbers and their application
Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot of Having Basic Meets Having Deeper
care and support | Understanding Expectations | Understanding
Rational Feels Talks a little Discusses Discusses the
Numbers shy/difficulty to about rational | expectedly topic nicely
talk about or may | numbers. and also made
have conceptual others to
misunderstanding. discuss things
Application | Don’t have idea Discusses a Shares their Nicely
of Rational | about the little about the | experiences of | discusses the
Numbers application of application of application of | topic as per
rational umbers rational rational the
numbers numbers requirement
expectedly
Rationale:  Providing opportunities to a child to express his/her understanding about

some concept, conversation technique may be helpful. Here, a child if not
able to speak/talk about the concept, may get opportunity after
observing others discussion. In a period of one month, a teacher is
required to arrange a discussion session of the students once or twice.
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Mathematics

Topic: Data Handling

Class 8t

Competency/Concept: Data and its collection

Assessment Tool: Field Visit/ Survey (Group Activity)

Example: Visits nearby locality to collect data e.g.

(1)
(IN)
(1)

No. of family members living in each household

No of male/female/children in each family

No. of literate and illiterate people in each family. ...

Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot of | Having Basic Meets Having Deeper
care and Understanding | Expectations | Understanding
support
Asking No idea what | Having a little | Asks relevant | Have clear
relevant and how to idea to ask the | questions but | understanding
questions ask questions | required not in proper about
questions/ way guestioning
Information
Noting down No idea to Notes down Notes down Have deeper
the response note down the | the responses | the responses | understanding
received from | responses but not in a little better of noting
respondent proper way way down the
response
Rationale:  To know if students have concrete understanding of data, surveys/field

visits are very much useful. These types of activities may help a child to

learn about social setup.
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Mathematics

Topic: Data Handling

Competency/Concept:

Assessment Tool:

Class 8t

Graphic Representation of data

Group Activity/Assessment

Example: Represents the data on a drawing sheet by a Bar-Chart
(Single Bar/Double Bar/Multi-Bar...)
Rubric:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot Having Basic Meets Having Deeper
of care and Understanding Expectations Understanding
support
Representing | Students are | Students are Students are Students
data through | not able to able to draw performing good | represented
Bar-Chart draw any the axis and the | in most of the the data by
thing about | bars a little but | areas but needs | Bar-Chart
bar chart needs improvement in | nicely and also
/not improvement in | few of the areas | explains their
participated | most of the work
in the project | areas
Rationale:  There are various elements in a graph which needs to be designed

properly and accurately. In case of students having difficulty in some of

the areas of drawing the graphs, group activity is an opportunity for them.
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Mathematics Class 8t
Topic: Data Handling
Competency/Concept:

Assessment Tool:

Reading Graphs/Charts
Self-Activity/Assessment

Example: Reads data from different Bar-Charts, Histograms, Pie Charts etc
Pie-Chart ,
Bar-Chart showing roll of a
school
- I .
15
' = . |_i 10 ; 10
<
=
mTea mCoffee W GreenTea 0
8th 7th 6th 5th
Rubric/Descriptor:
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot of Having Basic Meets Having Deeper
care and Understanding Expectations Understanding
support
Reads No idea to Reads little Reads most of Reads
information | read information the information | information
from given | information from the graphs | from graphs/ correctly from
graphs from any of but needs charts both the types
the improvement accurately. of
graphs/chats | to know most charts/graphs
of the areas of
graphic
representation
Rationale:

By Self Activity/Assessment, a child has opportunity to learn things by his/her own way
and also a habit of self-learning is emerged. Here, a student has opportunity to perform
the same task as many as times he/she require to learn the concept concretely, while
as in case of group activity or any other activity, a student feels shy if the task is not
done in one go.

In a self-test/assessment, we sometimes provide a solved example so that a student
can observe his/her weakness and strengths.
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Mathematics

Class 8t

Topic: Comparing Quantities
Competency/Concept:
Assessment Tool:

Estimation in Percentage

Demonstration/ Oral explanation

Example: Estimates the amount to be paid to the shopkeeper for the bill of
%1016.00 when the shopkeeper gives a discount of 15%.
Shopkeeper’s Bill
S. ltem Amount
No
01 Sugar %140
02 |Salt 391
03 | Toffee %245
04 Tea Leaves 3340
05 Sweets %120
06 | Turmeric Powder 280
%1016.00
Rubric
Level-1 Level-2 Level-3 Level-4
Criteria Needs a lot of Having Basic Meets Having Deeper
care and Understanding Expectations Understanding
support
Rounds off | No idea to Rounds off the | Rounds off Rounds off
the what rounds numbers but appropriately most
number off the not appropriately
number appropriately
Calculates | No idea of Calculates Calculates the Calculates the
Discount percent percentage but | percentage with | percentage
percentage | calculation not accurately | little errors correctly
Rationale:

67

Using demonstration method to make understand the concept of estimation, a student
receives concrete understanding about the estimations and its use in daily life
situations. This technique helps a child to relate mathematics with his daily life

situations.
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Mathematics Class 5t

Topic: Fraction

Objective / Competency: Fraction as part of a figure.
Assessment Tool / Technique: Demonstration
Exemplar: Shade 2/4 of a give square

Rubric:
Level | Level Il Level Il
Criteria Needs lot of Able to do with Age / Class
Support Support Appropriate
Demonstration of a | Not able to Demonstrates Demonstrates and
fraction demonstrate only explains =,=,2 etc
2 2 4 4
Rationale: Test of Understanding
Mathematics Class 5t

Theme: "Kon Bane Ga Crore Pati”

Competency/Concept: Big Numbers have more zeros
Assessment tool/Technique: Peer Assessment.

Exemplar: Match the following.

The number one thousand has

ten thousand

| am the number one lakh

10000000

| have four zeros

three zeros.

| am the number hundred thousand
| am big; my name is crore

100000

Note: Do you know anything about crore? You can speak or write about it if you wish.

Rubric:
Level-I Level-ll Level-llI
Criteria Cannot do Meets Has deep understanding
without help Expectations
All the matches are
Matches only Forrect and done
Reads All the matches | independently.

small numbers

numbers up to

P and needs help to
one crore L done
recognise big

numbers.

are correct and | Moreover, can explain
the addition and the
independently | subtraction operations
and the result of such big
numbers

Rationale: To assess the students by peer assessment if they are able to recognise a
number up to 8-digits. Peer Assessment will help them in solving the problems

together that the students face during the assessment process.
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Mathematics

Class 5t

Theme: | revise math, it reflects nature.

Competency/Concept: Shapes and their sizes

Assessment tool/Technique:

Peer Assessment

Exemplar:
i) Colour the biggest square red and the smallest circle green.
i) Tail of the fish has triangles and rectangles; colour the rectangles blue

and triangles pink.
iii) Colour the remaining shapes (of your choice) in such a way that the

similar shapes get the same colour.

Rubric:

Criteria Level-I Level-Il Level-lll Level-IV
Cannotdo | Has basic Meets Has deep
without understandi | Expectations understanding
help ng

Identification of dentified |dentified and

shapes on the nd coloured the

basis of their |dentified . shapes
. coloured Identified and
names, sizes and | and the shapes | coloured the perfectly and
similarities coloured P explains the
on the shapes .
only a few of . different
basis of perfectly and
shapes . ) shapes and
their independently.
the concept
names and o
. of similar
sizes.
shapes.

Rationale: To identify different shapes in their surroundings and to have a basic idea

of their size and shape comparison.
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Mathematics
Topic: Fish Tale

Class 5t

Theme: | revise math, it reflects nature (Fish tale)

Competency/Concept: Revision of Addition, Subtraction, Multiplication, Division and
Conversion of Units.

Assessment tool/Technique:

Exemplar:

Self-assessment: Teacher will provide a model solution

for self-assessment by students.

Baby Fish is 5 cm long, Daddy Fish is 2 m long and Grandpa Fish is 10 m long
Baby Fish weighs 100 grams, Daddy Fish weighs 50 Kg and Grandpa Fish weighs 1000 Kg
i) Total weight of Baby Fish, Daddy Fish and Grandpa Fish...

ii) How much more does the Grandpa Fish weigh than Daddy Fish.

iii) How many times is Grandpa Fish is longer than Daddy Fish?

iv) What is the weight of 12 fish, each having same weight as Daddy fish.

V) How many times Daddy Fish weighs more than Baby Fish?
Rubric:
Criteria Level-l Level-ll Level-lll
Beginning Developing Accomplishing

Addition and
Subtraction

Doesn’t solve the
problems defined by
various statements
involving addition and
subtraction.

Solves the problems
defined by various
statements involving
addition and
subtraction with
little assistance.

Solves the problems
defined by various
statements involving
addition and
subtraction
independently

Multiplication
and Division

Doesn’t solve the
problems defined by
various statements
involving
multiplication and
division

Solves the problems
defined by various
statements involving
multiplication and
division with little
assistance.

Solves the problems
defined by various
statements involving
multiplication and
division
independently

Conversion of
Units

Conversion of units is
incorrect

Converters units
with little mistakes

All the conversions
are correct

Understanding
of the
statements

Statements are not
represented in
mathematical terms

Statements are
represented in
mathematical terms
with little assistance

Statements are
represented in
mathematical terms
correctly and
independently

Rationale: Understanding of Arithmetic Operations and units of measurement and their

connection to real-life contexts.

Note: 1. Rubric mentioning all the competencies (addition and subtraction,
multiplication and division and conversion of units) is used.
2. More than one competency was assessed because most of the competencies

learned in earlier classes are revised in this chapter.
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Mathematics Class 5t

Topic: Fish Tale

Theme: If my boat is fast, | can catch more fish
Competency/Concept: Speed and its graphical representation.

Assessment tool/Technique: Assignment.

Exemplar: Prepare an assignment as per the instructions given below.

How far it goes Time Taken
Type of Boat into the sea (in . Speed of the Boat
(in hours)
Km)
Log Boat 6 Km L h-our 30
minutes
Motor Boat 80 Km 20 Km per hour
Machine Boat 11 hours 22 Km per hour
i) Fill the missing cells of the table.
i) Draw a distance-time graph of the above boats.

iii) Machine boats travel very fast and go far into the seas but it doesn’t
mean that they will catch whole lot of fish including small baby fish and
don’t care for the sea and its fishes. Write a report about it.

Rubric:

Criteria Level-I Level-1I Level-llI
Cannot do Has basic Meets Expectations
without help understanding

Equation: . . o , o

Speed = Distance/ Table is not filled Ta'ble is fllled with | Table is filled

Time correctly minor mistakes correctly

hical Not hi

Graphica . OLgrap lC. Graph is drawn .

Representation of | representation Graph is drawn

the Equation or graph is but no labels are neatly and accuratel

g . grap mentioned Y Y

incorrect

Integrating Report discusses

Language, Maths, . ) Report is good but | fishermen, boats, sea

. . Report is poor in o . .
Science and Social missing some and fishes in the sea
. every aspect . . . .
Science important points in an integrated
approach

Rationale: Understanding the concept moving fast and moving slow in terms of
speed. Writing a report based on numbers and calculations.
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Mathematics Class 5t

Topic: Fish Tale

Theme/Topic: Buying fishes

Competency/Concept: Using calculations in real-life context
Assessment tool/Technique: Peer Assessment

Exemplar: Role Play: Students play following roles:

Talib Father
Neelufar Daughter/Customer
Taibah Fisherwoman
Chandni Fisherwoman

Sahil Fisherwoman

Play description:

Talib send her daughter, Neelufur, with Rs 2500 (5 notes of Rs 500) to the fish market to buy
fishes. He told her to spend one-tenth of the money on Carps, three-tenth of the money on
Trouts and Rs 300 on Masheer.

In the fish market, Taibah sells Trouts for Rs 300 a Kg, Chandni sells Carps for Rs 250 a Kg, Sahil

sells Mahseer for Rs 200 a Kg.

Customer Rubric:

Criteria

Level-|
Needs improvement

Level-lI
Good

Level-lll
Excellent

Fraction of a whole

She couldn’t identify
one-tenth of Rs
2500 or three-tenth
of Rs 2500

She converted one-
tenth of Rs 2500
and three-tenth of
Rs 2500 into spoken
amounts with little
assistance

She converted one-
tenth of Rs 2500
and three-tenth of
Rs 2500 into human
language
independently

Determining weight
of the fishes for
particular sum of
money

She was unable to
determine the exact
weight of fishes for
a particular sum of
money after
checking prices.

With little help, she
told the
fisherwomen how
many kilograms of
fishes she has to buy
after checking
prices.

After checking
prices, she,
independently,
calculated the
number of kilograms
of fishes to buy.

Paying right number
of notes of Rs 500
and taking back the
right change

She didn’t know
how many notes of
Rs 500 she had to
give to fisherwomen
and then how much
money to take back

With little
assistance, she gave
the exact number of
notes of Rs 500 to
fisherwomen and
then took back the
remaining cash

She gave the exact
number of notes of
Rs 500 to
fisherwomen and
then took back the
remaining cash
independently

Rationale: Connects daily life context to mathematics to develop mathematical

thinking
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Mathematics Class 5t

How School Based Assessment works in school? An Exemplar!

Introduction: The teacher wants her/his learners to assess each other for the competency
multiplication and discussed it with them. They decided that on coming Monday each learner
will demonstrate the multiplication table of 2, 3, 4 and 5 and her/his demonstration will be
assessed by peer assessment. Other learners and teacher can ask her/him some questions
before peer assessment if clarification of any step is needed. During demonstration, the
learner can take help of other learners but no group activity will be assessed. It will be same
as a teacher takes help of the learners for demonstration.

The competency chosen to assess is taken from the first chapter ‘Fish Tale’ of class V book of
mathematics. It is a revision chapter and the learners have been solving multiplication
problems since class lll.

In this exemplar, demonstrations of four students are also given whose demonstration fit in
the four levels of the rubric. Moreover, a situation in which Rehman complains about his
assessment is also solved in the exemplar. Rubric is used to provide feedback to the
demonstrator of the topic, though only oral/written feedback is enough.

Topic/Theme:
Multiplication Around Us.
Competency/Learning Outcome:
Identifies/Creates and solves simple real-life situations/problems involving
multiplication operation.
Assessment tool/Technique:
Demonstration with peer assessment.

Exemplar:
Demonstrate multiplication table of the numbers 2, 3, 4and 5
Rubric
Criteria Level-I Level-11 Level-111 Level-1V
Beginning Developing Accomplished | Advanced
Learner doesn’t | Learner
demonstrate presents
anything or multiplication of Learner Learner
Demonstrate demonstration two small demonstrates
of demonstrates .
. has no numbers by . multiplication
multiplication . . . multiplication
connection with | demonstration tableof 2,3, 4
table e . tableof 2,3, 4 .
multiplication of | but is unable to and 5 with
. ) and 5 properly o
numbers or continue with quality ideas
multiplication assigned
table numbers

Rationale: Assessment tool/technique and rubric show whether the learner has developed
the understanding of multiplication and if she/he is able to identify the
situations in immediate environment that involve multiplication.
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Demonstrations by Students:
1. Masrat

Table of 2

2 x Number of times balls thrown (1,2,3....) = Number of balls in the box
(Number of learners)

" Table of 3

3 x Number of times balls thrown (1,2, 3,...) = Number of balls in the box
(Number of learners)

Steps:

1. Masrat set the platform and asked two classmates to stand at the bundle of balls and
another one to stay at the big box.

2. She instructs her classmates at the bundle to take two balls in their hands and through
them into the box.

3. The learner at the box collected and then counted them.

4. She represented the situation by 2 x 1 = 2 and explained it (2 is the number of learners, 1
is the number of times balls thrown and 2 is the number of balls collected from the box)

5. Then she asked her classmates to repeat the action two times before the collection of
balls by the learner at the box.

6. Sherepresenteditby2x2=4

7. She continued this activity and demonstrated first 10 multiples of 2 .

8. Inthe same way, she demonstrated the multiplication table of 3, 4 and 5 with 3,4 and 5

learners respectively at the bundle of balls
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1. Rehman
Table of 2
2 x Number of times bouncing the rubber ball on floor (1, 2, 3,...)
Table of 3
3 x Number of times bouncing the rubber ball on floor (1, 2, 3,.
Steps:

1. Rehman set the platform and asked his two classmates to take a rubber balls in their hands
and make them bounce on the floor.

2. Herepresented the situationby2x1=2

3. Then he asked his classmates to repeat the action two times and represented it by
2x2=4

4. He continued this activity and demonstrated first 10 multiples of 2.

5. In the same way, he demonstrated the multiplication table of 3, 4 and 5 with 3, 4 and 5

learners respectively.
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3. Chand

If there are three children and each child is given two toffees, then total toffees given to them

is2x3

2 X 3

Multiplication of 2 x 3

iy

= 6 : 2+ 2+2((threetimes)=6

(Number of toffees given to each child X Number of children)

Note. When Chand was asked to give more examples or demonstrate multiplication table,

he/she couldn’t do)

4. Shahid

Shahid was encouraged by all but he was unable to show the demonstration of

multiplication table.

Rubric Sheet
Learner Assessed:
Roll No. Name Masrat
Peer Assessed By:
Roll No. Name
Rubric:
Criteria Level-I Level-11 Level-111 Level-1V
Beginning Developing Accomplished | Advanced
Learner doesn’t
Learner presents
demonstrate e
hi multiplication of L
Demonstrate | 2"Vthing or‘ two small Learner earner
demonstration demonstrgfes
of has no numbers by demonstrates

multiplication
table

connection with
multiplication of
numbers or
multiplication
table

demonstration
but is unable to
continue with
assigned
numbers

multiplication
tableof 2,3, 4
and 5 smoothly

and 5 with
quality ideas
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Rubric Sheet

Learner Assessed:
Roll No. Name Rehman

Peer Assessed By:

RollNo.  NameJavid
Rubric:
Criteria Level-I Level-11 Level-111 Level-1V
Beginning Developing Accomplished | Advanced
Learner doesn’t | Learner
demonstrate presents
Demonstrate anything or. multiplication of Learner Learner
of demonstration two small demonstrates
multiplication has no numbers by multiplication
tabl P connection with | demonstration tableof 2,3, 4
able multiplication of | but is unable to and 5 with
numbers or continue with quality ideas
multiplication assigned
table numbers

Rehman was not satisfied with Javid’s assessment and complained to his teacher about it. The
teacher told him that Javid’s assessment is correct. He explained him that in his (Rehman’s)
demonstration learner has to think himself how multiples are represented whereas Masrat

explained every step of her demonstration.
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Rubric Sheet

Learner Assessed:
Roll No. Name Chand
Peer Assessed By:
Roll No. Name
Rubric:
Criteria Level-I Level-11 Level-111 Level-1V
Beginning Developing Accomplished | Advanced
Learner doesn’t | Learner
demonstrate presents
Demonstrate anything or multiplication Learner Learner
of demonstration | of two small demonstrates | demonstrates
has no numbers b multiplication | multiplication

multiplication
table

connection with

tableof 2, 3, 4

tableof 2,3, 4

multiplication but isMinableto | and 5 and 5 with
of numbers or continue with smoothly quality ideas
multiplication assigned
table numbers
Rubric Sheet
Learner Assessed:
Roll No. Name Shahid
Peer Assessed By:
Roll No. Name
Rubric:
Criteria Level-I1 Level-11 Level-111 Level-1V
Beginning Developing Accomplished | Advanced
Learner doesn’t | Learner
demonstrate presents
Demonstrate anything or multiplication Learner Learner
of demonstration of two small demonstrates | demonstrates
multiolication has no numbers by multiplication | multiplication
tabl P connectionfvith | demonstration | tableof2,3,4 |tableof?2,3,4
able m but isunableto | and 5 and 5 with
of nu continue with smoothly quality ideas

multiplication
table

assigned
numbers

Page 24
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Recording assessment by the teacher is not encouraged in school based assessment as it is
not for evaluating performance but for improving performance and for cognitive
development of the learner. However, sometimes teacher may record it to improve her/his
performance in such a way that the learner doesn’t feel that her/his performance is being
evaluated especially in lower classes. In this situations, the teacher can have an extra rubric
for herself/himself and mentions the roll numbers of the learners in the appropriate levels as
shown in an example below. This rubric is not shared with the parents of the learners or with
the head of the institute, however, it can be discussed with other teachers for improvement

Recording Assessment by Teacher

in the performance of the learners and the teacher.

Rubric:
Criteria Level-I Level-11 Level-111 Level-1V
Beginning Developing Accomplished | Advanced
Learner doesn’t
Learner
demonstrate
) presents
anything or multiplication Learner
Demonstrate | demonstration P Learner
of two small demonstrates
of has no demonstrates o
e . numbers by e multiplication
multiplication | connection . multiplication
. demonstration tableof 2,3, 4
table with ) tableof 2,3, 4 .
. but is unable to and 5 with
multiplication . . and 5 smoothly o
continue with quality ideas
of numbers or .
e assigned
multiplication
numbers
table
Roll Numbers |5 7.11.15
1-20 19,20 6,12, 14,17,18 | 1, 4, 8, 10, 13 2,3,9,16
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Mathematics Class 5t
Topic: Shapes and Angles

Competency: Identification and observation of angles.

Assessment tool/ Technique: Group task
Example: Draw and identify the following angles as acute, obtuse, right, straight or

reflex angle: -
1. 140°= 2.45%= 3.90°=
4.180°= 5.270°= 6. 67°=
Rubric
Level - | Level - Il Level - Il Level - IV
Criteria Needs Help Having Basic Meet Having Deeper
Understanding Expectation Understanding
|dentifications | No idea Identifies a few | Identifies most | Identifies all the
of different about any | of the angles of the types of | types of angles
types of type of angles
angles angles

Rationale: Explores idea of angles and classifies different types of angles.

Mathematics Class 3™

Topic: Parts and wholes

Competency: To understand what a fraction is

Assessment tool/ Technique: Group task

Example: Write the fraction representing the shaded portion:

(i) (if) ! (ifi) (iv)

Rubric:
Criteria Level - | Level - 1I Level - Il Level - IV
Needs Help Having Basic Meet Having Deeper
Understanding Expectation Understanding

|dentification | Not Identifies simple | Identifies most | Identifies all the

of coloured | identifies patterns as of the patterns | patterns as

part as a fractions e.g. as fractions fractions

fraction from 1 1etc

a figure 24

Rationale: Test of understanding
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Mathematics

Class 3™

Theme/Topic: Can we share?
Competency: After performing the activity the learner solves simple real-life situation
of sharing things equally by using arithmetic operation ‘division’.

Assessment tool/Technique:

Self-assessment/ Peer assessment/Teacher assessment. (Assessment will be
integrated with learning)

Exemplar:

The learner has to distribute a packet of 24 chocolates among four new
students equally and then represent it mathematically on

whiteboard/blackboard.
Rubric:

Criteria Level-| Level-ll Level-1ll
Needs Good Excellent
improvement

At first each
Distributed student was given
chocolates among | one chocolate then | Distributed

Distribution of

students but they

another one was

chocolates among

Representing the
situation
mathematically

represent the
situation as a
division of two
numbers

division of two
numbers because
the learner
couldn’t tell or
write the result

chocolates got different given to them and | students equally
number of so on till all the kin one go
chocolates. chocolates were
distributed
Represented the
Situation as a
Represented the o
. . division of two
Not able to situation partly as a

numbers and
explained that the
result is the
number of
chocolates, he
distributed among
the students

Rationale: Understanding of Arithmetic Operation ‘division” and its connection to
real-life contexts.
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Mathematics Class 3™

Topic/Theme:
Explore Simple Geometrical shapes (Class Ill Chapter Geometrical Shapes)

Competency/Learning Outcome:
Identifying shapes- square and rectangle, on the fact that opposite sides of a
rectangle are equal whereas in square all the four sides are equal.

Assessment tool/Technique:
A checklist is used to assess the learner who can be assessed by self-assessment,
peer assessment or assessment by the teacher or parent. (Self-assessment and
peer assessment may only highlight the wrong answers for some learners at this
age. The teacher should help them in assessing process.)

Exemplar:
Some basic geometrical shapes and a list of statements about these shapes are
given below. write true if the statement is correct about the mentioned shape
otherwise write false if the statement is not true about the mentioned shape.

A B c D
S. No | Statements True/False
1 Figure A is a square because its opposite sides are equal and
has four corners.
2 Figure A is a rectangle because its opposite sides are equal

and has four corners.
Figure B is a triangle because it has three equal sides.

Figure B is a square because its four sides are equal.

A rectangle is also a square therefore Figure Cis a square

Figure Cis a circle; it has no corners

N oo bW

When we fold Figure B by bringing one of its corners onto the
opposite corner then by cutting along the crease, we obtain
two triangles.

8 Figure D is a triangle; it has three sides
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Rubric:

Criteria

Level-I
Below Expectations

Level-lI
Approaches
Expectations

Level-lll
Meets
Expectations

Identification
of basic
geometrical
shapes

Learner does not
identify most of the
shapes

Learner is able to
identify all the
shapes. She/he
distinguishes among
round shapes and
shapes with edges
and corners but not
able to distinguish
among the shapes
having same number
of sides of different
lengths

Learner is able to
identify all the
geometrical
shapes and has a
good
understanding of
the properties
shown by these
shapes.

Rationale: Assessment tool/technique and rubric easily determine the understanding
of the leaner of some basic geometrical shapes and the properties
possessed by them.

Mathematics

Class 3

Topic: Fun with Numbers
Competency: Number Sense and Representation
Assessment Tool / Technique: Paper and Pencil test

Exemplar:
Continue the number series to six more numbers
7, 8, ) ’ ’ ’
67, 68, , ) ,
97' 98' 7 7 7
Rubric:
Is comfortable s cgmfort.a.ble Is comfortable
o with 2-digit ) .
with single with 3-digit
Needs o numbers but
L digit numbers ‘ ‘ numbers but Age / Class
Criteria lot of hesitates while ) ) )
but confused . hesitates while | Appropriate
Support . . going from 9 .
with 2-digit going from 99
to 10, 69 to 70
numbers to 100
or ..
Number
Spence

Rationale: comprehension test
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Anecdotal Record of a student about a particular competency

Subject: Mathematics Class 6"
Topic: Playing with numbers
STUDENT: Mudasir

OBSERVER: Teacher (Mr. A.B.C)

DATE: 23-01-2021

SETTING: Classroom

PURPOSE: To observe if Mudasir understands HCF of two or more numbers.

OBSERVATIONAL QUESTION: Is Mudasir able to find HCF of two or more
numbers.

OBSERVATION DETAIL:

Mudasir has developed the concept of finding all possible factors of a number.
He listed all possible factors of 24 and 36. He took all common factors 1,2,3,4,6
and 12 of both. He concluded that 12 is the highest out of these common
factors, hence HCF of 24 and 36 is 12.

ANALYSIS:

Mudasir was able to apply the knowledge of factors. He demonstrated
confidence in finding the HCF.
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CLASS VIII
Subject: Social Science
Topic: Periodization of Indian History
Test Tool: Project Work
Duration: (1 week)
Background:
James Mill classified Indian History on the basis of religion as

1. Hindu Period — up to 1206 A.D.
2. Muslim Period — 1206 — 1707 A.D.
3. British Period — 1707 - 1947

Muslim British Era
1206 - 1707 1707 - 1947

Up to 1206A.D.

» Historians divide Indian History into ancient, medieval and modern ,
periods. The modern period is associated with the growth of all the forces of
modernity such as, reason, science, democracy, liberty and equality.

Methodology (Research Questions). (Teachers will help the students)
1. With the help of your teachers or NCERT History textbook of class VI

a. Find out the religious communities inhabiting India before 1206 A.D.
b. When Buddhist councils were convened?

2. With the help of your teachers or NCERT History textbook of class VII

a. Find out the religious communities inhabiting India between 1206 and 1707
A.D.
b. When Vijayanagar Empire existed and who ruled it? (Hindus/Muslims)

3. According to James Mill some superstitious beliefs dominated Indian life in
Hindu and Muslim periods. Find out a few that were declared illegal by the
Britishers.
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4. To what extent is the periodization of Indian History offered by James Mill

justified.

S. Find out the evidences where Indians were not treated equally during modern
period under British rule.

Learning Outcome:

The learner critically analyses the European Periodization of Indian History.

Suggested RUBRIC
Emerging Basic Proficient Distinguished
Could identify the | Could identify | Could identify | Could identify | Did not work on
problem with | the problem | the problem | the problem | the project.
Periodization of | with with with

Indian History but
did not submit a
report.

Periodization of
Indian History

and also
submitted a
report.

Periodization of
Indian History

and also
submitted a
report.

Also reported
some evils that
were declared
illegal by the
Britishers

Periodization of
Indian History

and also
submitted a
report.

Also reported
some evils that
were declared
illegal by the
Britishers and
reported some
evidences
wherein Indians
were treated
unequally by
the British
authorities.

CLASS VI/VIII

Subject: Social Science

Topic: Sources of History

Testing Tool: Oral

Q. What kind of information do you get from these coins? What type of source is it?
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Q. Look at the visuals of Burzhama below. What does it tell us about the life of the
people at Burzhama? What type of source is it?

Q. In 2019 the grave given in the visual below was found at Harappa. What
information it yields? What type of source is it?
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1. What type of source is
it?

2. Who wrote it?
3. When was it written?

4. To whom was it
written?

5. What does it say? What
does it tell about the
past?

6. Can we trust what it
says?

7. Would it be useful if
you are writing a history
of the time?

Learning Outcome

The learner:

YV YV V V

Identifies different types of sources of history

Identifies key issues/main points of a source

Rubric for Assessment

Interprets/explains the source in his/her own words

Recognizes the importance of source in history writing

Criteria Meets Progressing Needs to work
Expectations More

Identification of

sources

Provides examples

of sources

Identification of
main points of the
source

Explains
importance of
sources for writing
history




Class: VIII

Subject: Social Science

Theme: Surveys become Important
Testing Tool: Project Work

Background:

e Surveys are widely conducted across the country and we see different
departments doing same in our localities visiting door to door.

e These surveys are being conducted and became common since colonial period in
India as it was believed that it will help to administer the country effectively and
to have baseline about resources available.

e The National level Census Survey is carried out every 10 years since the end of
19th Century and details on demography, castes, religions and occupations are
recorded.

e The surveys are important in getting details about a community/group to
understand its demographic structure.

Methodology (Research Questions)

e With your class teacher visit ICDS centre and PD Shop to find out if any
recent survey they have done in your locality.

e Try to find out no. of children in the age group of 0-6 years in the ICDS
centre data and compare last 3 months and also see ratio between
male /females.

e Try to find out from PDS data ratio of BPL/AAY/APL families and discuss
how such categorization helps in distribution of ration among different
categories & importance of these ration card categories from PDS official.

Now with help of your teacher, try to survey about no. of children (Boys & Girls) of
your locality enrolled in your school by visiting every class at Primary level.

Based on your activity about survey within your school, prepare a report about the
same.

Learning Outcome: The learners will understand about need and importance of
survey.

Suggested RUBRIC

Distinguished Proficient Basic
Report Good and Prepared report Didn’t came up
satisfactory report | but not with report
with correct satisfactory
statistics
Understood need & | Clearly understood | Not clearly Not understood at
Importance of the concept and understood all
Surveys importance of
surveys

CLASS VIII

Testing Tool: Project work
Topic: How do we periodise?
Testing Tool: Interview
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Background:

Besides, the British Classification (James Mill’s Classification), historians
have divided Indian history into ‘ancient’, ‘medieval’ and ‘modern’.

This division too has its problems as it is periodisation borrowed from the
West where the modern period was associated with the growth of all the
forces of modernity-Science, reason, democracy, liberty and equality.
Medieval was a term to describe a society where these features of modern
society did not exist.

Under British rule people did not have equality, freedom or liberty, so can we
uncritically accept this characterization of the modern period nor was this
period of economic growth and progress.

Methodology (Interview)

Based

Interview your parent (mother/father) or any elder member of your family to
find out about their life from their childhood till today.

Now divide their life into different periods and list out the significant events
in each period.

Explain the basis of your periodisation.

on your activity of Interview, prepare a report about the same and record

significant events. Also try to explain your basis for periodisation of the period/time
you interviewed about with your family member.

Learning Outcome: The learners are able to explain the basis on which he/she
periodise the time as per significant events associated with the time/age.

Suggested Rubric

Level — III Level - II Level — I
Report Good and | Prepared report | Has attempted
satisfactory report | but not | report but needs
satisfactory support of
teacher/peer
Interview Has recorded the | Has done | Has not done
interview with | interview with the | interview of any
family member family member | family member
but not recorded and needs to be
acquainted  with
interview with a
mock interview
with peer
Periodisation Explained the | Tried well in | No conceptual
Concept basis of | explaining the | understanding
periodisation and | basis of | about
hence understood | periodisation but | periodization
the concept clearly | needs to
understand the
concept more
clearly
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Class: VIII

Subject: Social Science
Theme: Transition across Periods (Time)
Testing Tool: Picture Reading of Local Area Present and 10 years old.

Old Pic of Locality

Learning Outcome:

The learner locates areas in his vicinity.

An Exemplar RUBRIC for Students (Self-assessment)

Name of the Level — 1 Level - II Level — III

learner
Could only find it | Located the area | Located and
as an area in the | belongs to his | explained the
vicinity/ Couldn’t | native place where | change and
recognize the area | he lives. development that
in old picture. took over the

period of 10 years.

Class: VIII/X

Subject: Social Science

Theme: Mineral Resources

Testing Tool: Map Reading

Present India




Learning Outcome:

The learner locates coal fields on an outline map of India.

An Exemplar RUBRIC for Students (Self-assessment)

Distinguished | Proficient Basic Emerging

Located Located Could on recall that | Couldn’t even recall
coalfields and | coalfields. it is an outline map | that it is a map of
explained why | Also named of India. India.

coal fields are | some coal-

only in these | fields.

areas.

Also named

some coal-

fields and the

concerned

states.

Extension:- the learner can be made to predict coal field location some thousand

years later

Class 8th

Subject: Social and Political Life III

Nature of Assessment: Group Assessment
Assessment Tool: Activity Based (Drawing) In order to do this with the students of
Class 8th the teacher will divide the class into two groups to prepare posters with
drawings and pictures on the significance of Constitution of India with specific focus
on the following themes;
1. Group I will make posters with drawing and pictures on the theme; Regional
Problems and Issues (specific to the chapter) and their solution from
Constitution of India.
2. Group II will make posters with drawing and pictures on the theme; Key
features of Indian Constitution like Federalism, Parliamentary Form of
Government, Separation of Powers, Fundamental Rights and Secularism.
3. Teacher will facilitate both the groups in terms of theme selection for poster
making, and contextualising the local/regional issues.

Topic Why Does a Country Need Constitution?

Learning The learner Interprets social and political issues in one’s own region with

Outcome reference to the Constitution of India.

Rubric Criteria Level III Level II Level I
Representation of theme | Most of the | Some of the | Few posters
in posters posters posters represented

represented represented the theme

the theme | the theme | clearly

clearly clearly.
Representation of social | Most of the | Some of the | Few of the
and political issues in | posters posters posters
posters represented represented represented
Ability to link classroom | Most of the | Some of the | Few of the
ideas  with outside | posters linked | posters posters
classroom excellently linked well linked
experiences/issues/things
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Team Work Worked Worked Difficulty in
cooperatively | Cooperatively | cooperation
with active Needs
participation improvement

Rationale Using Drawing as a tool of assessment is different and interesting than
conventional assessment tool of paper and pen. It will make the
assessment process enjoyable for the student. It will help the students to
present their views precisely and more concrete way, as one picture
conveys message of more than hundred words.

Class 8t Subject: Social and Political Life III

Nature of Assessment: Self Assessment
Assessment Tool: Statement Reading/Text Reading
Teacher will write these statements on the board and every student will mention the
Fundamental Rights being violated by the given situations:

1. If a 12 year old child is working in an Automobile workshop at Rangreth,
Budgam.
2. If a politician in one state decides to not allow labourers from other states to
work in his state.
3. If a group of people are not allowed to open a Kashmiri Medium school in JK.
4. If the government decides not to promote a KPS Officer for being a woman.
Topic Fundamental Rights
Expected | Applies the knowledge of Fundamental Rights for their protection and
Learning promotion in a given situation.
Outcome
Rubric Criteria Level III Level II Level I
Outstanding Satisfactory | Needs
Improvement
1 Understanding of Understood all | understood | understood
Situations situations three only one
situations situation
2 Application of Knowledge of | Applied Applied Well | Not Applied
Fundamental Rights Excellently
4 Identification of Violation of | Identified the Identified Identified
Fundamental Rights violation of FR | the violation | the violation
of all given of FR of of FR of only
situations only two one
situations situations
Rationale » It will help the students to relate the classroom learning in real life
situations
» [t will help the students to apply the concept of FR in day to day
situations.
» It will also help them to identify the violations of FRs in real life
situations.
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Class 8th Subject: Social and Political Life III

Nature of Assessment: Peer Assessment
Assessment Tool: Essay Writing

Write an essay on Religious Tolerance.

Teacher will make pairing of students and every pair will discuss the topic for 15
minutes with primary focus on following points: (a) Religious Diversity (b) Is religious
diversity strength of India (c) Communal Riots and discrimination (d) Respecting the
Differences. Then each student will write the essay individually. After completion, the
students in each pair will exchange their written essays and will assess each other’s

essays.
Topic Secularism
The Interprets social and political issues in one’s own region with reference to
Learner | the Constitution of India.
Learning
Outcome
Rubric Criteria Level III Level II Level I Feedback.
Outstanding | Satisfactory | Needs How Can
Improvement | You
improve?
1 Understanding of
the theme.
2 Consistency of
sub themes in
Essay
3 Art of
highlighting
social issues
through Essay
writing.
4 Critical Analyses
Rationale | Using Essay writing in social studies as a tool of assessment will help

students to (a) present their views on social issues (b) inculcate habit of
writing articles for Newspaper (c) highlight the social issues through their
writing. (d) Usage of social science vocabulary in their writing.

10
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Class 8t Subject: Social and Political Life

Nature of Assessment: Self
Assessment

Assessment Tool: Map
Reading

Here is an outline map of
India, depicting
Parliamentary Constitutions
of the country.

Read the map and Ilocate
your

Parliamentary Constituency
seat and name your MP

Topic People and their Representatives
The Locates his own constituency on Parliamentary constituency Map.
Learner
Learning
Outcome
Rubric Criteria Level III Level II Level 1 Feedback. How
Can I improve?
Locating the Located Located [ didn’t
PCS PCS and only PCS locate the
named the PCS
MP
Rationale | Using Map as tool of assessment is interesting than conventional type of
assessment of pen and paper and will able students to use map for
implementing the classroom learning in real life.

11
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Subject: EVS

CLASS II1I/1IV

Testing Tool: Interview/worksheet

Name of the community elder:

(NOTE: A community elder will be invited to the class and students will be directed in
advance to ask the elder the following questions.)

Objects/Activ | 30 years ago At present 30 years hence
ities (The responses to |Let the students
What types of - | (Students will record | the same questions | think for answers
—————— you | responses given by the | will be explained by | under this
had/Played community elder in this | the students) heading.
some 30 years | column)
ago Column - III
Column - II Column - IV
Column - I
Clothes
Vessels
Games
Works
Learning Outcome:
The learner differentiates between objects and activities of present and past
Suggested RUBRIC

Distinguished Proficient Basic
Interview of the Could interview the | Could only interview | Couldn’t interview
Community elder Community elder | the Community | the Community

and record the | elder but couldn’t | elder properly.

responses properly. | record the

responses.

Responses to With Innovations No innovation
column IV

12
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CLASS II1I/1IV

Subject: EVS

Testing Tool: Interview/worksheet

Name of the community elder:

(NOTE: A community elder will be invited to the class and students will be directed in
advance to ask the elder the following questions.)

Objects/ 30 years ago At present 30 years hence
Activities ( Community elder ) ( Student ) ( Student )
Column - I Column - 1I Column — III Column - IV

Tools of Transport

Local Handicrafts

Material used in
making of houses

Electric appliances

Kitchen items

Means of
entertainment

Tools used in
agricultural farms.

Learning Outcome:

The learner differentiates between objects and activities of past and present.

Suggested RUBRIC
Distinguished Proficient Basic
Interview of the Could interview the | Could only interview | Couldn’t interview
Community elder Community elder the Community the Community
and record the elder but couldn’t elder properly.
responses properly. | record the
responses.
Responses to With Innovations No innovation
column IV

13
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CLASS II1

Testing Tool: Pencil and paper test

Subject: EVS

The answers to these questions can
lead to memorised answers based on
rote learning.

The answers to these questions will
be based on a child’s own experience

Q1la. Name at least three vehicles each
having two, three, and four wheels.

Q1b. Name the vehicles in which you
have travelled in.

Q2a. Enlist the animals that live in a
tree. Name them.

Q2b.Spend some time under a tree.
Name the animals that can be seen—
a. On the branches

Q3a. Enlist some activities in which
water is used.

Q3b. Name any four activities each that
you can do and cannot do without
water.

Q4a. Can a human live alone outside

Q4b. Find out what do the following do

the society? for you
a. Tailor
b. Teacher
c. Carpenter
d. Doctor
e. Farmer
f. Policeman
g. Plumber
Can one live comfortably without them?
(Yes/Not)

Q5a. What sounds goat, buffaloes and
frog make?

Q5Db. Act like a goat, a horse and a frog
and make the corresponding sounds.

Q6a. You must have seen many
animals. Write which of them

Q6b. Visit a nearby farm/forest/garden
and list the animals you see

a. can fly a. can fly
b. can walk b. can walk
c. can hop c. can hop
d. have wings d. have wings
e. have feet e. have feet
f. Have tail . f. Have tail
Q6a. Do all the leaves have similar | Q6b.
colours, shapes and margins? a. Collect a leaf each of a Chinar

tree, Apple tree, Willow tree, etc.
b. Draw their outline on a paper.
c. Do all these leaves have similar
colours, shapes and margins?

14
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Q7a. Do all the leaves smell alike? Can
you identify leaves just by their smell?

Q7b. Collect a few leaves of plants like
mint, coriander and lettuce. Crush the
leaves and smell them. Do they all
smell alike? Can you identify leaves
just by their smell?

Q8a. Name some plants and trees.

Q8Db. Tag the various plants and trees
with their names inside your school
premises/a nearby park/garden.

Or

Name the plants and trees you see in
this visual. Can you add more to these?

Q9a. With whom in your family you
share your feelings?

Q9b. Think and write:
a) When I am sad, I go to my

b) When I want to know about the
past, I go to my

c¢) When I want to share my
secrets, I go to my

d) When I do something wrong, I go
to my
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Topic/Theme: Families
Testing Tool: Worksheet
Subject: EVS

Bashir Gojree

CLASS II1I/1IV

Serial My family
number | members

Occupation

I call
him/her

My relation to
him/her

His/her
relation to
me

Learning Outcome:

The learner identifies relationship with and among family members.

An exemplar RUBRIC for Students (Peer Assessment)

Name of the | Emerging
Student

Basic

Proficient

Distinguished

Named
Family
members
only

mutual
relations

Named family
Members and | members,

mutual

identified
types of
family

Named family

relations and

Named family members,
mutual relations,
identified type of family
and mentioned difference
between the families.
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Developmental Team

English

1.Jan Mudasir Gull, Lecturer, DIET Srinagar

2. Sheikh Gulzar, Lecturer, DIET Beerwah

3. Syed Ashaq Husain, Resource person, Zone Soibugh Budgam
4. Mohammad Younis Malik, ZRP, Zone Qazi Gund Anantnag
5. Syed Hamid Bukhari, Resource Person, Zone Narbal Budgam
6. Me’raj-ud-in, Teacher, BMS Shorebagh Gulabagh

Mathematics

1. Arsahad Hussain, Lecturer, DIET Kulgam

2. Showkat Ahmad, Teacher, MS Sathpokhran Pampore
3. Bashir Ahmad Sheikh, ZRP, Zone Beerwah

4. Hilal Ahmad Wani, Teacher, HS Kondbal Ganderbal
5. Mohammad Tahseen, ZRP, Hawal Srinagar

Science

1.Ishfaq Noor, DRG, DIET Sopore

2.Muzamil Ashraf, ZRP, Zaldagar Srinagar,

3.Dr. Qurat-al-ain, Lecturer, DIET Sopore

4. Mohammad Farooq Shah, Master, Gutlibagh, Ganderbal

Social Science

1. Ajaz Ahmad Shah, Lecturer, DIET Beerwah

2. Bashir Ahmad Gojri, DRG, DIET Beerwah,

3. Naseer Ahmad Wani, ZRP, Zone Chadoora Budgam
4. Inayat-ul-lah Dar, Teacher, HSS Srigufwara

Urdu

1. Javaid Hussain Kirmani, RO, SCERT Srinagar
2. Mohmmad Yaseen Qadri, Master, GHS
3.Mutherah Haneef, Teacher, HSS Shadipora
3.Rohhi Sultana, ZRP, Zone Gulabbagh
4.Ruksana Jabeen, Teacher, HS Dab Ganderbal

Kashmiri
1.Ajaz Ahmad War, ZRP, Zone Hariganwan Ganwan
2. Mushtaq Feroz Ahmad, Teacher, HSS Khurhuama Ganderbal

3. Shrief udin Rohi Sultan, Resource Person, Kangan, DIET Ganderbal

4. Manzoor Yousf Lone, ZRP, ZEO Nehalpora

Program Coordinators
1. Dr. Nazneen Mehraj, SCERT-JK
2. G.H.Reshi, SCERT-JK

We wish to extend our gratitude to Mohammad Farooq Shah, Master, Boys High School Gutlibagh
Ganderbal and Mr Muddasir Ahmad Gilkar, PA to JD SCERT for compiling the content. Last but not the
least, we wish to make a special mention of M S Khan, HOD SCERT and his team for providing all the

necessary arrangement to make the program a success.



