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FOREWORD 

 

The State Council of Educational Research and Trainings, J&K initiated review and 

revision of assessment process in light of the recommendations of National 

Education Policy – 2020. The purpose of revising the assessment process is to 

provide a stress-free learning environment to our students based on understanding 

and comprehension. An Assessment process should address the needs of the 

students and contain a variety of formats to make it interesting and joyful. Since 

pedagogy and curriculum are dynamic concepts, it becomes imperative to assimilate 

and adopt the changing trends. 

 

It is a moment of great pleasure that the assessment process has been revised and 

reviewed by the SCERT in line with the recommendations of the NCERT and the 

NEP-2020. Embarking on the demanding journey of textbook development, it is 

encouraging that the ERSA Division of the SCERT has come up with an exemplar 

material of its own. The exemplars have been developed to ensure that the child 

takes keen interest in tackling them. This is a complete shift from the ritual of rote 

memory that has plagued the creativity of our children. Care has been taken to keep 

the spirit of NEP-2020 intact which aims to make the child as an active participant 

in teaching-learning process and not only a passive receiver of knowledge. 

 

It is hoped that the teachers and other stakeholders will share their rich experiences 

with us to make this exemplar material more fruitful keeping in view the challenges 

to implement it in our schools. 

 

Gratitude is due to Mr Abid Hussain (KAS), Joint Director SCERT-KD for his 

cooperation and painstaking efforts for bringing out the document on the school 

based assessment. 

 

The Principal DIETs are expected to conduct extensive workshops to let the 

teachers understand the concept fully and remove any impediments in integrating the 

SBA in teaching-learning process. 

 

Constructive suggestions from all the stakeholders to make this exercise more 

effective for future will be appreciated. 

 
 

Prof. Veena Pandita 

Director SCERT-JK 
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Introduction 
 

The National Education Policy-2020 proposes TRANSFORMING ASSESSMENT 

FOR STUDENT DEVELOPMENT wherein it is envisaged that the aim of 

assessment in the culture of our schooling system will shift from one that is 

summative and primarily tests rote memorization to one that is more regular and 

formative, is more competency-based, promotes learning and development of our 

students, and tests higher-order skills, such as analysis, conceptual clarity, critical 

thinking, and creativity. The primary purpose of assessment will indeed be for 

learning; it will help the teacher and student, and the entire schooling system, 

continuously revise teaching-learning processes to optimize learning and 

development for all students. This will be the underlying principle for assessment at 

all levels of education. 

 

The proposed School-Based Assessment (SBA) marks a paradigm shift in 

evaluating the Learning Outcome of the children at the primary, elementary and 

secondary levels. The purpose of the SBA is to empower teachers to improve the 

learning levels of the students. It is proposed to be a decentralised test where a 

strong and relevant feedback mechanism will be inbuilt allowing the teacher to give 

immediate and constructive feedback to students. It will overcome the maladies and 

shortcomings that had crept in during implementation of CCE causing serious 

malfunctioning. 

 

School Based Assessment, integrating teaching, learning and assessment, is a 

pressure free environment of assessment involving both students and teachers for 

improving performance on continuous basis by providing and using feedback. It is a 

formative assessment and its purpose is not recording and reporting the 

performances of the students by replacing summative assessment but to empower 

the school and the teacher by providing some kind of autonomy in the assessment 

process. Its locus is school and its focus is teaching and learning. It uses different 

assessment strategies that connect teaching, learning and assessment to real life 

settings and provides a way to assess and feedback on activities, surveys, 

demonstrations, role plays, project works, assignments, presentations, loud reading 

etc. in such a way that the learner doesn’t feel that her/his performance is being 

evaluated. 

 

The assessment facilitates attainment of competencies specified in terms of learning 

outcomes in a holistic manner. As it is embedded in the teaching and



learning process within the broader educational philosophy of ‘assessment for 

learning’, the assessment is carried out by school teachers in the schools. 

 

In light of these changes, it is important that the teachers understand the salient 

features of the SBA, which are: 

 

 Integrate teaching-learning and assessment 

 Child-centred and activity based pedagogy 

 Focus on (learning-outcome based) competency development rather than 

content memorisation 

 Promotes higher-order thinking skills 

 Broadening the scope of assessment by way of including self-assessment, 

peer-assessment besides teacher assessment 

 Non-threatening, stress free and enhanced participation/interaction 

 Focus on assessment of/and/as learning rather than evaluation of 

achievement 

 Reposing faith on teacher and the system 

 Enhancing self confidence in children 

 

Through the online trainings, particularly IMPACT and NISHTHA, the SBA 

modules were thoroughly discussed and elaborated to a large extent. In this regard, 

for better understanding of grassroots level teachers and effective implementation of 

SBA, Educational Research Survey and Assessment Division of the SCERT-JK 

(Divisional Office Srinagar conducted a 5-day workshop entitled “Child Friendly 

Assessment and Development of Exemplar Assessment Material” w.e.f 18-22 

January, 2021 . Subject specific strategies, tools and techniques, along with 

exemplars that could be used for SBA were framed in sync with the NCERT 

guidelines. 

 
In the exemplar material, a selected number of given assessment tools/techniques 

have been exemplified with proper instructions, rubrics and rationale. The following 

six important aspects have been focused on: 

i) Topic/ Theme 

ii) Learning Outcomes/ Competency 

iii) Assessment tools/techniques 

iv) Example that is suitable to assess a learner for a particular leaning 

outcome/competency 

v) Performance descriptors (Rubric) / Oral or written feedback 



vi) Rationale to define why a particular assessment strategy is used to 

assess a learner in-line with some leaning outcome. 

 

The exemplars of Languages (English, Urdu and Kashmiri) have been prepared 

keeping in view the basic requirements of language learning and its 

assessment. The exemplars provide a vast scope for the assessment of listening, 

speaking, reading, writing, vocabulary development, applied grammar, 

communication skill development, personality/social development, etc. 

 

The exemplars of Science have been prepared in a manner that they inculcate 

among the students a scientific attitude by acquiring process skills. The plan 

and conduct of the assessment work is strictly in adherence to the child-centred 

approach during the teaching-learning process. The suggestive exemplars aim 

to help a teacher in planning and designing assessment strategies to gauge 

various aspects of their learning progress and provide 

reinforcement/supplement accordingly. 

 

Exemplars in Mathematics have been designed in such a way that it helps a 

child to understand how the subject is a methodical application of matter. The 

exemplars aim at making the ordered lives of children and prevent chaos by 

inculcating a sense of reasoning, creativity, critical thinking, problem-solving 

ability and even effective communication skills. 

 

Experience says learning mathematics can be made easier and enjoyable, if our 

curriculum includes mathematical activities and games. Math puzzles and 

riddles encourage and attract an alert and open-minded attitude among children 

and help them develop clarity in their thinking. 

 

The overall aim of these exemplars is the holistic development of the child and 

the integrated teaching/learning approach to be achieved at the very grassroots 

level and the purpose to be maintained and carried out further. These 

exemplars are expected to prove fruitful in our school system and improve the 

assessment pattern for improving the quality of education. 
 



CONTENTS 
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School Based Assessment—2021 

 
Subject: English                                                                                                      Class: III 

 

(The Mighty Ant) 

 

Exemplar: 1 

 

 

Name of the 

Topic/Chapter 

& Theme 

 

The Mighty Ant 

 

 

Assessment Tool / 

           Technique 

 

 

 

 

 

Self-Assessment/Peer Assessment 

1. The teacher will ask the students to reread the text and note 

the events and the sequence of events in the story. 

 

2. The teacher will tell the students to reconstruct the same 

story into their own words. 

 

3. The teacher will himself retell the story to the students as a 

model narration of the story to set a parameter for the self-

assessment of the learners. 

 

4. The teacher will ask the students to tell the story to the class 

using their own language constructions. The teacher will 

supervise the students individually. 

 

LO/Competency 

 

The student are able to:  

1. Sequencing and reconstructing 

2. Speaks confidently 
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Rubric 

Criteria Needs 

Improvement 

Satisfactory Advanced 

1. Retelling 

the story 

Retell the story 

with the help 

of teacher/ 

peers. 

Retells the story 

independently. 

Retells the story 

independently with 

proper sequencing. 

 

 

Rationale 

 

The language development demands to make a language 

user a good reader and a proficient speaker. Also it demands the 

user to be very creative in using/reusing the same stuff. So a 

student is trained and assessed involving all the basic language 

skills—LSRW, besides that a student’s creative use of language is 

also of prime importance. The performance descriptors in the 

rubrics aligned with the assessment technique allows a learner to 

check his/her present level and helps him/her to identify his/her 

expected goal/aim. 
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School Based Assessment—2021 

 
Subject: English                                                                                                      Class: III 

(The Mighty Ant) 

Exemplar: 2 

Name of the 

Topic/Chapter 

& Theme 

 

The Mighty Ant  

(Picture Reading & Describing) 

 

Assessment Tool / 

Technique 

 

 

 

 

Group assessment 

1. The teacher will arrange sets of pictures related to some 

story on the same theme as of our present story, make 

proper sequence of the pictures as per the events of the 

story and distribute them into different groups in the class. 

2. The groups will collectively observe and discuss these 

pictures and come up with a story that they will present to 

the class. 

3. Other groups may pose questions on the story presented 

by a group. 

 

 

LO/Competency 

 

 

 

 

 

 

The student are able to: 

1. Reads and describes pictures. 

2. Cooperates with his group mates in performing the 

activity. (as social skill) 

3. Leads in responding to different activities in the group. (as 

life skill) 
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Rubric 

Criteria Needs  

Improvement 

Satisfactory Advanced 

 

1. Reads and 

describes 

pictures 

 

Lacks 

comprehension in 

illustrating pictures 

  

 

Comprehends 

pictures but doesn’t 

tells the story 

sequentially 

 

 

Comprehends 

pictures and tells 

the story with 

proper sequencing 

 

 

Rationale 

 

As any group activity is a social activity. The present activity 

‘Picture Reading and Describing’ in different groups and their 

presentation in the class develops all the four qualities—

(participation, leadership, cooperation and feedback) among 

the students for the improved results in any group/social 

activity.  
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School Based Assessment—2021 

 
Subject: English                                                                                           Class: III 

(The Mighty Ant) 

Exemplar: 3 

Name of the 

Topic/Chapter 

& Theme 

 

The Mighty Ant (Drawing & Description) 

 

Assessment 

Tool/Technique 

 

 

 

 

Self-Assessment 

The brief description of an ant is given below. Read the 

description and draw the ant in the box below and label its parts 

 

The ant is in insect. It has two eyes and two elbowed antennas. The 

insect has six legs with three joints each. There are black ants as well 

as red and brown ants. The size of an ant ranges from 2mm to 25mm. 

 

LO/Competency 

 

1. Reading with comprehension 

2. Drawing/painting of a given description 

 

Rubric 

 

Criteria 

Level 1 

Needs 

Improvement 

Level 2 

Satisfactory 

Level 3 

Advanced 

 

1. Drawing/ 

painting 

 

 

Drawing and 

labelling was 

inappropriate  

 

Most of the drawing 

and labelling was 

appropriate 

 

The drawing and 

labelling was the 

most appropriate 

6
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Rationale 

 

In this activity we aim to improve the basic competency of reading. 

Besides we target at motor skills and cognitive development of the 

child. We also try to make her/him patient (as drawing a picture will 

take much of her/his time), and creative thinker. Peer assessment will 

provide an environment for a learner to compare his/her drawing 

with the drawings of other learners. The most appropriate and 

beautiful drawing may become the target and inspiration for the rest 

of the learners. 

 

  

7



8 
 

School Based Assessment—2021 

 
Subject: English                                                                                           Class: III 

(The Mighty Ant) 

Exemplar: 4 

Name of the 

Topic/Chapter 

&  Theme 

 

The Mighty Ant 

Assessment Tool / 

Technique 

 

 

 

Role Play 

1. The teacher will assign roles of the different characters of 

the story—The Mighty Ant to different students 

2. The students will prepare themselves in the guidance and 

observation of the teacher in Mother Tongue /Target 

Language. 

3. The students will act the story in the class. 

4. The teacher will observe the activity all the time and will 

provide necessary assistance. 

LO/Competency 1. Listening & Speaking 

2. Time Management 

3. Communication Skills (Life Skill) 

4. Interpersonal relationship (Social Skill) 

Rubric 

 

Criteria 

Level 1 

Needs 

Improvement 

Level 2 

Satisfactory 

Level 3 

Advanced 

1. Dialogue 

Delivery 

 

 

 

 

 

Delivery of 

dialogues was not 

appropriate (like—

content, 

expressions, tone, 

gestures, time 

management etc). 

 

Most of the 

dialogue delivery 

was appropriate. 

 

 

 

 

The dialogue 

delivery was very 

appropriate. 
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2. Performance 

(Participation, 

communication, 

entry, exit etc) of 

the characters in 

the play 

Performance was 

not appropriate 

Most of the 

performance was 

appropriate 

The performance 

was the most 

appropriate 

 

Rationale 

 

In this activity we aim to improve the basic competencies of 

listening and speaking. Besides we target at the overall 

performance, hidden talent and removing of shyness.  
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School Based Assessment—2021 

 
Subject: English                                                                                           Class: III 

(The Mighty Ant) 

Exemplar: 5 

Name of the 

Topic / Chapter 

& Theme 

 

The Mighty Ant (Construction and Delivery) 

Assessment Tool / 

Technique 

 

 

 

Story Telling 

1. The teacher will divide the students into groups. 

2. The teacher will highlight a theme (say Wisdom) and discuss 

it with certain examples. 

3. The groups will discuss the theme and construct stories. 

4. Each group will present its story to the class. 

5. The teacher will guide the students wherever necessary and 

observe the whole process of the class. 

LO/Competency 1. Listening & Speaking 

2. Creative thinking 

3. Communication Skills (Life Skill) 

4. Interpersonal relationship (Social Skill) 

Feedback 

After presenting the story by one group, the teacher and the students, other than those who 

present the story, will provide oral feedback on overall presentation, sequencing of 

events/ideas and communication.  

 

Rationale 

In this activity we aim to improve the basic competencies of listening 

and speaking. Besides we target at sequencing events/ideas and 

communicative development of the child.  
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Subject: English 

Class: III 

The SWING 

Exemplar: - 1 

Topic & theme 

Concept 
               THE SWING 

 

ASSESSMENT 

TOOLS / 

TECHNIQUES 

GROUP ASSESSMENT 

The teacher will divide the class in groups and ask them accordingly.  

● To find the rhyming words of the poem  

● To sing the poem with rhyme and rhythm 

Learning 

outcome/ 

competency 

● Read/sing the poem with rhyme and rhythm. 

● Identify and write rhyming words.   

 

 

 

 

 

 

RUBRIC 

 

 

 

 

 

 

 

 

Criteria LEVEL 1 

Needs 

Improvement 

LEVEL 2 

Good 

LEVEL 3 

Excellent 

 

Reading/ 

Singing 

Reads/Sings 

the poem 

without 

rhyme and 

rhythm. 

Reads/sings 

the poem with 

rhyme and 

rhythm with 

some 

assistance. 

Reads/sings the 

poem with rhyme 

and rhythm 

independently. 

Identifying 

the 

rhyming 

words 

 

Have 

difficulty in 

identifying 

the rhyming 

words. 

Can identify 

the rhyming 

words. 

Can identify the 

rhyming words and 

make other rhyming 

words from them 

also. 
 

 

RATIONALE 

 

 

The teacher ensures that the singing activity develops all the four skills 

of language i.e. listening, speaking, reading, and writing. The Rubric 

clearly shows the students work for better performance.   
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2. EXAMPLAR 

 

TOPIC &THEME 

CONCEPT 

 

THE SWING 

 

 

 

Assessment 

Tools / 

Techniques 

PEER ASSESSMENT 

● The teacher will read the poem aloud with proper pause, 

pronunciation and fluency and ask students to read the poem to 

his/her peer in the same way as the teacher has already done. 

● The teacher will write some words of the poem on the board 

and ask the students to find rhyming words of these words 

from the poem. 

 

Learning 

outcome/ 

competency 

● Sing the poem with proper pause, pronunciation and fluency. 

● Identify and write rhyming words.    

 

 

 

 

 

 

RUBRIC 

 

 

 

 

 

 

 

 

Criteria LEVEL 1 

Needs 

Improvement 

LEVEL 2 

Good 

LEVEL 3 

Excellent 

 

Reading/ 

Singing 

 

Cannot 

read/sing the 

poem without 

the help of 

teacher/peer. 

Can read/sing  the 

poem without  

proper pause, 

Pronunciation and 

fluency 

Can read/sing  

the poem with  

proper pause, 

pronunciation 

and fluency 

Rhyming 

Words 

 

Have difficulty 

in identifying 

the rhyming 

words. 

Can identify the 

rhyming words 

but cannot write 

them properly. 

Can identify the 

rhyming words 

and can write 

them Properly. 

 

 

RATIONALE 

 

The teacher ensures that the learners are tested in all the four 

skills of language i.e. listening, speaking, reading, and writing.  The 

Rubric clearly shows the students work for better performance in the 

basic language skills, especially reading. Besides, poetic devices are of 

prime importance, so the rubric takes care of assessing rhyming words 

as a poetic device.   

 

 

12



13 
 

 

EXAMPLAR: 3 

Topic &theme 

   concept 

                                       

THE SWING 

 

 

 

Assessment 

Tools/techniques 

                     SELF ASSESSMENT  

The teacher will ask the learners to read the poem and answer these 

questions. 

● How well did I learn the poem? 

● How can it be learnt differently next time? 

● What did I find difficult? 

● What grade shall I give to myself? 

Learning 

outcome/ 

competency 

 

● Understand & appreciate the poem.   

● Express the feelings created after reading the poem.  

 

 

 

 

    Rubric 

 

 

 

 

 

 

 

 

 

 

 

CRITERA 

LEVEL 1 

Needs 

Improvement 

LEVEL 2 

Good 

LEVEL 3 

Excellent 

 

Reading with 

Comprehension 

 

Have 

difficulty in 

understanding 

the poem. 

Could understand 

with the help of 

teacher/peers. 

Could 

understand the 

poem easily and 

express feelings 

created after 

reading the 

poem.  
 

 

  Rationale 

 

 

 

 

 

The teacher should ensure that learners are tested in all the four skills of 

language i.e. listening, speaking, reading, and writing. The Rubrics clearly 

shows the students should work for better understanding of the poem and 

also take care of the feelings aroused in the learners after reading the poem. 

It also gives way to the expression of the feelings. 
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 EXAMPLAR: 4 

 

Topic & 

theme 

concept 

                 

               Identify & Use Describing words  

 

Assessment 

Tools / 

Techniques 

                     Group ASSESSMENT  

Examplar 

My name is Chinar. I am a large tree found in Kashmir. I have a dark bark and strong 

roots. I have a thick trunk and broad leaves. My leaves are green in summer and they 

turn brown in autumn. I give fresh air to people. 

Birds make beautiful nests on my branches. I am about 30 meters tall. 

Notice the words which are underlined. They tell us something about the nouns such 

as the tree, its bark, roots, leaves and height. These are called describing words. 

 

 

 

 

 

 

 

 

 

 

 

 

 

      The teacher will ask the learners: 

● To read the first two paragraphs of the 'The Mighty Ant' and 

underline the Describing words.  

● Those learners who can identify the describing words will try to 

use said words in simple sentences.  
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Learning 

outcome / 

competency 

 

 

 

● Identify describing words in a paragraph.  

● Use simple describing words related to size, shape, weight, texture such as big,  

small, tall, beautiful, round, pink, red etc in simple sentences.  

 

 

 

 

 

 

Rubrics 

 

 

 

 

 

 

 

 

 

Criteria LEVEL 1 

Needs 

Improvement 

LEVEL 2 

Good 

LEVEL 3 

Excellent 

 

Identifying 

Describing 

Words 

Could identify least 

numbers of 

describing words.  

Could identify 

most of the 

describing words. 

Could identify all 

the describing 

words. 

Using  

Describing 

Words 

Have difficulty in 

using describing 

words in simple 

sentences. 

Could use most of 

the describing 

words in the 

simple sentences. 

Could use all the 

describing words 

in a variety of 

simple sentences. 

 

 

 

Rationale  

 

Grammar gives language control to its users over expression and communication in 

everyday life. It makes reading and writing meaningful and therefore helps in better 

communication. The rubric clearly depicts the way students assess themselves for 

the better understanding and usage of various grammar rules into his/her everyday 

communication—reading and writing. 
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EXAMPLAR: 5 

 

Topic/theme PICTURE READING 

 

Assessment 

Tool / 

Techniques 

 

Peer/Teacher ASSESSMENT 

 

  

● Ask the students to look at the picture. Ensure that all students have 

clear access to the picture.  

● Let the students look at the picture. 

● When the students have seen the picture properly, ask them certain 

questions, like: 

⮚ List the things you see in the picture. 

⮚ Which animal do you see in the picture? 

⮚ Who is enjoying the swing? 

⮚ How do you feel after observing the different things in the 

picture? 

⮚ What do you like the most in the picture? 

Learning 

outcome 

●  Identify objects in the pictures. 

● Knowing some unfamiliar words/adding to vocabulary. 

● Label all the objects in the picture. 
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Rubric 

 

 

 

 

 

 

 

 

 

Criteria LEVEL 1 

Needs 

Improvement 

LEVEL 2 

Good 

LEVEL 3 

Excellent 

Identifying 

Objects 

Couldn’t identify 

all the objects in 

the picture. 

Could identify 

all the objects in 

the picture but 

knew the name 

of a few objects 

in the target 

language/ 

Could identify and 

name all the 

objects in the 

target language. 

Labelling 

objects 

Couldn’t label the 

objects 

Could label 

some objects in 

the picture. 

Could label all the 

objects in the 

picture. 

 

Rationale While conducting this activity make sure that students will become familiar 

with the information provided in the given picture. The rubrics clearly depict 

the way students are assessed by their peers for better understanding. The 

teacher also assesses his learners, during the activity. 
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Subject: English 

Class: v 

Exemplar: I 

TOPIC 

&THEME 

CONCEPT 

The Fowler and the Quails 

 

 

 

Assessment 

Tools / 

Techniques 

PEER ASSESSMENT  

The students are asked to have individual reading of the text (loud 

reading) already taught to them. 

Other students listen attentively and mark mistakes if the reader does any. 

This allows him to rectify through peer assessment and others in the class 

go through self-assessment before they get turn to read. 

 

Learning 

Outcome / 

Competency 

● Read the text with pronunciation and pauses. 

 

 

 

 

 

 

RUBRIC 

 

Criteria LEVEL 1 

Needs 

Improvement 

LEVEL 2 

Good 

LEVEL 3 

Excellent 

Reading Reads with the 

help of teacher/ 

peers. 

Reads most of 

the text 

independently. 

Reads all the 

text 

independently. 

Pronunciation 

 

Mispronounces 

most of the 

words. 

Finds difficulty in 

pronouncing 

larger words. 

Pronounces all 

the words in the 

text correctly. 
 

 

 

RATIONALE 

The present activity is a language learning, which focuses on loud reading and 

pronunciation of the words used in the text. It helps the learners to use correct 

pronunciation of the words and helps him/her to read a text appropriate 

pronunciation. 
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Exemplar: 2 

Topic & 

Theme 

Concept 

 

Union is Strength 

 

Assessment 

Tools / 

techniques 

SELF ASSESSMENT 

● Ask each students to bring a stick. 

● Tie the sticks in a bundle. 

● Ask each student to break the bundle of sticks. 

● Untie the bundle and give one stick to each student. 

● Ask them to break the allotted stick. 

● Ask the students, what they learn from the activity. 

Learning 

Outcome / 

Competency 

● To understand the theme of the story 

● To describe/express an event, a story, an activity 

 

 

 

 

 

 

 Rubric 

 

 

 

 

 

Criteria LEVEL 1 

Needs 

Improvement 

LEVEL 2 

Good 

LEVEL 3 

Excellent 

Comprehension 

of theme 

Finding 

difficulty in 

comprehendin

g theme. 

Comprehends 

the theme most 

of the time. 

Comprehends 

the theme 

always and 

have a deep 

thinking about 

it. 

Description/exp

ression 

 

Unable to 

describe/ 

express. 

Finds some 

difficulty in 

describing/ 

expressing. 

Able to 

describe/ 

express 

appropriately. 
 

 

 

 

Rationale 
 

Language learning is a continuous process and can be learned using various 

pedagogies. Here we have used the method of demonstration of an event 

followed by an opportunity for the learners to describe the demonstration and 

express over it. This greatly helps learners to learn basic language skills. 
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Exemplar: 3 

 

Content / 

Topic 

Learning 

outcomes 

Peer/ Group Assessment 

The teacher asks the students to listen to the audio clip of 

a dialogue between two people. 

 Audio clip of dialogue. 

 Amjid: Hi, Pinky. How are you? 

Pinky: I'm fine. Thank you, Amjid. 

Amjid: Pinky, do you want something? 

Pinky: yes. I'm hungry. Please, give me something to eat. 

Amjid: Alright, take this apple. 

Pinky: Oh! How nice of you! Thank you. 

Grammar: 

 

Types of 

sentences. 

Listening with 

comprehension. 

 

Identification of 

assertive and 

interrogative 

sentences 

After listening to the audio clip, the teacher provides the 

following assessments to the students. 

Peer Assessment: Student 'A' asks the following questions 

to the other students. 

a) Tell the name of the boy and the girl in the dialogue you 

have just heard. 

b) Who is hungry? 

c) What does Amjid give to Pinky? 

d) After Pinky gets an apple, what does she say to Amjid? 

e) Who says, 'Take this apple.' 

Group Assessment: The teacher asks the students to 

identify the following sentences used in the dialogue. 

1. How are you? 2. Please, give me something to eat. 

3. I am hungry.  4. How nice of you! 5. Do you want 

something? 
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Rubrics: 

Criteria Level 1 Level 2 Level 3 

Listening with 

comprehension 

 

Identification of 

sentences 

Have difficulty in 

comprehending what 

she/he listens. 

 

Hardly identifies types 

of sentences. 

Comprehends most of 

what s/he listens. 

 

 

Identifies some 

sentences. 

Comprehends fully 

of what s/he listens. 

 

Identifies all types 

of sentences 

accurately. 
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Exemplar: 4 

Subject: English. 

Class: 5th.  

Text 

Once Surya Singh, the Prince of Manipur, came to Delhi on business. He was travelling alone. It 

was a secret mission. So he did not bring a single servant with him. On the way, he saw a weak 

and tired-looking man sitting on the roadside. He stopped his horse and asked him, ‘which way 

are you going?’ 

Content 

/ Topic 

Learning 

outcomes 

Assessment tools/ techniques. 
The teacher gives the activity and the students respond 

accordingly. 

Peer assessment technique is used for activity 1 & 2 

Activity 1 

1) To circle verbs given in the text. 

Activity 2 

1) To arrange the sequence of actions in the correct order as given 

in the text. 

Stopped his horse ___came to Delhi___ did not bring a servant_  

__ saw a weak and tired looking man ___was traveling alone. 

Peer Assessment technique is used for activity 3. 

Activity 3: The student 'A' asks the other students to prepare the 

list of activities they did or didn't do yesterday. For example; 

1) Some of the activities I and my friend did or didn't do yesterday. 

Activities I  

(yes/No) 

My friend 

(yes/ no) 

Watched TV. 

Took a bath. 

Woke up early. 

Helped my mother. 

Played a game. 

Went to the shop. 

  

 

2) The students tell each other what activities they did or didn't do 

as given in the table. 

Birbal the 

wise/ past 

verb 

The student; 

a)  Identifies the 

past form of 

verbs. 

b) sequencing of 

events 
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Rubrics: 

Criteria Level 1 Level 2 Level 3 

Verb 

recognition 

 

Sequencing 

of events 

Identifies few verbs 

but unable to identify 

the tense. 

 

Sequences events in 

inappropriate order. 

 

Identifies most of the 

verbs but lacks 

identification of tenses. 

 

Sequences only few 

events appropriately. 

Identifies all the verbs 

and also identifies the 

correct tense. 

 

Sequences events 

most appropriately. 

 

Rationale: The assessment focuses on assessment as learning and assessment for learning. It 

involves interaction among participants and it is child centred and creates opportunities to learn 

together. 
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Exemplar :1 

TOPIC  Life (Lesson No 2 from the prescribed textbook) 

 

ASSSESSMENT 

TOOL 

 

Self-Assessment 

(The Student shall watch the video of the lesson available on 

DIKSHA and then reads the text by himself.) 

 

LEARNING 

OUTCOME / 

COMPETENCY 

 

The learner reads the text with comprehension  

Criteria  Needs 

Improvement 

Satisfactory Advanced 

 

Reading 

Comprehension 

 

Only reads the text 

but does not 

understand it. 

 

Reads the text but 

finds difficulty in 

understand it 

completely. 

 

Read the text and 

also understands it 

completely. 

 

RATIONALE 

  

The significance of Self-assessment is that it provides individual 

feedback to the learner and that too by himself, which acts as a 

positive reinforcement for continuous reflection and learning. 
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Exemplar: 3 

Role Play 

Topic  Life (Lesson No 2 from the prescribed textbook) 

Assessment 

Tool 

Group Assessment (Ride Play) 

(The teacher will divide the class into various groups. Each group shall 

consist of 7 members representing each character from the lesson.) 

Learning 

Outcome / 

Competency 

The learners participate in role-play 

 

 

RUBRIC 

Criteria Needs 

Improvement 

Satisfactory Advanced 

Speaking Can speak 

English but not 

fluently. 

 

 

Can speak English 

easily but have 

some problem in 

pronunciation 

 

Can speak 

English easily 

and with good 

pronunciation 

 

Rationale The significance of Group assessment is that it provides feedback to the 

learners for helping each other in enhancement of learning levels. 
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Subject: English  Class: 8th 

Exemplar: 4 

Topic: How Teachers Learn by John Holt 

Concept: Scanning a Passage/ Reading Comprehension 

Assessment Tool: Assessment for and as learning has been used. It is the formative assessment 

where the teacher gives an activity and learners have to comprehend the passage and respond to 

the statements given at the end. They can go for self-assessment, Peer assessment and teacher 

assessment through this activity.  

Learning outcome: 

After reading the passage and performing the activity the learners are able to scan a passage with 

deep comprehension. 

The Text: 

At first, it was not clear how she wanted me to help her, or what I was supposed to do. Most of the 

time, I just sat still and silent, a hard thing for a teacher to do, particularly one who, like me, thinks 

he is good at explaining and helping. The first few pages were easy; then she began to meet more 

words that she didn’t know, and had to figure out. Only rarely, when she seemed badly stuck, did 

I say anything.  

Activity:  

The teacher will write some expressions (phrases and chunks of words) from the text on the white 

board. S/he will ask the learners to go through the passage and mark all the expressions on their 

textbooks which they see/read on the board. After reading the passage and marking the phrases 

and chunks of words, the learners are asked to do the quiz that follows: 

Complete the following with evidence from the passage: 

 

 

True or False Evidence from 

passage 

1.The narrator was not sure about, 

what to do for Nora at the beginning. 

 

 

 

 

2. It is difficult for a teacher not to 

speak. 
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3. The narrator was bad at 

explaining things. 

  

4. Reading first few pages was not 

difficult for Nora. 

  

6. New sentences were not known to 

Nora. 

  

7. Nora figured out all the words 

that she read. 

  

8. The teacher didn’t say anything at 

all to help Nora. 

  

 

Rubric for the above assignment: 

Criteria Excellent Good Needs Improvement 

Scanning 

a passage 

Reads and writes true 

or false against the 

statements with 

evidence from the text.  

Reads and writes true or 

false against the 

statements but doesn’t 

find evidence for all the 

statements. 

Reads and writes true 

or false for some 

statements and doesn’t 

find evidence from the 

passage. 

 

Rationale:  

The task is followed by a rubric which has three levels of learner comprehension, 

criteria and descriptors of the levels. The learner while doing his assignment has to 

fulfil the requirement stated by the descriptors of a particular level to see his 

performance at the rating scale of the levels. This rubric is a self-guide to the learner 

to improve from one level to another. It can also guide peers to see how their 

classmates are in a particular level.  
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Exemplar: 5 

Topic: How Teachers Learn by John Holt 

Concept: Skimming a Passage/Reading Comprehension 

Assessment Tool: Assessment for and as learning has been used. It is the formative assessment 

where the teacher gives an activity and learners have to comprehend the passage and respond to 

the statements given at the end. They can go for self-assessment, Peer assessment and teacher 

assessment through this activity.  

Learning outcome: 

After reading the passage and performing the activity the learners are able to skim a passage with 

deep comprehension. 

The Text: 

One of the reasons why children from unlettered homes are at a disadvantage when they start 

learning to read may be that they lack this familiarity with the shapes of words and letters. This 

may also be a reason why we should give children time to get used to, and familiar with, the look 

of letters and words, before beginning any kind of formal instruction. In fact, this is a very good 

reason, among many others for letting the child himself/herself decide when he/she wants to 

read. 

Select an appropriate heading for the above passage from the choices given below: 

Importance of shapes of words and letters 

Shapes of words and letters 

Problems/difficulties in reading  

Reading problem reasons  

Learning to read 

Formal instruction and shapes of words and letters 

Improving reading skills 
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Rubric for the above assignment: 

Criteria Not meeting 

Learning 

outcome 

Approaching 

learning 

outcome 

Meeting 

learning 

outcome 

Exceeding 

learning outcome 

Skimming 

a passage 

Skimming of the 

passage not done, 

not able to make 

choices without 

help from the 

teacher. 

Skims but is 

confused 

between the 

selections of 

choices. 

Skims with 

comprehension 

and selects the 

appropriate 

heading. 

Skims with 

comprehension 

And selects the 

most appropriate 

heading/rephrases a 

new heading 

perfectly. 

 

Rationale:  

A passage has been given to the learners at individual level. They will read it with deep 

comprehension and respond to the activity given at the end. The task is followed by a rubric which 

has four levels of learner comprehension, criteria and descriptors of the levels. The learner while 

doing his assignment has to fulfil the requirement stated by the descriptors of a particular level to 

see his performance at the rating scale of the levels. This rubric is a self-guide to the learner to 

improve from one level to another. It can also guide peers to see how their classmates are in a 

particular level.  
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Exemplar 7 

Topic: How Teachers Learn by John Holt 

Concept: Reading with comprehension and applying the skills in authentic situations 

Assessment Tool: Assessment for and as learning has been used. It is the formative 

assessment where the teacher gives an activity and learners have to comprehend the passage and 

respond to the statements given at the end. They can go for self-assessment, Peer assessment and 

teacher assessment through this activity.  

Learning outcome: 

After reading and comprehending the lesson learners relate it to their understanding of different 

texts and respond to them accordingly. 

The activity: 

You read the lesson, “How Teachers Learn” where a teacher narrates a story of his acquaintance 

with a child of class eight. The child, Nora, faces certain problems to read words which irritates 

the narrator. Later he understands the logic behind Nora’s struggle. 

Based on the same experience; Describe briefly, how you feel while reading something new 

other than your English text.  

List the problems that you face while trying to read and comprehend the new text.  

How would you like your teacher or parent to help you? 

Read some story or newspaper lying in your home and describe all the problems you faced to 

comprehend the story or news?  

You can list the new words; problem of pronunciation, phrases, idioms, verb forms or 

understanding the describing words. 

Rubric for the above assignment: 

Criteria Excellent Good Needs Improvement 

Analyses a text 

and applies 

comprehension 

in different 

situations. 

Comprehends the 

text, identifies new 

words and seeks help 

most appropriately 

from his elders. 

Comprehends the 

texts to some extent. 

Identifies few new 

words but confuses 

to seek help. 

Comprehends the text to 

a least extent, identifies 

words with difficulty and 

doesn’t seek help from 

elders. 
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Rationale:  

This task exposes the learner to different reading activities and empowers him to be an independent 

reader and to experience understanding of new reading situations and to develop creativity and 

critical thinking. 
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Spoon 

Coin 

Mobile Phone 

Plastic Bottle 

Watch 

Marker Pen 

Shikara Boat 

Topic/ 
Concept 

Experiments With Water:  Floatation 
  

Assessment 

Tool/ 

Technique 

Self Assessment 

  

Exemplar: 

To check which of the following items sink or float. 

  

  

  

  

  

  

  

  

S.No. Item Sink Float 

1   

  

  

  

  

  

    

2   

  

  

  

  

  

    

3   

  

  

  

  

  

    

4   

  

  

  

  

  

    

5   

  

  

  

  

  

    

6       

7       

Exemplar 1 

Class: 5th 
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Classify 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Peer Assessment : (Using response cards, Paper pencil or Orally) 

Exemplar:  

Float or sink: Classify the following: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1 2 3 4 

5 6 7 8 

9 10 11 12

1. Wooden Chopping Board 2. Spatula 3. Rock 4. Nails 5. Glass cup  6. Cricket ball 

7. Phone charger   8. Pencil   9. Books  10. Football   11. Glasses 12. Needle 

Floats  Doesn’t Float 

    

    

    

    

    

    

    

Learning outcome 

Competency  
The child is able to identify/classify objects on the basis of whether they  

float or sink. 
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Rubrics-2: (Optional/Substitutive) 

For assessing more than one student 

 

  

Rubrics-1 

Criteria Level-4 
Exemplary 

Level-3 
Competent 

Level-2 
Developing 

Level-2 
Beginning 

(Recollecting) 

 

Things that float/ 

sink in water 

Can name 

many objects 

Can name a 

few objects 

Makes mistakes 

in naming ob-

jects 

Not able to 

answer 

(Understanding) 

Classify objects that 

float/sink in water 

Is able to  

classify the 

objects easily 

Classifies 

only a few 

objects 

Needs help to 

classify the ob-

jects 

Not able to 

classify 

(Skill/Application) 
Identify things that 

float/ sink in water 

Identifies the 

objects easily  

Identifies the 

objects but 

takes time 

Needs help/ hint 

to identify the 

things 

Not able to 

identify 

  
(Note: Teacher may change/revise the criteria/ level / level description as per the need) 
  

Rationale Peer assessment and  group assessment have been used to boost the confidence level of 

students. It encourages integrated teaching learning and assessment in a conducive way. 
 

Student’s 

name/ 
Roll no. 
  

(Remembering) 

Names the objects that 

float/ sink in water 

(Understanding) 

Classifies the objects that 

float/sink in water 

(Skill/Application) 

Identifies the objects that float/ sink 

in water 

L4 L3 L2 L1 L4 L3 L2 L1 L4 L3 L2 L1 
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Exemplar: 2 

Class: 5th 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Topic/Concept  Experiments with water: Solubility 

 

 Assessment Tool/  

Technique 

Self Assessment: 

Exemplar:  

Am I able to answer? 

 

1. What happens salt is added to water? 

2. What other things dissolve in water? 

3. Do all things dissolve in water? 

 

 

Peer Assessment: Using response cards/paper/oral) 

Exemplar:  

Am I able to answer? 

 

1. Name two substances that dissolve in water? 

2. From the following, choose the substances that can be 

separated after mixing with water:  

 

 

 

 

 

             Salt                          Saw Dust               Cooking Oil 

 

 

 

 

 

 

              Milk                       Sugar                         Sand 

 Learning Outcome/ 

Competency  

1. Identify substances on the basis of solubility. 

2. Differentiate between soluble and insoluble substances.  
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Rubrics 

Criteria Level-4 
Exemplary 

Level-3 
Competent 

Level-2 
Developing 

Level-1 
Beginning 

Remembering 

the concept 

Defines the 

concept. Lists 

soluble and 

insoluble 

substances 

Defines the 

concept, but 

lists few 

soluble/ 

insoluble 

substances 

Defines 

concept. Lists 

few 

substances 

with mistakes 

Not able to 

define or 

list. 

Understanding 

the concept 

Differentiates 

between soluble 

and insoluble 

substances well. 

Differentiates 

between soluble 

and insoluble 

substances but 

makes mistakes 

Differentiates 

between 

soluble and 

insoluble 

substances 

with 

difficulty/

with help / 

hints 

Not able to 

differentiate 

any. 

Skill / 

Application 

Shows/ 

demonstrates how 

things are soluble/

insoluble 

Shows/ 

demonstrates 

but makes 

mistakes 

Needs help to 

demonstrate. 

Not able to 

demonstrate. 

(Note: Teacher may change/revise the criteria/ level / level description as per concept/

need) 
  

Rationale Self assessment / Peer Assessment has been used to promote student-centered learning, 

making students feel both safe and responsible. It also helps in improving student 

engagement in classroom. 
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Exemplar 3 

Class: 5th  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Topic/Concept The Earth: Structure of Earth  

 

 Assessment Tool/  

Technique 

Peer Assessment: Using response cards/paper/oral) 

Exemplar:  

 

Look at the picture below and answer the questions that follow. 

 

 

 

 

 

 

 

 

 

 

 

1. How many layers does the Earth have? 

2. Name the different layers of the Earth. 

3. Which is the topmost layer of the Earth. 

4. Which is the hottest layer of the Earth 

 

Group Assessment 

Exemplar: 

 

 

 

 

 

 

 

 

 

Group-1: Label the layers of Earth. 

Group-2: Label the layers of Earth 

 

 

 Learning Outcome/ 

Competency  

1. The student is able to name the different layers of Earth. 

2. The student is able to tell which layer of the Earth is the 

hottest.  
 

Core 

1 

2 

3 

Crust 

Mantle 
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Learning 

outcome/ 

Competency 

  

Identifying the different layers of Earth. 

Rubrics Criteria Level-4 
Exemplary 

Level-3 
Competent 

Level-2 
Developing 
  

Level-1 
Beginning 

(Remembering) 
Layers of Earth 

Answers 

correctly and 

names all the 

3 layers of 

Earth 

Answers 

correctly but 

names 1 or 2 

layers only. 

Answers 

correctly but 

can’t name 

the layers 

Not able to 

answer 

(Understanding) 
Identify the various 

layers of Earth 

Identifies all 

the 3 layers 

Identifies 

only 2 layers 

Identifies 

only 1 layer 

Not able to 

answer/ or 

wrongly 

identifies 

(Skill) 

Drawing and 

Labeling 

Draws and 

labels all the 

3 layers 

Draws and 

labels only 2 

layers 

Draws and 

labels only 

one layer 

Not able to 

draw 

anything 

  

 (Note: Teacher may change/revise the criteria/ level/ level description as per 

concept/ need) 

Rationale Peer assessment and group assessment have been used to develop interaction 

between students which, in turns, helps to boost the scientific temper among them. 

It also encourages students for free expression /responses, thereby enhancing the 

effective learning process. 
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Topic/ Concept The Earth ( Formation of Days & Nights) 

Assessment Tools /

Techniques 

Self Assessment: (Oral / using paper and pencil) 
 

Exemplar: 
        

 

 
 
 
 
 
 
 
 
 
 
 

Do I know? 

 

1. What is the rotation of Earth? 

2. How it causes day and night? 

  

Peer Assessment:  (using  paper pencil / Oral ) 
Exemplar: 
  

1. How much time does the earth take to complete one rotation? 

2. Does the earth rotate eastward or westward? 

3. What is the tilt of earth on its axis? 

Group Assessment: (using globe, torch etc) 
Exemplar: Day and Night torch experiment  

 

Ask groups to demonstrate the phenomena using  different aids. 

 
 
     

  

  Sun 

  Light Rays   Day     Night 

Exemplar 4 

Class: 5th 
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Learning 

Outcomes/ 

Competency 

  
Say how days and nights are formed? 

  

 Rubrics 
  

Criteria Level-3 
Exemplary 

Level-2 
Developing 

Level-1 
Beginning 

(Remembering) 

 

How days and nights 

are formed? 

Answers 

correctly 

Answers with 

help/ hints 
No answer 

(Understanding) 
 

Rotation of Earth Defines 

correctly 
Defines partially 

No answer/ 

Incorrect answer 

(Skill) 
Demonstration of the 

formation of day and 

night 

Demonstrates 

correctly 

Demonstrates 

partially 

Not able to 

demonstrate 

(Note: Teacher may change/revise the criteria/ level / level description as per 

concept) 
  

Rationale Self assessment / Peer Assessment have been used to promote student-centred 

learning making students feel both safe and responsible. It also helps in improving 

student engagement in classroom. 
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Topic/ concept The Earth 
( Formation of Seasons) 

Assessment Tools /

Techniques 

Peer  Assessment: (oral/ response cards) 
  

Exemplar: 
 

Do you know? 
 

1.What is revolution of earth? 

2. What is the difference between rotation & revolution of Earth?  

Group Assessment: (video, chart, picture) 
Exemplar: 
  

 
  
Group 1: Watch a video or look at a chart showing revolution of Earth and 

identify when it will be summer or winter.  
Group 2: Make a chart of revolution of Earth and label different seasons on it. 

  

Learning Outcome/ 

Competency 

The student is able to describe the revolution of earth. 
The students is able to describe the formation of seasons caused by the revolu-

tion of Earth. 
  

Exemplar– 5 

Class 5th 

42



 

PAGE 11 of 21 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Rubrics 

Criteria Level-3 
Competent 

Level-2 
Developing 

Level-1 
Beginning 

(Remembering) 
Define revolution 

Defines clearly Defines  but not 

correctly 

Not able to define 

(Understanding) 

How seasons are 

formed 

Answers 

proficiently 

Answers partially Not able to 

answer 

  

( Note: Teacher can revise the rubrics as per the need) 
  

Rationale Peer Assessment / group assessment using chart/ animation promotes self 

learning in an attractive and more comprehensive way. This also causes the 

students to retain the content knowledge more efficiently. 
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 Topic/Concept The Earth: Effects of Season 

 

 Assessment Tool/  

Technique 

Self Assessment: 

Exemplar:  

Am I able to answer? 

1. How many seasons are there in a year? 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. Different Seasons, Different Months 

 

 

 

 

 

 

 

 
Peer Assessment:  

Exemplar: 

Do we know? 

 

1. We drink more water in summer. 

2. Clothes dry up faster in summer. 

3. Spring is loved by all. 

 

Group Assessment: 

Exemplar: (Assignment) 

 

Group 1. Make a chart displaying the advantages/disadvantages of   

               different seasons. 

Group 2.  Make a chart of displaying habits / lifestyle of people in Kashmir  

                during winter season. 
 

 Learning Outcome/ 

Competency  

A student should be able to know the effects of different seasons on his 

daily life. 

A student should be able to know the importance of different seasons in a 

year. 

Spring 

Autumn Summer 

Winter 

Exemplar 6 

CLASS: 5th 
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Rubrics 

Criteria Level-4 

Exemplary 

Level-3 

Competent 

Level-2 

Developing 

Level-1 

Beginning 

(Recollecting) 
 

Different seasons 

Is able to 

name all the 

four season. 

Is able to 

name at least 

two season. 

Is able to name 

only one season 

Not able to 

name any 

(Understanding) 

Importance of 

different seasons 

Is able to 

describe the 

importance of 

different 

season well. 

Describes the 

importance 

with 

difficulty. 

Makes mistakes 

in the 

description 

Not able to 

describe 

(Skill/Application) 
Identify seasons on a 

chart 

Identifies the 

seasons easily  

Identifies the 

seasons but 

takes time 

Needs help/ hint 

to identify the 

seasons 

Not able to 

identify 

  
(Note: Teacher may change/revise the criteria/ level / level description as per the need) 
  

Rationale Self Assessment provides a deep insight to students about their comprehension level and 

thus boosts their learning. Peer Assessment /group Assessment makes students 

responsible and induces collaborative learning in them, engaging them all during the 

class. 
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Topic/ Concept The Earth ( Solar and Lunar Eclipse) 

Assessment Tools/ 

Techniques 

Self Assessment: 
 

Exemplar: 

Do I know: 
 

1. What is a solar eclipse? 
2. What is a lunar eclipse? 
3. Difference between solar and lunar eclipse. 

Peer Assessment: (oral/ using response cards) 
Look at the images below and answer the questions that follow. 

 
 

  

       

 

 

 

 

 
 

  
       

  

 
 

 

 

 

 

 

 

 

1. During a solar eclipse, ________ comes between _________. (Earth/ Moon) 

2. During a lunar eclipse _________comes between ________. (Earth/ Moon) 

3. ____________gets partially invisible during the solar eclipse. (Moon/Sun) 

4. ___________gets partially invisible during the lunar eclipse.  (Moon / Sun) 

1. SOLAR ECLIPSE 

2. LUNAR ECLIPSE 

Exemplar-7 

Class: 5th  
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Group Assessment: (using videos, charts, etc) 
 

Group 1: Watch a video of both Solar Eclipse and Lunar Eclipse. 
Group 2: Distinguish between Solar Eclipse and Lunar Eclipse. 

Group3: Gather information on the solar eclipse of 21 June 2020. 

  

 

Learning 

Outcome/ 

Competency 

  

Define Solar and Lunar eclipse. 
Differentiate between Solar and Lunar Eclipse 
 

  Rubrics Criteria Level-4 
Exemplary 

Level-3 
Competent 

Level-2 
Developing 

Level-1 
Beginning 

(Remembering) 

Solar and Lunar 

Eclipse 

Defines both 

very well 

Defines both 

but not clearly 

Defines only 

one of them 

Not able to 

define 

(Understanding) 

Comparison 

Compares the 

two well 

Compares but 

with difficulty 

Needs help/

hints  

Not able to 

compare 

(Skill) 

Identifies from  

a video/ chart 

Identifies both 

at ease 

Identifies but 

with difficulty 

Needs help/ 

hints  

Not able to 

identify 

    

(Note: Teacher may change/revise the criteria/  level / level description as per 

concept) 

  

Rationale Self, Peer and Group assessments using chart/ animation promotes self learning in an 

attractive and more comprehensive way. Being child-centered, it is the most 

recommended way to engage students in the classroom. 
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Topic/

Concept 

Food Production and Management 
Agriculture and Horticulture-Crop Plants 
 

Assessment 
Tools/ 

Techniques 

Oral Assessment 
1. Difference between agriculture and Horticulture. 

2. Is apple production in related to agriculture or horticulture?  

3. Identify post harvesting measures to avoid apple damage. 
 

Observation based Assessment 
 

1. Difference between maize and a rice plant? 
2. How does a rice field look? 

3. How do you eat corn on a cob? 
 

Pen-paper Assessment 
1.Define the terms: Agriculture and Horticulture 
2. List the main crops grown in J&K? 

3. What is a cereal crop? 

4. Write the names of 5 high yielding varieties of wheat and paddy. 

  

Learning 

Outcomes 

1. The student is able to differentiate between agriculture and Horticulture. 
2. The students is able to name various types of cereals grown in J&K. 

  

Rubric  

  
  

 

 

Agriculture   Rice     

Horticulture Apple   Sunflower   

Cereals crops   Rice     

Oilseeds Mustard       

Root crops   Sweet Potato     

Tuber crops     Potato   

Vegetables       Cabbage 

Fruits Tomato       

Flowers   Cauliflower     

Rationale Agriculture and horticulture provide us with our basic needs namely food, 

shelter and clothing. In the light of shrinking land area and increasing 

population, we must explore new techniques to improve our agricultural 

and horticultural yields. 
 

Exemplar-1 

Class: 8th  
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Topic/

Concept 

Best practices of crop production (Right kind of Soil and Sowing) 

Assessment 

Tools/ 

Techniques 

Oral Assessment 
 

Identify conditions necessary for ensuring a good crop yield 

1. Loosened soil 

2. Good quality seeds 

3. Pre and post sowing activities 

4. Broadcasting and line sowing 
 

Field Trip 
Schedule a field trip for the students at the time of sowing seeds. Teacher to 

explain to the students: 

 

1. How line sowing is better than broadcasting mode? 

2. Help them identify possible reasons of poor crop yield despite choosing the 

best seed, proper irrigation and sufficient sunlight? 
3. Ask students to observe a farmer prepare his field for sowing the paddy. Help 

them note down points regarding the preparation of the field? 
 

Activity: Cultivation of corn 
Arrange materials, seeds, pot, earth and some manure, for cultivation of corn 

and let the students learn how a seed transforms into an adult plant. Help them 

maintain a diary wherein the students would record the process on regular basis. 

Ask them to draw diagrams of the changes that the seed undergoes in the pot. 
 

Learning 

Outcomes 

The students are expected to learn about the development of a seed into a plant. 

  

Rubric On the basis of productivity potential, soils vary from clayey loam to loam. Fill 

in the blanks with appropriate terms. 

  

 

 

Common name Soil type 

Gurtu Silt 

Sur Ash 

Sekil   

  Loam 

  Dazanland 

  Peat 

  Kaerwas 

Radh   

Rationale Agriculture plays a vital role in the Indian economy. Over 70 per cent of the 

rural households depend on agriculture. It is an important sector of Indian 

economy that contributes about 17% to the total GDP and provides 

employment to over 60% of the population. 

Exemplar-2 

Class: 8th  
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Note: The last rubric can be used as a portfolio, the responses shall be filled in by the teacher at the end of 

the unit to keep a track of every student as per the given parameters. For excellent performance, the 

teacher can award ***, for better performance ** and * for average performance. The can be set as a 

benchmark. For reinforcement, the teacher can set apart ten minutes for average students. 

 

 

 

 

 

 

 

 

 

 

Fertilizers Nitrogen   Phosphorus 

Manures   compost Green manure 

Topic/

Concept 

Best practices of Crop production (Manure and Fertilizers) 

Assessment 

Tools/ tech-

niques 

Oral Assessment 

  

Ask students if they know the following concepts 

· Various sources of plant nutrients 

 Advantages of  sea manures, fertilizers 

 Supplying Nitrogen, Phosphate and Potash 

 Need to check soil pH 

  

Activity: Why are manures and fertilizers important? 

  

Manures and fertilizers supply nutrients to the soil which increases its fertility to 

ensure good growth. It results in high crop production by enriching the soil with 

nutrients, organic matter and increasing soil fertility. 

  
  

Learning 

Outcomes 

Student should be able to differentiate between farmyard manure, green 

manure and fertilizers. 

Student should be able to comprehend the exact nutrient requirement of his/

her agricultural plot. 
  

Rubric   

  

  

 

  

 
   

Name Remembering Understanding Applying Analyzing Creating Project 

work 

              

              

              

Rationale  Appreciating the  nutrient  value of the soil for better agricultural produce. 

50



 

PAGE 19 of 21 

Exemplar-3 

Class 8th 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Topic/

Concept 

Materials: Metals and Non Metals 

Assessment 

Tools/ 

Techniques 

Oral Assessment 
 

 A child is expected to know about metals and non-metals 

 Their position in the Periodic Table. 

 

Observation based Assessment 
Testing the knowledge of the students through Periodic Table. Help students 

identify the location of metals, non-metals and metalloids. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Learning 

Outcomes 

1. The learner conducts simple exploration and compares metals and non metals 

on the basis of their appearance. 

2. Locates metals and non-metals in the Periodic Table. 
  

Rubric Identifying materials as metals and non-metals on the basis of appearance and 

hardness. 

 

  

Exposure/Field visit 

Arrange a visit to the facility of a blacksmith, coppersmith and goldsmith and 

help students learn how metals are moulded. Ask the students to jot down points 

of the work they do. 

S.No. Object /Material Appearance 

(Shiny/Dull) 

Hardness (Very 

hard/not very hard) 

1 Iron     

2 Coal     

3 Sulphur     

4 Aluminum     

5 Copper     

6 Zinc     
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Exemplar-4 

Class: 8th  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Topic/

Concept 

Physical Properties of Metals and Non Metals 

Assessme

nt Tools/ 

technique

s 

Activity : (Science Kit) 

What happens when materials are struck with a hammer? 
 

Materials Required: 
1. Copper wire 2. Some pieces of coal 3. Core of a pencil. 4. Zinc granules 5. 

A small length of aluminum wire 6.Hammer 
 

Fill in the following observation chart. 

 

  

Group Activity: (Science Kit) 
Do all the materials conduct electricity, let’s see. 

Arrange a battery, bulb, switch, a pair of clips as shown in the figure below. 

Place each of the above material between the clips and notice if the bulb glows.  

 

  
  

  
  

  
  
  

  
  

  
  

  
Similarly, you can select other materials to widen the scope of understanding electric 

conductivity of materials. 

  

S.No Object Observations Metal/Non Metal 

1 Copper 

wire 

Gets flattened into a strip Metal 

2 Coal     

3       

4       

5       

6       

 

Learning 

Outcome

s 

1. The students are able to distinguish between metals and non-metals on the 

basis of their physical appearance. 

2. They now know which material conducts electricity and can extend this 

understanding to other materials. 

  

Rubric Electrical conductivity of materials 

Material Bulb Glows  

Yes/No 

Conducts 

Electricity 

Iron     

Sulphur     

Coal      

Copper     

Aluminum     
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Exemplar: 5 

      Class: 8th 

Topic/

Concept 

Chemical properties and uses of Metals and Non Metals 

Assessment 

Tools/ 

Techniques 

Oral Assessment 

Students are expected to know: 

 Mineral and metal deposits found in J&K 

 Uses of metals and non-metals 

 

Group Activity 

Arrange a discussion among students by forming at least three groups. Let students 

talk about metal and non-metal oxides. Help them understand why metal oxides are 

basic and non-metal oxides are acidic. Why some metal oxides react with water to 

form alkaline solutions and others don’t. Help them complete the chart below. Add 

more examples of your choice. 

 

 

 

 Project Work 
 

Make 5 cards of elements with the following information: 

1. Name of the element  

2. Symbol 

3. Atomic Number 

4. Position in the periodic table. 

5. Physical properties (3) 

6. Chemical properties (3) 

7. Uses (3) 

 

ICT integration: 

Open the link and complete the quiz. 

https://www.examfear.com/test/Class-8/Chemistry/Metals-and-Non-metals.htm 
 

Learning 

Outcome 

A student should be able to know: 

1. Name of the element  

2. Symbol 

3. Atomic Number 

4. Physical and Chemical Properties of some metals and non-metals. 

5. A few uses of some metals and non-metals. 

  

Rubric 

 

Student 
Name 

Remembering Understanding Applying Analyzing Creating Project 
work 

              

              

              

Rationale Applies learning of scientific concepts in day to day life. Keeps his surroundings 

clean. 

# Base Metal Acid Non-metal 
1 Calcium Hydroxide Calcium Sulphuric 

Acid 

Sulphur 

 2         

 3         
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Mathematics    Class 8th     

Topic: Rational Numbers 

Competency/Concept: Categorisation of Rational Numbers  

Assessment Tool/Technique: Group (Activity) Assessment 

Example:  Classify the following numbers into different categories, i.e. 
natural, whole, Integer, fraction/Rational, … 

  1, 5, 101, 0, −2, 2.5, −5.3,
1

2
, 3

1

2
, −

5

7
, … 

Rubric 

  
 Criteria 

Level-1 
Needs a lot 

of care  

Level-2 
Having Basic 

Understanding 

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Categorisation of 
numbers as 
Natural, Whole, 
Integers, Fractions, 
Rational Numbers 

Classifies 
only 
natural, 
whole 
numbers 
and integer   

Classifies most 
of the 
numbers with 
the help of 
peer/teacher   

Classifies 
most of the 
numbers 
independently   

Classifies all 
numbers 
perfectly    

Rationale: To know if the students can share and receive knowledge or in a position to 
learn from each other besides having understanding of different types of numbers.  

 

Mathematics    Class 8th    
Topic: Rational Numbers 
Competency/Concept: Addition of Rational Numbers 

Example: −2 + 3,     
5

2
+

3

2
,      − 2 +

3

5
,     2

1

3
+

−5

7
, 𝑒𝑡𝑐  

Assessment Tool: Written Test (Question-Answer)  
Rubric:  

 
Criteria 

Level-1 
Needs Help 

Level-2 
Having Basic 

Understanding 

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Addition of 
Rational 
Numbers 

Adds 
integer and 
like rational 
numbers 

Adds like and 
unlike rational 
numbers with a 
little assistance 
(support)  

Adds all the 
types of 
rational 
numbers, i.e. 
like, unlike, 
mixed etc 

Adds all the types of 
Rational Numbers 
and has deeper 
understanding of 
the operation 

 
Rationale:  The objective for the evaluation/assessment is to know if the students 

are able to perform the operation (Addition of two or more than two 
rational numbers) 
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Mathematics    Class 8th    
Topic: Rational Numbers  
Competency/Concept: Multiplication of Rational Numbers 

Example: 2 × (−3),         
1

3
×

2

5
,          − 5 ×

5

7
,              2

3

5
× (−5), … 

Assessment Tool/(Activity): Written Test (Question-Answer)  
Rubric:  

 
Criteria 

Level-1 
Needs a lot of 

care 

Level-2 
Having Basic 

Understanding 

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Multiplication 
of Rational 
Numbers 

Able to 
multiply only 
integers  

Able to 
perform 
multiplication 
of most of the 
rational 
numbers   

Able to 
perform 
multiplication 
of all the types 
of rational 
numbers 

Multiplies and 
explain the 
procedure of 
multiplication  

Rationale:  The objective for the evaluation/assessment is to know if the students 
are able to perform the operation (multiplication of rational numbers) 

 
Mathematics    Class 8th    
Topic: Rational Numbers  

Competency/Concept: Division of Rational Numbers 

Example: (I) Divide integer by another integer 

  (II) Divide a fraction by another fraction 

  (III) Divide a mixed numeral by a fraction/integer etc. 

Assessment Tool/(Activity): Written Test (Question-Answer)  

Rubric:  

 
Criteria 

Level-1 
Needs Help 

Level-2 
Having Basic 

Understanding 

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Division of 
rational 
numbers  

Performs 
division of 
integers 
only  

Performs division 
of integer by 
integer and 
fraction by other 
fractions but not a 
fraction by 
integers or mixed 
numerals    

Performs 
division of all 
the types of 
rational 
numbers when 
a little help is 
provided  

Performs division 
properly in every 
situation   
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Rationale:  The objective for the evaluation/assessment is to know if the students 
are able to perform the operation (division of rational numbers) in all 
the cases of rational numbers.  

Mathematics    Class 8th    
Topic: Rational Numbers  

Competency/Concept: Division of Rational numbers  

Assessment Tool/Technique: Self-Assessment 

Example:  Divide;  (I) A fraction by another fraction 
(II) A rational number by Integer 

    (II) An integer by rational number 
    (III) A mixed numeral by integer/rational number. … 
 Rubric:  

Rationale:  Self-assessment provides opportunity to a learner to concretise the 
concept.  Here a child has opportunity to seek help from those who 
he/she trust over. A child can also consult a solved example of the same 
type to solve his/her problem.    

 
Criteria 

Level-1 
Needs extra 

care and 
support 

Level-2 
Having Basic 

Understanding 

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Division of a 
proper fraction 
by another 
proper fraction  

I Don’t know 
what/how to do 

I divide when 
guided by 
teacher or peer 

I divide 
independently 
minor errors  

I divide perfectly 
without error  

Division of a 
rational Number 
by Integer 

I face a lot of 
difficulty  

I can divide a 
rational number 
by an integer 
when guided  

I divide a rational 
number by an 
integer 
independently 

I divide a rational 
number by an 
integer and also 
explain the 
strategy I uses 

Division of an 
integer by 
rational Number 

I face difficulty 
to perform 
division of an 
integer by a 
rational number 

I perform the 
division with 
some support 

I divide an 
integer by a 
rational number 
independently 
with minor 
errors  

I perform 
division of an 
integer by a 
rational number 
perfectly  

Division of a 
mixed Numeral 
by rational 
number/integer 

I have no idea   I perform 
division in some 
easier situations 
when I am 
guided 

I perform 
division of mixed 
type of rational 
number by an 
integer, 
fractional type in 
most of the 
situations 

I perform 
division in all the 
situations 
perfectly and 
explain the 
process that I 
use 
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Mathematics    Class 8th    

Topic: Rational Numbers  

Competency/Concept: Representation of rational Numbers on Number Line 

Example:  Represents the following as exampled;  

(I) Represents integers on number line 
  
  
   

(II) Represents proper fractional type rational numbers 
 
 
   

(III) Represents improper fractional type (Mixed numeral) rational number  
 
 
 
Assessment Tool/(Activity): Project Work  
Rubric:  

 
Criteria 

Level-1 
Needs a lot of 

care and 
support  

Level-2 
Having Basic 

Understanding  

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Representation of 
integers on a 
number line 

Represents 
integers but 
needs 
improvement  

Represents 
integers on 
number line but 
design/drawing 
of number line 
needs 
improvement  

Represents 
integers but 
there is scope 
for improvement 

Represents 
integers the 
most 
appropriately  

Representation of 
Proper 
fraction/rational 
numbers on a 
number line 

Only integer line 
drawn but not 
represented the 
fractional type 
of rational 
number 

Represents the 
rational numbers 
with the support 
of teacher 

Represents the 
rational numbers 
acceptably but 
there is scope 
for improvement  

Represents 
accurately and 
neatly 

Representation of 
improper 
fractions/rational 
numbers on a 
number line 

No idea to 
represent 
improper 
fractions 

Having a little 
idea to represent 
improper type of 
rational numbers 

Represents 
acceptably but 
needs some 
improvement 

Represents 
nicely and also 
explains the 
work 
confidently  

Rationale:  In a project type of work, students get ample amount of time to do 
things. A habit of utilising available knowledge sources is also 
appreciated. Further, student has opportunity to improve his work by 
doing it multiple times till final submission is done.   
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Mathematics    Class 8th    

Topic: Rational Numbers  

Competency/Concept: Finding as many as rational numbers between given two 
rational numbers   

Assessment Tool: Group Activity/Assignment  

Example: (I) Rational numbers between two integers, e.g. −5 and 0 etc 

(II) Rational numbers between two like rational numbers, e.g. 
−4

7
 𝑎𝑛𝑑 

6

7
 etc. 

  (III) Rational numbers between two unlike rational numbers, e.g.  

−3
1

2
𝑎𝑛𝑑 

5

6
 or −5 𝑎𝑛𝑑 1

3

4
 etc 

Rubric:  

 
Criteria 

Level-1 
Needs a lot of 

care and support  

Level-2 
Having Basic 

Understanding  

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Finding as 
many as 
rational 
numbers 
between two 
given rational 
numbers  

Finds rational 
numbers only 
between 
integers if there 
exist integers 
between given 
integers. And are 
not able to seek 
help from other 
students/buddies 

Finds rational 
numbers 
between two 
rational 
numbers with 
the help of 
peer/teacher. 
Also, able to 
receive a little 
help from 
others  

Finds as many 
as rational 
numbers 
between give 
two rational 
numbers 
independently 
but not able to 
provide 
support to 
others  

Finds rational 
numbers 
between any 
two types of 
rational 
numbers and 
provides 
support to 
other students 
confidently.    

 
Rationale: Those students who face difficulty or insecure to work independently 

either because of less amount of knowledge about the concept or not 
able to express their opinion, group activities may support them. In 
addition, a student becomes capable to receive help/support from other 
students, behave with other students or support other students.   
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Mathematics    Class 8th    

Topic: Rational Numbers  

Competency/Concept: Identities and the inverses in rational numbers  

Assessment Tool: Self-Assessment  

Example: (I) Additive inverse and additive identity in rational numbers … 

(II) Multiplicative inverse and identity in rational number … 

Rubric:  

 
Criteria 

Level-1 
Needs a lot of 

care and 
support  

Level-2 
Having Basic 

Understanding  

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Additive 
inverse and 
additive 
identity in 
rational 
numbers  

No idea about 
additive 
inverse and 
the additive 
identity    

Faces difficulty 
to find the 
additive 
inverse of 
mixed 
numerals  

Finds additive 
invers of all the 
types of 
rational 
number  

Have deeper 
understanding 
about the 
additive 
inverse and its 
application in 
other concepts 
of 
mathematics 

Multiplicative 
inverse and 
multiplicative 
identity in 
rational 
numbers  

Has no idea 
about the 
multiplicative 
inverse and 
the 
multiplicative 
identity 

Finds 
multiplicative 
inverse of 
proper type 
rational 
numbers but 
faces difficulty 
to find the 
multiplicative 
invers of 
integers and 
mixed 
numerals  

Has good 
understanding 
about the 
multiplicative 
inverse and 
the identity  

Has deeper 
understanding 
about the 
multiplicative 
inverse and 
the identity. 
Also knows the 
application of 
the concept in 
other concepts 
of 
mathematics  

 
Rationale: In self-assessment/activity, a learner has opportunity to learn more easily 

provided the required learning environment is available.  
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Mathematics    Class 8th    

Topic: Rational Numbers  

Competency/Concept: Properties of rational numbers 

Assessment Tool/Technique: Check List 

Example: (I) If rational numbers are closed under addition, multiplication, 
subtraction and division? … 

  (II) (
2

3
± 6) ×

1

2
= ⋯  a) 

1

2
×

2

3
×

1

2
× 6,  b) 

1

2
×

2

3
±

1

2
× 6, c) … 

Rubric:  

Criteria Level-1 Level-2 

Closure property of 

rational numbers 

Not attempts/ attempts 

without confidence  

Attempts with full 

confidence and justifies 

also 

Associative property of 

rational number 

... ... 

Distributive property 

of rational numbers 

… … 

Commutative property 

of rational numbers  

… … 

 

Rationale: In a check list, a learner is observed if he/she has the technicality to do 
things quickly and correctly. Also, the knowledge part of the concept is checked.   
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Mathematics    Class 8th    

Topic: Rational Numbers  

Competency/Concept: Application of rational number in other concepts of mathematics 

or daily life problems (Word Problems) 

Assessment Tool: Paper-Pen Test with oral explanation 

Example: (I) Daily life situations and other concepts where rational numbers are used … 

Rubric: 

 
Criteria 

Level-1 
Needs a lot 
of care and 

support  

Level-2 
Having Basic 

Understanding  

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Understanding 
the problem 

Not 
understands 
the problem  

Understands 
the problem 
with the help 
of 
peer/teacher   

Understands 
the problem 
independently 

Understands the 
problem 
perfectly  

Converting 
the problem in 
mathematical 
terms 

No idea to 
convert the 
problem in 
mathematical 
terms 

Has a little 
idea to 
convert the 
problem in 
mathematical 
terms  

Converts the 
problem in 
mathematical 
terms with a 
little support 

Converts the 
problem in 
mathematical 
terms correctly  

Solution of the 
problem 

Not able to 
solve the 
problem 

Solves the 
problem with 
the support of 
peer/teacher 

Solves the 
problem 
independently  

Solves perfectly 
and also explains 
the process  

 
Rationale: There are various elements in a word problem, i.e. understanding the 

problem, converting the problem in mathematical terms, solving the 
problem using proper mathematical rule/law and justification of the 
procedure used to solve the problem.  
To know a student’s learning level in these different components, written 
test (Question-Answer) along with the oral explanation may help a 
teacher to do so.  
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Mathematics    Class 8th    

Topic: Rational Numbers  

Competency/Concept: Rational numbers and their importance in mathematics and in 

daily life situations. 

Assessment Tool: Conversation/Discussion 

Example:  Rational numbers and their application 

Rubric:  

 
Criteria 

Level-1 
Needs a lot of 

care and support  

Level-2 
Having Basic 

Understanding  

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Rational 
Numbers 

Feels 
shy/difficulty to 
talk about or may 
have conceptual 
misunderstanding.  

Talks a little 
about rational 
numbers.  

Discusses 
expectedly   

Discusses the 
topic nicely 
and also made 
others to 
discuss things  

Application 
of Rational 
Numbers 

Don’t have idea 
about the 
application of 
rational umbers 

Discusses a 
little about the 
application of 
rational 
numbers 

Shares their 
experiences of 
application of 
rational 
numbers 
expectedly 

Nicely 
discusses the 
topic as per 
the 
requirement  

 
Rationale: Providing opportunities to a child to express his/her understanding about 

some concept, conversation technique may be helpful. Here, a child if not 
able to speak/talk about the concept, may get opportunity after 
observing others discussion. In a period of one month, a teacher is 
required to arrange a discussion session of the students once or twice. 
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Mathematics    Class 8th    

Topic: Data Handling 

Competency/Concept: Data and its collection  

Assessment Tool: Field Visit/ Survey (Group Activity)   

Example: Visits nearby locality to collect data e.g. 

(I) No. of family members living in each household 

(II) No of male/female/children in each family 

(III) No. of literate and illiterate people in each family. … 

Rubric:  

 
Criteria 

Level-1 
Needs a lot of 

care and 
support  

Level-2 
Having Basic 

Understanding  

Level-3 
Meets 

Expectations 

Level-4 
Having Deeper 
Understanding 

Asking 
relevant 
questions  

No idea what 
and how to 
ask questions    

Having a little 
idea to ask the 
required 
questions/ 
Information 

Asks relevant 
questions but 
not in proper 
way 

Have clear 
understanding 
about 
questioning   

Noting down 
the response 
received from 
respondent  

No idea to 
note down the 
responses 

Notes down 
the responses 
but not in 
proper way 

Notes down 
the responses 
a little better 
way  

Have deeper 
understanding 
of noting 
down the 
response  

 
Rationale: To know if students have concrete understanding of data, surveys/field 

visits are very much useful. These types of activities may help a child to 
learn about social setup. 
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Mathematics    Class 8th    

Topic: Data Handling 

Competency/Concept:  Graphic Representation of data 

Assessment Tool:   Group Activity/Assessment  

Example:   Represents the data on a drawing sheet by a Bar-Chart  

(Single Bar/Double Bar/Multi-Bar…)  

Rubric:  

 

Criteria 

Level-1 

Needs a lot 

of care and 

support  

Level-2 

Having Basic 

Understanding  

Level-3 

Meets 

Expectations 

Level-4 

Having Deeper 

Understanding 

Representing 

data through 

Bar-Chart 

Students are 

not able to 

draw any 

thing about 

bar chart 

/not 

participated 

in the project 

Students are 

able to draw 

the axis and the 

bars a little but 

needs 

improvement in 

most of the 

areas 

Students are 

performing good 

in most of the 

areas but needs 

improvement in 

few of the areas  

Students 

represented 

the data by 

Bar-Chart 

nicely and also 

explains their 

work   

 

Rationale: There are various elements in a graph which needs to be designed 

properly and accurately. In case of students having difficulty in some of 

the areas of drawing the graphs, group activity is an opportunity for them.  
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Mathematics    Class 8th    

Topic: Data Handling 

Competency/Concept:  Reading Graphs/Charts 

Assessment Tool:   Self-Activity/Assessment  

Example:  Reads data from different Bar-Charts, Histograms, Pie Charts etc 

  

 

Rubric/Descriptor:  

 

Criteria 

Level-1 

Needs a lot of 

care and 

support  

Level-2 

Having Basic 

Understanding  

Level-3 

Meets 

Expectations 

Level-4 

Having Deeper 

Understanding 

Reads 

information 

from given 

graphs 

No idea to 

read 

information 

from any of 

the 

graphs/chats  

Reads little 

information 

from the graphs 

but needs 

improvement 

to know most 

of the areas of 

graphic 

representation  

Reads most of 

the information 

from graphs/ 

charts 

accurately.  

Reads 

information 

correctly from 

both the types 

of 

charts/graphs  

 

Rationale:  

By Self Activity/Assessment, a child has opportunity to learn things by his/her own way 

and also a habit of self-learning is emerged. Here, a student has opportunity to perform 

the same task as many as times he/she require to learn the concept concretely, while 

as in case of group activity or any other activity, a student feels shy if the task is not 

done in one go. 

In a self-test/assessment, we sometimes provide a solved example so that a student 

can observe his/her weakness and strengths. 

8
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Mathematics    Class 8th    

Topic: Comparing Quantities 

Competency/Concept:  Estimation in Percentage 

Assessment Tool:   Demonstration/ Oral explanation 

Example: Estimates the amount to be paid to the shopkeeper for the bill of 

₹1016.00 when the shopkeeper gives a discount of 15%.  

  

Shopkeeper’s Bill 

S. 

No 

Item Amount 

01 Sugar ₹140 

02 Salt ₹91 

03 Toffee ₹245 

04 Tea Leaves ₹340 

05 Sweets ₹120 

06 Turmeric Powder ₹80 

  ₹ 1016.00 

Rubric 

 

Criteria 

Level-1 

Needs a lot of 

care and 

support  

Level-2 

Having Basic 

Understanding  

Level-3 

Meets 

Expectations 

Level-4 

Having Deeper 

Understanding 

Rounds off 

the 

number 

No idea to 

what rounds 

off the 

number 

Rounds off the 

numbers but 

not 

appropriately    

Rounds off 

appropriately   

Rounds off 

most 

appropriately  

Calculates 

Discount 

percentage  

No idea of 

percent 

calculation  

Calculates 

percentage but 

not accurately 

Calculates the 

percentage with 

little errors  

Calculates the 

percentage 

correctly  

 

Rationale:  

Using demonstration method to make understand the concept of estimation, a student 

receives concrete understanding about the estimations and its use in daily life 

situations. This technique helps a child to relate mathematics with his daily life 

situations.  
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Mathematics    Class 5th    

Topic:  Fraction 
Objective / Competency:  Fraction as part of a figure. 
Assessment Tool / Technique: Demonstration 
Exemplar: Shade 2/4 of a give square 
Rubric:  

Criteria 
Level I 

Needs lot of 
Support 

Level II 
Able to do with 

Support 

Level III 
Age / Class 

Appropriate 

Demonstration of a 
fraction 

Not able to 
demonstrate  

Demonstrates 

only 
1

2
 

Demonstrates and 

explains 
1

2
,

1

4
,

2

4
, 𝑒𝑡𝑐 

 
Rationale: Test of Understanding 
 
 
Mathematics    Class 5th    
Theme: ”Kon Bane Ga Crore Pati” 
Competency/Concept:  Big Numbers have more zeros 

Assessment tool/Technique: Peer Assessment. 

Exemplar: Match the following. 

The number one thousand has ten thousand 

I am the number one lakh 10000000 

I have four zeros  three zeros. 

I am the number hundred thousand 
100000 

I am big; my name is crore 

Note: Do you know anything about crore? You can speak or write about it if you wish.  

Rubric:  

Rationale:  To assess the students by peer assessment if they are able to recognise a 
number up to 8-digits. Peer Assessment will help them in solving the problems 
together that the students face during the assessment process.  

 
Criteria 

Level-I 
Cannot do 

without help 

Level-II 
Meets 

Expectations 

Level-III 
Has deep understanding 

 
 
Reads 
numbers up to 
one crore 

Matches only 
small numbers 
and needs help to 
recognise big 
numbers. 

All the matches 
are correct and 
done 
independently 

All the matches are 
correct and done 
independently. 
Moreover, can explain 
the addition and the 
subtraction operations 
and the result of such big 
numbers  
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Mathematics    Class 5th    

Theme: I revise math, it reflects nature. 

Competency/Concept:  Shapes and their sizes 

Assessment tool/Technique: Peer Assessment 

Exemplar: 
 i) Colour the biggest square red and the smallest circle green. 
ii) Tail of the fish has triangles and rectangles; colour the rectangles blue 

and triangles pink.   
iii) Colour the remaining shapes (of your choice) in such a way that the 

similar shapes get the same colour.  
 
 

 

 

 

 

 

 

 

 

 
Rubric:  

Rationale:  To identify different shapes in their surroundings and to have a basic idea 
of their size and shape comparison. 

Criteria Level-I 
Cannot do 
without 
help 

Level-II 
Has basic 
understandi
ng 

Level-III 
Meets 
Expectations 

Level-IV 
Has deep 
understanding 

Identification of 
shapes on the 
basis of their 
names, sizes and 
similarities 

Identified 
and 
coloured 
only a few of 
shapes  
 

Identified 
and 
coloured 
the shapes 
on the 
basis of 
their 
names and 
sizes. 

Identified and 
coloured the 
shapes 
perfectly and 
independently. 

Identified and 
coloured the 
shapes 
perfectly and 
explains the 
different 
shapes and 
the concept 
of similar 
shapes. 
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Mathematics    Class 5th    
Topic:  Fish Tale 
Theme: I revise math, it reflects nature (Fish tale) 
 
Competency/Concept:  Revision of Addition, Subtraction, Multiplication, Division and 

Conversion of Units. 
Assessment tool/Technique: Self-assessment: Teacher will provide a model solution 

for self-assessment by students. 
Exemplar: 

Baby Fish is 5 cm long, Daddy Fish is 2 m long and Grandpa Fish is 10 m long  
Baby Fish weighs 100 grams, Daddy Fish weighs 50 Kg and Grandpa Fish weighs 1000 Kg  
i) Total weight of Baby Fish, Daddy Fish and Grandpa Fish… 
ii) How much more does the Grandpa Fish weigh than Daddy Fish. 
iii) How many times is Grandpa Fish is longer than Daddy Fish? 
iv) What is the weight of 12 fish, each having same weight as Daddy fish. 
v) How many times Daddy Fish weighs more than Baby Fish? 
Rubric:  

Rationale:  Understanding of Arithmetic Operations and units of measurement and their 
connection to real-life contexts.  

Note: 1. Rubric mentioning all the competencies (addition and subtraction, 
multiplication and division and conversion of units) is used. 

          2. More than one competency was assessed because most of the competencies 
learned in earlier classes are revised in this chapter. 

 
 

Criteria Level-I 
Beginning  

Level-II 
Developing 

Level-III 
Accomplishing  

 
 
Addition and 
Subtraction 

Doesn’t solve the 
problems defined by 
various statements 
involving addition and 
subtraction.   

Solves the problems 
defined by various 
statements involving 
addition and 
subtraction with 
little assistance.   

Solves the problems 
defined by various 
statements involving 
addition and 
subtraction 
independently    

 
 
Multiplication 
and Division 

Doesn’t solve the 
problems defined by 
various statements 
involving   
multiplication and 
division 

Solves the problems 
defined by various 
statements involving 
multiplication and 
division with little 
assistance.   

Solves the problems 
defined by various 
statements involving 
multiplication and 
division 
independently    

Conversion of 
Units Conversion of units is 

incorrect 
Converters units 
with little mistakes 

All the conversions 
are correct 

Understanding 
of the 
statements  

Statements are not 
represented in 
mathematical terms 

Statements are 
represented in 
mathematical terms 
with little assistance 

Statements are 
represented in 
mathematical terms 
correctly and 
independently 
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Mathematics    Class 5th    
Topic:  Fish Tale 

Theme: If my boat is fast, I can catch more fish  
Competency/Concept:  Speed and its graphical representation. 

Assessment tool/Technique: Assignment. 

Exemplar: Prepare an assignment as per the instructions given below. 
 

 
i) Fill the missing cells of the table. 
ii) Draw a distance-time graph of the above boats.  
iii) Machine boats travel very fast and go far into the seas but it doesn’t 

mean that they will catch whole lot of fish including small baby fish and 
don’t care for the sea and its fishes. Write a report about it.  

Rubric:  

Rationale:  Understanding the concept moving fast and moving slow in terms of 
speed. Writing a report based on numbers and calculations. 

Type of Boat 
How far it goes 
into the sea (in 

Km) 

Time Taken  
(in hours) 

Speed of the Boat 

Log Boat 6 Km 
1 hour 30 
minutes 

 

Motor Boat 80 Km  20 Km per hour 

Machine Boat  11 hours 22 Km per hour 

Criteria Level-I 
Cannot do 
without help 

Level-II 
Has basic 
understanding 

Level-III 
Meets Expectations 

Equation: 
Speed = Distance/ 
Time 

Table is not filled 
correctly  

Table is filled with 
minor mistakes 

Table is filled 
correctly  

Graphical 
Representation of 
the Equation 

Not graphic 
representation 
or graph is 
incorrect  

Graph is drawn 
but no labels are 
mentioned  

Graph is drawn 
neatly and accurately   

Integrating 
Language, Maths, 
Science and Social 
Science 

Report is poor in 
every aspect  

Report is good but 
missing some 
important points 

Report discusses 
fishermen, boats, sea 
and fishes in the sea 
in an integrated 
approach 
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Mathematics    Class 5th    
Topic:  Fish Tale 
Theme/Topic: Buying fishes  
Competency/Concept:  Using calculations in real-life context 
Assessment tool/Technique: Peer Assessment  
Exemplar: Role Play: Students play following roles: 

Play description: 
Talib send her daughter, Neelufur, with Rs 2500 (5 notes of Rs 500) to the fish market to buy 
fishes. He told her to spend one-tenth of the money on Carps, three-tenth of the money on 
Trouts and Rs 300 on Masheer. 
In the fish market, Taibah sells Trouts for Rs 300 a Kg, Chandni sells Carps for Rs 250 a Kg, Sahil 
sells Mahseer for Rs 200 a Kg. 
Customer Rubric:  

 

Rationale:  Connects daily life context to mathematics to develop mathematical 
thinking  

Talib Father 

Neelufar Daughter/Customer  

Taibah Fisherwoman 

Chandni Fisherwoman 

Sahil Fisherwoman 

Criteria  Level-I 
Needs improvement 

Level-II 
Good  

Level-III 
Excellent  

Fraction of a whole 

She couldn’t identify 
one-tenth of Rs 
2500 or three-tenth 
of Rs 2500  

She converted one-
tenth of Rs 2500 
and three-tenth of 
Rs 2500 into spoken 
amounts with little 
assistance  

She converted one-
tenth of Rs 2500 
and three-tenth of 
Rs 2500 into human 
language 
independently 

Determining weight 
of the fishes for 
particular sum of 
money  

She was unable to 
determine the exact 
weight of fishes for 
a particular sum of 
money after 
checking prices. 

With little help, she 
told the 
fisherwomen how 
many kilograms of 
fishes she has to buy 
after checking 
prices. 

After checking 
prices, she, 
independently, 
calculated the 
number of kilograms 
of fishes to buy. 

Paying right number 
of notes of Rs 500 
and taking back the 
right change 

She didn’t know 
how many notes of 
Rs 500 she had to 
give to fisherwomen 
and then how much 
money to take back 

With little 
assistance, she gave 
the exact number of 
notes of Rs 500 to 
fisherwomen and 
then took back the 
remaining cash  

She gave the exact 
number of notes of 
Rs 500 to 
fisherwomen and 
then took back the 
remaining cash 
independently  
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Mathematics    Class 5th 

How School Based Assessment works in school? An Exemplar! 
 

Introduction: The teacher wants her/his learners to assess each other for the competency 

multiplication and discussed it with them. They decided that on coming Monday each learner 

will demonstrate the multiplication table of 2, 3, 4 and 5 and her/his demonstration will be 

assessed by peer assessment. Other learners and teacher can ask her/him some questions 

before peer assessment if clarification of any step is needed. During demonstration, the 

learner can take help of other learners but no group activity will be assessed. It will be same 

as a teacher takes help of the learners for demonstration. 

The competency chosen to assess is taken from the first chapter ‘Fish Tale’ of class V book of 

mathematics. It is a revision chapter and the learners have been solving multiplication 

problems since class III.  

In this exemplar, demonstrations of four students are also given whose demonstration fit in 

the four levels of the rubric. Moreover, a situation in which Rehman complains about his 

assessment is also solved in the exemplar. Rubric is used to provide feedback to the 

demonstrator of the topic, though only oral/written feedback is enough.  

Topic/Theme:  

 Multiplication Around Us.  

Competency/Learning Outcome:   

Identifies/Creates and solves simple real-life situations/problems involving 
multiplication operation.   

Assessment tool/Technique: 

Demonstration with peer assessment. 

Exemplar: 

          Demonstrate multiplication table of the numbers 2, 3, 4 and 5   

Rubric  

 

Rationale:  Assessment tool/technique and rubric show whether the learner has developed 
the understanding of multiplication and if she/he is able to identify the 
situations in immediate environment that involve multiplication.  

Criteria  Level-I 

Beginning 

Level-II 

Developing 

Level-III 

Accomplished 

Level-IV 

Advanced 

Demonstrate 

of 

multiplication 

table  

 

Learner doesn’t 
demonstrate 
anything or 
demonstration 
has no 
connection with 
multiplication of 
numbers or 
multiplication 
table 

Learner 
presents 
multiplication of 
two small 
numbers by 
demonstration 
but is unable to 
continue with 
assigned 
numbers 

Learner 
demonstrates 
multiplication 
table of 2, 3, 4 
and 5 properly 

Learner 
demonstrates 
multiplication 
table of 2, 3, 4 
and 5 with 
quality ideas 
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Demonstrations by Students: 

1. Masrat 

            

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

Steps: 

1.   Masrat set the platform and asked two classmates to stand at the bundle of balls and                

another one to stay at the big box.  

2.   She instructs her classmates at the bundle to take two balls in their hands and through 

them into the box. 

3.   The learner at the box collected and then counted them.  

4.   She represented the situation by 2 x 1 = 2 and explained it (2 is the number of learners, 1 

is the number of times balls thrown and 2 is the number of balls collected from the box) 

5.   Then she asked her classmates to repeat the action two times before the collection of 

balls by the learner at the box. 

6.   She represented it by 2 x 2 = 4  

7.   She continued this activity and demonstrated first 10 multiples of 2 . 

8.   In the same way, she demonstrated the multiplication table of 3, 4 and 5 with 3, 4 and 5          

learners respectively at the bundle of balls 
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1. Rehman 

            Table of 2   

 

 

 

 

 

 

 

                     2   x    Number of times bouncing the rubber ball on floor (1, 2, 3,…)  

 

 

            Table of 3   

 

 

 

 

 

 

 

                     3  x    Number of times bouncing the rubber ball on floor (1, 2, 3,…)  

 

 

 Steps: 

1.   Rehman set the platform and asked his two classmates to take a rubber balls in their hands 

and make them bounce on the floor.    

2.    He represented the situation by 2 x 1 = 2   

3.    Then he asked his classmates to repeat the action two times and represented it by  

  2 x 2 = 4  

4.    He continued this activity and demonstrated first 10 multiples of 2 . 

5.    In the same way, he demonstrated the multiplication table of 3, 4 and 5 with 3, 4 and 5        

learners respectively. 
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3. Chand 

              

             

 

 

 

 

 

 

If there are three children and each child is given two toffees, then total toffees given to them 

is 2 x 3  

(Number of toffees given to each child × Number of children)  

Note. When Chand was asked to give more examples or demonstrate multiplication table, 

he/she couldn’t do) 

 

4.  Shahid 

 

         Shahid was encouraged by all but he was unable to show the demonstration of 

multiplication table. 

 

Rubric Sheet 

Learner Assessed: 

Roll No. __________   Name  Masrat 

Peer Assessed By: 

Roll No. __________   Name ______________________ 

Rubric:  

Criteria  Level-I 

Beginning 

Level-II 

Developing 

Level-III 

Accomplished 

Level-IV 

Advanced 

Demonstrate 

of 

multiplication 

table  

 

Learner doesn’t 
demonstrate 
anything or 
demonstration 
has no 
connection with 
multiplication of 
numbers or 
multiplication 
table 

Learner presents 
multiplication of 
two small 
numbers by 
demonstration 
but  is unable to 
continue with 
assigned 
numbers 

Learner 
demonstrates 
multiplication 
table of 2, 3, 4 
and 5 smoothly 

Learner 
demonstrates 
multiplication  
table of 2, 3, 4 
and 5 with 
quality  ideas 
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Rubric Sheet 

Learner Assessed: 

Roll No. __________   Name  Rehman 

Peer Assessed By: 

Roll No. __________   Name Javid 

 

Rubric:  

 

 

Rehman was not satisfied with Javid’s assessment and complained to his teacher about it. The 

teacher told him that Javid’s assessment is correct. He explained him that in his (Rehman’s) 

demonstration learner has to think himself how multiples are represented  whereas Masrat 

explained every step of her demonstration. 

 

 

 

 

 

 

 

 

Criteria  Level-I 

Beginning 

Level-II 

Developing 

Level-III 

Accomplished 

Level-IV 

Advanced 

Demonstrate 

of 

multiplication 

table  

 

Learner doesn’t 
demonstrate 
anything or 
demonstration 
has no 
connection with 
multiplication of 
numbers or 
multiplication 
table 

Learner 
presents 
multiplication of 
two small 
numbers by 
demonstration 
but  is unable to 
continue with 
assigned 
numbers 

Learner 
demonstrates 
multiplication 
table of 2, 3, 4 
and 5 smoothly 

Learner 
demonstrates 
multiplication  
table of 2, 3, 4 
and 5 with 
quality  ideas 
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Rubric Sheet 

Learner Assessed: 

Roll No. __________   Name  Chand 

Peer Assessed By: 

Roll No. __________   Name ______________________ 

Rubric:  

 

Rubric Sheet 

Learner Assessed: 

Roll No. __________   Name  Shahid 

Peer Assessed By: 

Roll No. __________   Name ______________________ 

Rubric:  

 

Criteria  Level-I 

Beginning 

Level-II 

Developing 

Level-III 

Accomplished 

Level-IV 

Advanced 

Demonstrate 

of 

multiplication 

table  

 

Learner doesn’t 
demonstrate 
anything or 
demonstration 
has no 
connection with 
multiplication 
of numbers or 
multiplication 
table 

Learner 
presents 
multiplication 
of two small 
numbers by 
demonstration 
but  is unable to 
continue with 
assigned 
numbers 

Learner 
demonstrates 
multiplication 
table of 2, 3, 4 
and 5 
smoothly 

Learner 
demonstrates 
multiplication  
table of 2, 3, 4 
and 5 with 
quality  ideas 

Criteria  Level-I 

Beginning 

Level-II 

Developing 

Level-III 

Accomplished 

Level-IV 

Advanced 

Demonstrate 

of 

multiplication 

table  

 

Learner doesn’t 
demonstrate 
anything or 
demonstration 
has no 
connection with 
multiplication 
of numbers or 
multiplication 
table 

Learner 
presents 
multiplication 
of two small 
numbers by 
demonstration 
but  is unable to 
continue with 
assigned 
numbers 

Learner 
demonstrates 
multiplication 
table of 2, 3, 4 
and 5 
smoothly 

Learner 
demonstrates 
multiplication  
table of 2, 3, 4 
and 5 with 
quality  ideas 
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Recording Assessment by Teacher 

Recording assessment by the teacher is not encouraged in school based assessment as it is 

not for evaluating performance but for improving performance and for cognitive 

development of the learner. However, sometimes teacher may record it to improve her/his 

performance in such a way that the learner doesn’t feel that her/his performance is being 

evaluated especially in lower classes. In this situations, the teacher can have an extra rubric 

for herself/himself and mentions the roll numbers of the learners in the appropriate levels as 

shown in an example below. This rubric is not shared with the parents of the learners or with 

the head of the institute, however, it can be discussed with other teachers for improvement 

in the performance of the learners and the teacher.  

 

Rubric:  

 

 

 

 

 

 

 

 

Criteria  Level-I 

Beginning 

Level-II 

Developing 

Level-III 

Accomplished 

Level-IV 

Advanced 

Demonstrate 

of 

multiplication 

table  

 

Learner doesn’t 
demonstrate 
anything or 
demonstration 
has no 
connection 
with 
multiplication 
of numbers or 
multiplication 
table 

Learner 
presents 
multiplication 
of two small 
numbers by 
demonstration 
but  is unable to 
continue with 
assigned 
numbers 

Learner 
demonstrates 
multiplication 
table of 2, 3, 4 
and 5 smoothly 

Learner 
demonstrates 
multiplication  
table of 2, 3, 4 
and 5 with 
quality  ideas 

Roll Numbers 

1 - 20 

5, 7,11,15, 

19,20 
6,12, 14, 17, 18 1, 4, 8, 10, 13 2, 3, 9, 16 
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Mathematics    Class 5th  

Topic: Shapes and Angles 

Competency: Identification and observation of angles. 
Assessment tool/ Technique: Group task 
Example: Draw and identify the following angles as acute, obtuse, right, straight or 
reflex angle: - 

1. 1400 =  __________   2. 450 =  __________ 3. 900 = _____________
   

4. 1800 =  ___________   5. 2700 =  ____________ 6.  670 =_____________ 
 
Rubric 

 
Criteria 

Level - I 
Needs Help 

Level - II 
Having Basic 

Understanding 

Level - III 
Meet 

Expectation 

Level - IV 
Having Deeper 
Understanding 

Identifications 
of different 
types of 
angles 

No idea 
about any 
type of 
angles 

Identifies a few 
of the angles 

Identifies most 
of the types of 
angles 

Identifies all the 
types of angles  

 
Rationale: Explores idea of angles and classifies different types of angles.  
 
Mathematics    Class 3rd   

Topic: Parts and wholes 
Competency: To understand what a fraction is 
Assessment tool/ Technique: Group task 
Example: Write the fraction representing the shaded portion:  

 

 

(i)                    (ii)                                       (iii)                                  (iv) 

Rubric: 

Criteria Level - I 
Needs Help 

Level - II 
Having Basic 

Understanding 

Level - III 
Meet 

Expectation 

Level - IV 
Having Deeper 
Understanding 

Identification 
of coloured 
part as a 
fraction from 
a figure  

Not 
identifies  

Identifies simple 
patterns as 
fractions e.g. 
1

2
,

1

4
 𝑒𝑡𝑐 

Identifies most 
of the patterns 
as fractions 

Identifies all the 
patterns as 
fractions  

 
Rationale: Test of understanding 
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Mathematics    Class 3rd   

Theme/Topic: Can we share?  
Competency:  After performing the activity the learner solves simple real-life situation 

of sharing things equally by using arithmetic operation ‘division’.  

Assessment tool/Technique:  

Self-assessment/ Peer assessment/Teacher assessment. (Assessment will be 
integrated with learning) 

Exemplar: 
The learner has to distribute a packet of 24 chocolates among four new 
students equally and then represent it mathematically on 
whiteboard/blackboard.   
 

Rubric:  

 

Rationale:  Understanding of Arithmetic Operation ‘division’ and its connection to 
real-life contexts.  

 

 
 

Criteria  Level-I 
Needs 
improvement 

Level-II 
Good 

Level-III 
Excellent 

Distribution of 
chocolates   

Distributed 
chocolates among 
students but they 
got different 
number of 
chocolates.  

At first each 
student was given 
one chocolate then 
another one was 
given to them and 
so on till all the 
chocolates were 
distributed   

Distributed 
chocolates among 
students equally 
kin one go 

Representing the 
situation 
mathematically  

Not able to 
represent the 
situation as a 
division of two 
numbers 

Represented the 
situation partly as a 
division of two 
numbers because 
the learner 
couldn’t tell or 
write the result 

Represented the 
situation as a 
division of two 
numbers and 
explained that the 
result is the 
number of 
chocolates, he 
distributed among 
the students 
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Mathematics    Class 3rd   

Topic/Theme:  
 Explore Simple Geometrical shapes (Class III Chapter Geometrical Shapes) 
  
Competency/Learning Outcome:   

 Identifying shapes- square and rectangle, on the fact that opposite sides of a 
rectangle are equal whereas in square all the four sides are equal.  

Assessment tool/Technique:  
A checklist is used to assess the learner who can be assessed by self-assessment, 
peer assessment or assessment by the teacher or parent. (Self-assessment and 
peer assessment may only highlight the wrong answers for some learners at this 
age. The teacher should help them in assessing process.)   

 
Exemplar: 

Some basic geometrical shapes and a list of statements about these shapes are 
given below. write true if the statement is correct about the mentioned shape 
otherwise write false if the statement is not true about the mentioned shape. 
 
 
 
 
 
 
 
 
 

 

S. No Statements  True/False 

1 Figure A is a square because its opposite sides are equal and 
has four corners. 

 

2 Figure A is a rectangle because its opposite sides are equal 
and has four corners. 

 

3 Figure B is a triangle because it has three equal sides.  

4 Figure B is a square because its four sides are equal.  

5 A rectangle is also a square therefore Figure C is a square  

6 Figure C is a circle; it has no corners  

7 When we fold Figure B by bringing one of its corners onto the 
opposite corner then by cutting along the crease, we obtain 
two triangles. 

 

8 Figure D is a triangle; it has three sides  

 

A B 
C D 
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Rubric:  

 

Rationale:  Assessment tool/technique and rubric easily determine the understanding 
of the leaner of some basic geometrical shapes and the properties 
possessed by them. 

Mathematics    Class 3rd   

Topic: Fun with Numbers 
Competency: Number Sense and Representation 
Assessment Tool / Technique: Paper and Pencil test 
Exemplar:  

Continue the number series to six more numbers 
 7, 8, _________ , _________ , _________ , _________ , _________ _________  
 67, 68, _________ , _________ , _________ , _________ , _______, ________  
 97, 98, _________ , _________ , _________ , _________ , _________ , ______  
Rubric:  

Criteria 
Needs 
lot of 

Support 

Is comfortable 
with single 

digit numbers 
but confused 
with 2-digit 

numbers 

Is comfortable 
with 2-digit 

numbers but 
hesitates while 
going from 9 

to 10, 69 to 70 
or … 

Is comfortable 
with 3-digit 

numbers but 
hesitates while 
going from 99 

to 100 

Age / Class 
Appropriate 

Number 
Spence  

     

 
Rationale: comprehension test 
 

Criteria  Level-I 
Below Expectations 

Level-II 
Approaches 
Expectations 

Level-III 
Meets 
Expectations 

Identification 
of basic 
geometrical 
shapes 

Learner does not 
identify most of the 
shapes 

Learner is able to 
identify all the 
shapes. She/he 
distinguishes among 
round shapes and 
shapes with edges 
and corners but not 
able to distinguish 
among the shapes 
having same number 
of sides of different 
lengths 

Learner is able to 
identify all the 
geometrical 
shapes and has a 
good 
understanding of 
the properties 
shown by these 
shapes. 
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Anecdotal Record of a student about a particular competency  

 

Subject: Mathematics    Class 6th   

Topic:  Playing with numbers 

STUDENT: Mudasir  

OBSERVER: Teacher (Mr. A.B.C) 

DATE: 23-01-2021 

SETTING: Classroom 

PURPOSE: To observe if Mudasir understands HCF of two or more numbers. 

OBSERVATIONAL QUESTION: Is Mudasir able to find HCF of two or more 

numbers. 

OBSERVATION DETAIL: 

Mudasir has developed the concept of finding all possible factors of a number. 

He listed all possible factors of 24 and 36. He took all common factors 1,2,3,4,6 

and 12 of both. He concluded that 12 is the highest out of these common 

factors, hence HCF of 24 and 36 is 12. 

ANALYSIS: 

Mudasir was able to apply the knowledge of factors. He demonstrated 

confidence in finding the HCF. 
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CLASS VIII 

Subject:  Social Science 

Topic: Periodization of Indian History  

Test Tool: Project Work 

Duration: (1 week) 

Background: 

James Mill classified Indian History on the basis of religion as 

1. Hindu Period – up to 1206 A.D. 

2. Muslim Period – 1206 – 1707 A.D. 

3. British Period – 1707 - 1947 

 

 
Hindu 

Up to 1206A.D. 
Muslim 

1206 - 1707 
British Era 
1707 - 1947 

 

 Historians divide Indian History into ancient, medieval and modern , 

periods. The modern period is associated with the growth of all the forces of 

modernity such as, reason, science, democracy, liberty and equality. 

Methodology (Research Questions). (Teachers will help the students) 

1. With the help of your teachers or NCERT History textbook of class VI 

a. Find out the religious communities inhabiting India before 1206 A.D. 

b. When Buddhist councils were convened? 

2. With the help of your teachers or NCERT History textbook of class VII 

a. Find out the religious communities inhabiting India between 1206 and 1707 

A.D. 

b. When Vijayanagar Empire existed and who ruled it? (Hindus/Muslims) 

3. According to James Mill some superstitious beliefs dominated Indian life in 

Hindu and Muslim periods. Find out a few that were declared illegal by the 

Britishers. 
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4. To what extent is the periodization of Indian History offered by James Mill 

justified. 

5. Find out the evidences where Indians were not treated equally during modern 

period under British rule. 

Learning Outcome:  

The learner critically analyses the European Periodization of Indian History. 

Suggested RUBRIC  

Emerging Basic Proficient Distinguished  

Could identify the 

problem with 
Periodization of 
Indian History but 
did not submit a 
report. 

Could identify 

the problem 
with 
Periodization of 
Indian History 
and also 
submitted a 
report. 

Could identify 

the problem 
with 
Periodization of 
Indian History 
and also 
submitted a 
report. 
Also reported 
some evils that 
were declared 
illegal by the 
Britishers 

Could identify 

the problem 
with 
Periodization of 
Indian History 
and also 
submitted a 
report. 
Also reported 
some evils that 
were declared 
illegal by the 
Britishers and 
reported some 
evidences 
wherein Indians 
were treated 
unequally by 
the British 
authorities.  

Did not work on 

the project. 

 

CLASS VI/VIII 

Subject:  Social Science 

Topic: Sources of History 

Testing Tool: Oral 

Q. What kind of information do you get from these coins? What type of source is it? 
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Q. Look at the visuals of Burzhama below. What does it tell us about the life of the 

people at Burzhama? What type of source is it? 

  
 

Q. In 2019 the grave given in the visual below was found at Harappa. What 

information it yields? What type of source is it? 
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1. What type of source is 
it? 

2. Who wrote it?  

3. When was it written? 

4. To whom was it 
written?  

5. What does it say? What 
does it tell about the 

past? 

6. Can we trust what it 
says? 

7. Would it be useful if 
you are writing a history 
of the time? 
 

Learning Outcome 

The learner: 

 Identifies different types of sources of history 

 Identifies key issues/main points of a source 

 Interprets/explains the source in his/her own words 

 Recognizes the importance of source in history writing 

Rubric for Assessment 

Criteria Meets 
Expectations 

Progressing Needs to work 
More 

Identification of 
sources 

   

Provides examples 
of sources 

   

Identification of 
main points of the 
source 

   

Explains 
importance of 
sources for writing 
history 
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Class: VIII 
Subject: Social Science  
Theme: Surveys become Important  
Testing Tool: Project Work 
 
Background: 

 Surveys are widely conducted across the country and we see different 
departments doing same in our localities visiting door to door.  

 These surveys are being conducted and became common since colonial period in 
India as it was believed that it will help to administer the country effectively and 
to have baseline about resources available. 

 The National level Census Survey is carried out every 10 years since the end of 
19th Century and details on demography, castes, religions and occupations are 

recorded. 

 The surveys are important in getting details about a community/group to 
understand its demographic structure. 

 
 

    

Methodology (Research Questions) 

 With your class teacher visit ICDS centre and PD Shop to find out if any 
recent survey they have done in your locality. 

 Try to find out no. of children in the age group of 0-6 years in the ICDS 
centre data and compare last 3 months and also see ratio between 
male/females. 

 Try to find out from PDS data ratio of BPL/AAY/APL families and discuss 
how such categorization helps in distribution of ration among different 
categories & importance of these ration card categories from PDS official. 

 
Now with help of your teacher, try to survey about no. of children (Boys & Girls) of 
your locality enrolled in your school by visiting every class at Primary level. 
 
Based on your activity about survey within your school, prepare a report about the 
same. 
 
Learning Outcome: The learners will understand about need and importance of 
survey. 
 

Suggested RUBRIC 

 Distinguished Proficient  Basic 

Report Good and 
satisfactory report 
with correct 
statistics 

Prepared report 
but not 
satisfactory 

Didn’t came up 
with report 

Understood need & 
Importance of 
Surveys 

Clearly understood 
the concept and 
importance of 
surveys 

Not clearly 
understood 

Not understood at 
all 

 

CLASS VIII  
Testing Tool: Project work  
Topic: How do we periodise? 
Testing Tool: Interview  
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Background: 

 Besides, the British Classification (James Mill’s Classification), historians 
have divided Indian history into ‘ancient’, ‘medieval’ and ‘modern’.  

 This division too has its problems as it is periodisation borrowed from the 
West where the modern period was associated with the growth of all the 
forces of modernity-Science, reason, democracy, liberty and equality. 

 Medieval was a term to describe a society where these features of modern 
society did not exist. 

 Under British rule people did not have equality, freedom or liberty, so can we 
uncritically accept this characterization of the modern period nor was this 
period of economic growth and progress. 

Methodology (Interview) 

 Interview your parent (mother/father) or any elder member of your family to 
find out about their life from their childhood till today. 

 Now divide their life into different periods and list out the significant events 
in each period.  

 Explain the basis of your periodisation. 
 
Based on your activity of Interview, prepare a report about the same and record 
significant events. Also try to explain your basis for periodisation of the period/time 
you interviewed about with your family member. 
 
Learning Outcome: The learners are able to explain the basis on which he/she 
periodise the time as per significant events associated with the time/age. 

Suggested Rubric 

 Level – III Level - II  Level – I 

Report Good and 
satisfactory report  

Prepared report 
but not 
satisfactory 

Has attempted 
report but needs 
support of 
teacher/peer 

Interview Has recorded the 
interview with 
family member 

Has done 
interview with the 
family member 
but not recorded 

Has not done 
interview of any 
family member 
and needs to be 
acquainted with 
interview with a 
mock interview 
with peer 

Periodisation 
Concept  

Explained the 
basis of 
periodisation and 
hence understood 
the concept clearly 

Tried well in 
explaining the 
basis of 
periodisation but 
needs to 
understand the 
concept more 
clearly 

No conceptual 
understanding 
about 
periodization 
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Class: VIII 
Subject: Social Science  
Theme: Transition across Periods (Time)  
Testing Tool: Picture Reading of Local Area Present and 10 years old. 
 

         

 

 
 
 
Old Pic of Locality 
 
Learning Outcome:  
The learner locates areas in his vicinity.  
 

An Exemplar RUBRIC for Students (Self-assessment) 

Name of the 
learner 

Level – I  Level - II  Level – III  

 Could only find it 
as an area in the 
vicinity/ Couldn’t 
recognize the area 
in old picture. 

Located the area 
belongs to his 
native place where 
he lives. 

Located and 
explained the 
change and 
development that 
took over the 
period of 10 years. 

Class: VIII/X 

Subject: Social Science 

Theme: Mineral Resources 

Testing Tool: Map Reading 

  

  

India 1000s of years ago Present India 
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Learning Outcome: 

The learner locates coal fields on an outline map of India. 

An Exemplar RUBRIC for Students (Self-assessment) 

Distinguished Proficient Basic Emerging 

Located 
coalfields and 
explained why 
coal fields are 
only in these 
areas. 
Also named 
some coal-
fields and the 
concerned 
states. 

Located 
coalfields. 
Also named 
some coal-
fields. 

Could on recall that 
it is an outline map 
of India. 

Couldn’t even recall 
that it is a map of 
India. 
 

Extension:- the learner can be made to predict coal field location some thousand 

years later 

 Class 8th  Subject: Social and Political Life III 

Nature of Assessment: Group Assessment  
Assessment Tool:  Activity Based (Drawing) In order to do this with the students of 
Class 8th the teacher will divide the class into two groups to prepare posters with 
drawings and pictures on the significance of Constitution of India with specific focus 
on the following themes; 

1. Group I will make posters with drawing and pictures on the theme; Regional 
Problems and Issues (specific to the chapter) and their solution from 
Constitution of India. 

2. Group II will make posters with drawing and pictures on the theme; Key 
features of Indian Constitution like Federalism, Parliamentary Form of 
Government, Separation of Powers, Fundamental Rights and Secularism. 

3. Teacher will facilitate both the groups in terms of theme selection for poster 
making, and contextualising the local/regional issues.  

Topic Why Does a Country Need Constitution? 

Learning 
Outcome 

The learner Interprets social and political issues in one’s own region with 
reference to the Constitution of India. 

Rubric Criteria Level III Level II Level I 

 Representation of theme 
in posters 
 

Most of the 
posters 
represented  
the theme 
clearly 

Some of the 
posters 
represented 
the theme 
clearly. 

Few posters  
represented 
the theme 
clearly 

 Representation of social 
and political issues in 
posters 

Most of the 
posters 
represented  

Some of the 
posters 
represented  

 Few of the 
posters 
represented  

 Ability to link  classroom 
ideas with  outside 
classroom 
experiences/issues/things  
 
 

 Most of the 
posters linked 
excellently  

Some of the 
posters 
linked well 

Few of the 
posters 
linked  
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 Team Work Worked 
cooperatively 
with active 
participation  

Worked 
Cooperatively   

Difficulty in 
cooperation  
Needs 
improvement 

Rationale Using Drawing as a tool of assessment is different and interesting than 
conventional assessment tool of paper and pen. It will make the 
assessment process enjoyable for the student. It will help the students to 
present their views precisely and more concrete way, as one picture 
conveys message of more than hundred words. 

 

 Class 8th  Subject: Social and Political Life III 

Nature of Assessment: Self Assessment  
Assessment Tool:  Statement Reading/Text Reading 
Teacher will write these statements on the board and every student will mention the 
Fundamental Rights being violated by the given situations: 

1. If a 12 year old child is working in an Automobile workshop at Rangreth, 
Budgam. 

2. If a politician in one state decides to not allow labourers from other states to 
work in his state. 

3. If a group of people are not allowed to open a Kashmiri Medium school in JK. 
4. If the government decides not to promote a KPS Officer for being a woman.  

Topic Fundamental Rights  

Expected 
Learning 
Outcome 

Applies the knowledge of Fundamental Rights for their protection and 
promotion in a given situation.  
 

Rubric Criteria Level III 
Outstanding 

Level II 
Satisfactory 

Level I 
Needs 
Improvement 

1 Understanding of 
Situations  

Understood all 
situations  

understood  
three 
situations 

 understood  
only one 
situation 

2 Application of Knowledge of 
Fundamental Rights 

Applied 
Excellently 

Applied Well  Not Applied  

4 Identification of Violation of 
Fundamental Rights 

Identified the 
violation of FR 
of all given 
situations  

Identified 
the violation 
of FR of 
only two 
situations  

Identified 
the violation 
of FR of only 
one 
situations  

Rationale  It will help the students to relate the classroom learning in real life 
situations 

  It will help the students to apply the concept of FR in day to day 
situations.  

 It will also help them to identify the violations of FRs in real life 
situations.  
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 Class 8th  Subject: Social and Political Life III 

Nature of Assessment: Peer Assessment  
Assessment Tool: Essay Writing  

Write an essay on Religious Tolerance. 
Teacher will make pairing of students and every pair will discuss the topic for 15 
minutes with primary focus on following points: (a) Religious Diversity (b) Is religious 
diversity strength of India (c) Communal Riots and discrimination (d) Respecting the 
Differences. Then each student will write the essay individually. After completion, the 
students in each pair will exchange their written essays and will assess each other’s 
essays. 

Topic Secularism 

The 

Learner 
Learning 
Outcome 

Interprets social and political issues in one’s own region with reference to 

the Constitution of India. 

Rubric Criteria Level III 
Outstanding 

Level II 
Satisfactory 

Level I 
Needs 
Improvement 

Feedback. 
How Can 
You 
improve? 
 

1 Understanding of 
the theme. 
 

    

2 Consistency of 
sub themes in 
Essay 

    

3 Art of 
highlighting 
social issues 
through Essay 
writing.  
 

    

4  Critical Analyses 
 

    

Rationale  Using Essay writing in social studies as a tool of assessment will help 
students to (a) present their views on social issues (b) inculcate habit of 
writing articles for Newspaper (c) highlight the social issues through their 

writing. (d) Usage of social science vocabulary in their writing. 
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 Class 8th  Subject: Social and Political Life    

Nature of Assessment: Self 
Assessment                   
Assessment Tool: Map 
Reading 
 
Here is an outline map of 
India, depicting 
Parliamentary Constitutions 
of the country. 
Read the map and locate 
your  
Parliamentary Constituency 

seat and name your MP   
 
 
 
 
 

Topic People and their Representatives 

The 
Learner 
Learning 
Outcome 

Locates his own constituency on Parliamentary constituency Map. 

Rubric Criteria Level III Level II Level I Feedback. How 
Can I improve? 
 

 Locating the 
PCS 

Located 
PCS and 
named the 
MP 

Located 
only PCS 

I didn’t 
locate the 
PCS 

 

Rationale Using Map as tool of assessment is interesting than conventional type of 
assessment of pen and paper and will able students to use map for 

implementing the classroom learning in real life.  
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CLASS III/IV 

Subject:  EVS 

Testing Tool: Interview/worksheet 

Name of the community elder: ____________________________ 

(NOTE: A community elder will be invited to the class and students will be directed in 

advance to ask the elder the following questions.) 

 

Objects/Activ

ities 

What types of -

------ you 

had/Played 
some  30 years 

ago 

 

Column - I 

30 years ago 

 

 (Students will record 

responses given by the 

community elder in this 
column) 

 

Column – II 

At present 

 (The responses to 

the same questions 

will be explained by 

the students) 
 

Column - III 

30 years hence 

Let the students 

think for answers 

under this 

heading. 
 

 

Column – IV 

Clothes  

 

 

  

Vessels  

 

 

  

Games  

 

 

  

Works  

 
 

  

 

Learning Outcome: 

The learner differentiates between objects and activities of present and past 

Suggested RUBRIC  

 Distinguished Proficient Basic 

Interview of the 

Community elder 

Could interview the 

Community elder 

and record the 

responses properly. 

Could only interview 

the Community 

elder but couldn’t 

record the 

responses. 

Couldn’t interview 

the Community 

elder properly. 

Responses to 

column IV 

With Innovations  No innovation   
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CLASS III/IV 

Subject:  EVS 

Testing Tool: Interview/worksheet 

Name of the community elder: ____________________________ 

(NOTE: A community elder will be invited to the class and students will be directed in 

advance to ask the elder the following questions.) 

Objects/ 

Activities 

 

Column – I 

30 years ago 

( Community elder ) 

 

Column – II 

At present 

( Student ) 

 

Column – III 

30 years hence 

( Student ) 

 

Column - IV 

Tools of Transport  
 

  

Local Handicrafts   

 

  

Material used in 

making of houses  

 

 

  

Electric appliances  

 

  

Kitchen items  

 

  

Means of 
entertainment 

 
 

  

Tools used in 

agricultural farms. 

   

 

Learning Outcome: 

The learner differentiates between objects and activities of past and present. 

Suggested RUBRIC  

 Distinguished Proficient Basic 

Interview of the 

Community elder 

Could interview the 

Community elder 

and record the 

responses properly. 

Could only interview 

the Community 

elder but couldn’t 

record the 

responses. 

Couldn’t interview 

the Community 

elder properly. 

Responses to 
column IV 

With Innovations  No innovation   
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CLASS III 

Testing Tool: Pencil and paper test 

Subject: EVS 

The answers to these questions can  
lead to memorised answers based on 
rote learning. 

The answers to these questions will 
be based on a child’s own experience 

Q1a. Name at least three vehicles each 
having two, three, and four wheels. 

Q1b. Name the vehicles in which you 
have travelled in. 

Q2a. Enlist the animals that live in a 
tree. Name them. 
 

Q2b.Spend some time under a tree. 
Name the animals that can be seen—  

a. On the branches         ---------        
---------        ------- 

b. On the ground            ---------        
---------        ------- 

c. Around the tree         ---------        
---------        ------- 

 

Q3a. Enlist some activities in which 
water is used. 

Q3b. Name any four activities each that 
you can do and cannot do without 
water.     
--------        ---------        --------        ----
---------    --------        ---------        ------
--        ------------- 

Q4a. Can a human live alone outside 
the society? 

Q4b. Find out what do the following do 
for you 

a. Tailor _____________ 
b. Teacher ___________ 
c. Carpenter _______________ 
d. Doctor ___________________ 
e. Farmer _______________________ 
f. Policeman ___________________ 
g. Plumber 

Can one live comfortably without them? 
(Yes/Not) 

Q5a. What sounds goat, buffaloes and 
frog make? 

Q5b. Act like a goat, a horse and a frog 
and make the corresponding sounds. 

Q6a. You must have seen many 
animals. Write which of them 

a. can fly ____________________ 
b. can walk ______________________ 
c. can hop _______________________ 
d. have wings _________________ 
e. have feet ______________________ 
f. Have tail_____________________. 

Q6b. Visit a nearby farm/forest/garden 
and list the animals you see 

a. can fly ____________________ 
b. can walk ______________________ 
c. can hop _______________________ 
d. have wings _________________ 
e. have feet _______________________ 
f. Have tail_____________________. 

Q6a. Do all the leaves have similar 
colours, shapes and margins? 

Q6b. 
a. Collect a leaf each of a Chinar 

tree, Apple tree, Willow tree, etc. 
b. Draw their outline on a paper. 
c. Do all these leaves have similar 

colours, shapes and margins? 
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Q7a. Do all the leaves smell alike? Can 
you identify leaves just by their smell? 

Q7b. Collect a few leaves of plants like 
mint, coriander and lettuce. Crush the 
leaves and smell them. Do they all 
smell alike? Can you identify leaves 
just by their smell? 

Q8a. Name some plants and trees. Q8b. Tag the various plants and trees 
with their names inside your school 
premises/a nearby park/garden. 
Or 
Name the plants and trees you see in 
this visual. Can you add more to these? 
  

 
 

Q9a. With whom in your family you 
share your feelings? 

Q9b. Think and write: 
a) When I am sad, I go to my 

_________. 
b) When I want to know about the 

past, I go to my ____________. 
c) When I want to share my 

secrets, I go to my 
______________. 

d) When I do something wrong, I go 
to my _____________. 
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CLASS III/IV 

Topic/Theme: Families 

Testing Tool: Worksheet 

Subject: EVS 

 

 

    Bashir Gojree 

Serial 

number 

My family 

members 

 

Occupation I call 

him/her 

 

My relation to 

him/her 

 

His/her 

relation to 

me 

    

 

  

    
 

  

    

 

  

    

 

  

    

 

  

    

 

  

    

 

  

 

Learning Outcome: 

The learner identifies relationship with and among family members. 

An exemplar RUBRIC for Students (Peer Assessment) 

Name of the 
Student 

Emerging Basic Proficient Distinguished 

 Named 

Family 

members 

only 

Named family 

Members and 

mutual 

relations 

Named family 

members, 

mutual 

relations and 

identified 
types of 

family 

Named family members, 

mutual relations, 

identified type of family 

and mentioned difference 

between the families. 
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¾uJ- (Teaching Learning Process) ~ët6,ppÅÃÒ™D÷āæZgk~øgZ2äZzgI»¿

³&g;ìXpZk!*]6,XZ‚E+{ZzgâCÙ+»Z·tìā¡gzZîZJ**]Æfg)I2äÆ¿Ã®Ðö Nîg6,6,37
ŒÛZgŠc*Y@*ìz„+@î EFOWÐ^™»xçVÅ (Fail) YYXøg}‚tZ+VB÷āZq-+@î EFOTÃŠÎ,)®)~**»x

0Y@*ìZzg+Aõ EFO6,;CŠ!*zeZmìZ4 (Fearful object) —-VÃg@*ìXgzZîZJy¬xîg6,+Aõ EFOÆnZq-ƒO
Æ${ð GOgÃKÆn¢zg~ì SBA ‚tWŠHìX (Concept of SBA) z�;]Å¯6,LLZjw6,FFZ0+Zi{Šgóó»${ð GOg

(Exam ZzgZJyÆ�ÛtÃŒYñXZJy…tC@*ìā£gc*ÃZytìª (Assessment) āZ0+Zi{Šgª
ƒCìXZJy‚wÆWy~ƒD÷ZzgLL (Summative) ZJyÅ8543ï IGGGù¦ª Judges the quality)

ÌƒC (Formative) Å8543ï IGGG7 (Assessment) ÆnƒD÷²Z0+Zi{Šg (Certification) Z‹Š~¿óó
ÌXZJyÆ',@øáZq-Î@*g¿ìZzgt7Z’c*�Z]Š¶Æn7ìXÉt (Summative) ìZzgù¦

(All round �ÛZë™D÷XøáÆfg)Ð+Aõ EFOÅ!3F,¹ (Feedback) ZjwÔZ*ŠZzg+Aõ EFOÆn�Z!WgZ
Q*ŠÃZk!*g}~!*Z(g¯@*ìāz{+Bð EFOVÅpŠøá™}ZzgZke~Ë!*CÙ~ SBA »Ø¸ìX development)

~Zq-Q*ŠÆnI2äÆ¿ÃYiÆnF§bÅœW!Y]Zzg§i»g SBA Zà»Ãð¿Š47ìX
x÷XÃW\ZVàñZŠzVÐ™Mh÷X

File
C:\Users\Tariq

Munawar\Pictures\SCERT
Logo.jpg not

found.
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¿tāZk§bÅZjw6,FFZ0+Zi{ŠgÐ+Bð EFOV~pŠZOŠ~~ZŸ†ƒY@*ìZzgQ*ŠZzgÂx~ZOŠ»ZÖgÌƒ@*
ìXZ[˜VZ+XÏXZ~XWgXKäZjw6,FFZ0+Zi{ŠgÆ¼âe-w5(0*ŒÆ�»gG÷XÐ$Óë NÆZ

F,m�ZŠZgzVÆ»gÁnƒgì÷z÷øg}ŒVZXÆXZöXÏXZ~XWgXKäÌZjw6,FFZ0+Zi{Šg6,»xÑzq
HìXZkVàñZŠÃ»g™Dz‰Ü˜VZ+XÏXZ~XWgXKÅ§sÐÒñZŠÃik,Ãg3ŠHz„6,£òâjwZzgQ‚E+{
ZzgCYÅ¢zgc*]»½7gìwg3ŠHXVàñZŠZk§b»gHŠH@*āSkÃiF̂R6,',z}»gÑä~W‚ãƒnXQ‚E+{

ZµZµc* (Assessment Tool) ÃtWiZŠ~Š~ˆāz{ÃðÌ*yBÄZyBñçqÃŒäÆnÃðÌœW!

Zq-‚BZEw™Mh÷XZöÏZ~WgKò~XâCÙZ‚E+{äZkVàñZŠÃ»gHZyÆZ�ñ¤/ZòZk§bÐ÷X
1XYzh+@™âãZöÏZ~WgKò

2XeZË‚].gpyeZf$Z-$**v

3X·c*‡̄Šg~;ðjw±4k5é YEGy!*&+~7g{
4X0{ð;ðjw÷áŠ~7g{!*&+~7g{
5XgzkÎ:izy†[!*ruE

6X¤g&ëgizy!*&+~7g{
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(School Based Assessment) Zjw6,FFZ0+Zi{Šg

(Examplary Module) Và!©5é LGGk        )®):W^,   *y:ZgŠz

LLñçq:XQsþ!tâj1CWßŠÏóó
. Qstâj1CWßŠÏ¦g:XWßŠÏÐ§b§bÅFgc*VaZƒC÷ ÄZy:X

âj1CWßŠÏZK̈yÅÑ6,zZ„ZzgpŠ¾nÎa»³ìZ¤/ZkÃÂuJ-Á: $©ø
EE
L*y:X

HŠHÂZki}6,i0+{gxëƒÆnJŠØZgƒÇ

ÄZyB${ð GOgBÑñçq
(Topic / Concept)     

(Question Answer Method :ÎZwz�Z[»§i) ZZZZÐÐÐÐZZZZŠŠŠŠ~~~~WWWWññññiiiillll»»»»ZZZZ0000++++ZZZZiiiiŠŠŠŠgggg 1111XXXX

CÐWk0*kÆâjwÅZyqzVÆ!*g}~ÎZÑ]KYNXqzVÃZrVä
Š¬ƒc*ZyÆ!*g}~‹ƒ!5ÕäIMM

Zy0+-Vc**V»**xÉÀ£4/õ JGqW\äŠ¬Ôc*XÆ!*g}~W\ä_5é NEc*7,Jƒ? 1X

HW\ä@bË0+~c*Û»0*ã\ìZkÆ!*g}~ÉÀ£4/õ JG? 2X

W\äÁÁqzVÐŠðZVÀ_Š¬ì? 3X

ÑzeZ]»45¾æ FGzVZzgÇh-VÐ‹ðŠ¶zZàZzœWzZizVÐW\HCk™D÷? 4X

W\XnÅâj1CWßŠ7VÐzZ�ì? 5X

(Audio Visual Method) :�zy~§jÐ ¤¤¤¤////zzzz\\\\WWWWññññiiiillll»»»»ZZZZ0000++++ZZZZiiiiŠŠŠŠgggg 2222XXXX

¥Æ‚tâjwÅ™szËsZzgWßŠ{¦k,,�zy~ZâÆfg)7ÅYNX
¥ÃZy¦k,zV6,WiZŠZ:c»ñµ�ÛZëHYb@*āz{Zy¦k,zVÐZ~.K²/õ YGìÑ]Zzg
¦gZ]6,W:~W™ÃZzgZq-Šzu}Åøá™ÃX

¥ÃZ¤/7V~„™,ZzCÙ¤/z\~ŠzŠz+Aõ EFOgOZzg :::: ‚‚‚‚¶¶¶¶ÆÆÆÆffffgggg))))ZZZZ0000++++ZZZZiiii{{{{ŠŠŠŠgggg 3X

SyÃŠg`fs»xº!™,X»xå™äÆẑ{)®)Æ‚t7™,X
ª¤/z\Ô0*ãÅWßŠÏÆz�;]6,»x™,X
ŠzuZ¤/z\WßŠ{0*ãÆZW,Z]Zzgi6,x@{7™,X

ŠZ¤/z\cðWßŠÏ»x@{™ÆZCY,̂{7™,X
aå¤/z\cðWßŠÏÃÁ™äÆnZK̂zm,7™,X
0*vZV¤/z\iF̂WßŠÏÆz�;]ZzgZk»i7™}ÇX

 œœœœWWWWÑÑÑÑ]]]]BBBB§§§§iiii»»»»gggg
(Assessment Tools                       

& Techniques)          
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C»!Â[Æ´z{ŠvfgZùÐqÝƒäzZàÂ1Vg‚ßVÃÌ7,_÷X
C�Zzgy~ZâÃŠNZzg_è NE™ZyÐ0‹t™D÷X
C*yÆÓxZ½‚]ÃxZ0+Zi~B÷X
CZ½‚]ÆÓxÓVÃoƒ̈zŸÆ‚B7,_÷X
CÓVÆÓxZÖpÃŠg„ÈÆ‚BZŠZ™D÷X
CZÌÔ÷ÔwzsZzgÓVÆZZlxÐzZ/qÝ™D÷X
C*y»%œ/~ìwZzgÜā™™˜÷X
CZL¤/Šz7ÆÏ¡~®™Æ!p}˜÷
Câj1CWßŠÏ‰ZëZÃ£òRÆ´z{¬@R6,™™ZCZÖgìw™D÷X
CâjwÐ0egZñVI1VZzgögzV~ZLìÑ]_.!*]ZzgŠ!*]ÃpŠZOŠ~Zzg
gzZãÆ‚B7™D÷X
C�YZzgâj1C)bÆÏˆkZzgËZg÷Zzg�`ZzgâjwŠz„»ñV~iîg6,
Ñq-ÌƒD÷X

WWWWññññiiiiÙÙÙÙââââ°°°°
(Learning Outcome)    

e�15y�ÛâN                    ŠŠŠŠggggzzzzÈÈÈÈ~~~~  ££££gggg~~~~ZZZZjjjjggggBBBB

¥Ãi!*yÅegãCŠ~'gÂV~Z§hVÐ6,3Y@*ì3Xâj1CÅgÅ9¦k,‚tWYCìX 1X

¥Zi£òz¬@à~“WÅgZ{6,Ç'×y÷X ZyÅ!ZzgW~&6V»Z0+Zi{Îc*Y@*ìX4X X2X
(Rationale) xxxx����ZZZZiiii

e�1
Zz‰ŠgzZz‰ÐÁŠgz ÷{ 4+ Y,̂}»e:

Zzg�ñZŠÃ™™ZkÅzŸs#�ñZŠÃ™™ZkÅzŸs#�ñZŠÃKÐ„‡Ü÷ �ñZŠÃ™™ZkÅzŸs#   ]45é NEE

¹z‹tÅ7g~&¢Agnp÷Zzg¹z‹tÅ&¢Agnp÷Zzg¹z‹t~Š‰ÜWCì

ZOŠÐ‡ÜÃWD÷ ÄZy6,»g~™ÆZOŠZzgZ÷ágzVÄZy6,»g~™ÆZ÷ágzV)-VÄZy6,»g~™ÆÁZOŠ 1Ü
Æ‚B1wMh÷ )-VÆ‚B1wMh÷Æ%ZOŠÆ‚B1wMh÷

9ÈÔûZzggzZãÆ‚B9ÈÔûZzgÁgzZãÆ‚BÁÈÔÁÔûZzgÁgzZãÆßÈÔûZzggÁgzZã 7,−
7,|Mh÷7,|Mh÷‚B7,|Mh÷Æ‚B7,|Mh÷

¸Z°Zzg!&¢A ¸Z°~9p!Z±gÐË¸Z°~9p!Z±g ¸Z°Zzg!Z±gÐ9 r
Ð4÷ Ð‡Ü÷ Šg„ÉMh÷ îg6,É0*D÷
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(School Based Assessment) Z]½ðZà&45é ENEGŠ6,øá
(examplary Module) Và!©5é LGGk        )®):W^,   *y:ZgŠz

ÄLL{¿zíóó
âŠ§zíÅÑZzgóNÝZzgÒ]~zu]

1111XXXXÄÄÄÄZZZZyyyyBBBB$$$${{{{ðððð GGGGOOOOggggBBBBÑÑÑÑ
(Topic / Concept) ññññççççqqqq

:LL+Bð EFO!Ä»¿ÜāÉÀāð LXóó+Bð EFOVÆ™Æˆ (Self Assessment) fZCøá 1X

Üá»ñZi:  Q*Š1ge6,ZC’k,™Š{ÜāÉÀāõ LÇZzgCÙ+@î EFOZLÉÀāõ Lƒñ
Q*ŠÆsƒñÜāÐ™}ÇX

:CÙ+@î EFOÄÆŠzŠzZÃg9ÈZzgF,ßÐ7,ñÇ (Peer Assessment) ë%ûøá X2

Zzg!*¹+Aõ EFO_è NE™CNÐā¾»ÈZzgLic*Š{ZYìX
: (Peer Assessment) ë%ûøá 3X

Ä~èÃg{àzVÆ‚BòZzg$Óë NÆZzgàzVÆ**xÉÀāð LX ª¤/z\:
Ä~Šg`÷á²zVÆ‚B‚B¼Zzg÷á²zVÆ**xÉÀāð LX ŠzuZ¤/z\þ:

ŠZ¤/z\:Ä~ñ�Š{ë‡BZÖpÆ‚B‚BpŠÎa™¼Zzgë‡BZÖp       

 Q+Aõ EFOZLZL¤/z\~Zq-Šzu}»ÉÀ£é LƒZ»xŠN™ ÉÀāð LX       

CNā±ø LäÄàB÷á²Bë‡BZÖps÷X

2222XXXXœœœœWWWWÑÑÑÑ]]]]BBBB§§§§iiii»»»»gggg
(Assessment Tools &/

Techniques)

ÄÃ!5é NEƒ̈zLÆ‚B7,_÷X +Aõ EFO 1X
+Aõ EFOÄ»ÜāZLZÖp~ÉMh÷X 2X
+Aõ EFOyz*yÆFàzVÆ**xZzg¼÷á²zVÆ**xY+Æ‚B‚BtY… 3X

÷āøgZ$Óë NZq-Z($Óë Nì˜VÒ]~zu]ìX
+Aõ EFO‡¢/õ

E
GÃB÷ 4X

3333XXXXWWWWññññiiiiÙÙÙÙââââ°°°°
(Learning Outcome)    

1X�®))]45é NEE(B$‹þ
ENN)1Ü( : (Criteria) £g

BÉÀ£é Lð  comprehension 2X7,JðBZŠgZu
)zŸs#Æne�1Š&À£4/õ GJG( ŠgzÈ~:‡.ÞÂzBZYB4B4+

 4444XXXX££££gggg~~~~ZZZZjjjjggggBBBBŠŠŠŠggggzzzzÈÈÈÈ~~~~
(Rubrics)          

Wñili!*yÆegzVãCŠ~(<Òð FX0Vª]4/õ NEEÔ1%Ô7,"Zzg™Æ‚B‚B+Bð EFOVÆ
SŠgZuZzg!&¢AÅSk§bÐøáƒg„ìā+Aõ EFO¯Z0+ziÌƒgì÷X

(Rationale) 5555XXXXxxxx����ZZZZiiii
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e�1

Rubrics £g~ZjgBŠgzÈ~B
4444++++ 4444 ZZZZYYYY ‡‡‡‡....ÞÞÞÞÂÂÂÂzzzz ££££gggg   

(Criteria) 

¹Zh§bÐ]4/õ NEG÷Zzg
]4/õ NEEÆŠzgZyåÂzgnp÷X
gzw�XXXXX

Zh§bÐ]4/õ ENG÷Âzgnp

÷pö‡ì7gLX
gzw�XXXXX

_è NEfe÷pÖ@Ö@~ÂzÃ
UŠï÷
gzw�XXXXX

]4/õ ENE~Šp7fec*Ëzz
ÐZzgzV»_è NE70*DX
gzw�XXXXX

�®)   

)]45é ENE(

ÈÔ̈zLÔZŠZ5ZzgF,ß
ƒ¼!*ÇÇìX

gzw�XXXXX

ÈZzg̈zLÇì�ZÂ
Zh§b1s÷pF,ß

~ZŠZ™äÐHD÷X
gzw�XXXXX

Ö@Ö@~ZÖp»ÈßìX
%Äõ M7,_÷pF,ßÆ
‚BÇ7MhX

gzw�XXXXX

1%~c*ÄÃÇä~¹

›‰Ü»‚o™D÷X

gzw�XXXXX

$‹þ
ENN

)1Ü(

Â[Zzg1geŠzâVÃZh§b
Ð7,|Mh÷X
gzw�XXXXX

Â[ÃZh§bÐ7,|Mh

÷1geÃ7,"~¼!i¹ÿ NI

ƒ@*ìX
gzw�XXXXX

Â[Ã7,"~ðh~›‰Ü
ƒg„ìX1geÃ7,"~
¼ic*Š{›‰Üƒg„ìX
gzw�XXXXX

Â[Zzg1geŠzâVÃ7,"~
¹›‰Üƒg„ìX
gzw�XXXXX

7,Jð

|xZzgÑñçqÃåîg6,
B÷X
gzw�XXXXX

|xZzgÑñçqÃ»°u
J-B÷X
gzw�XXXXX

|xZzgÑñçqÃ¼uJ-

B÷X
gzw�XXXXX

ÄÆ|xZzgÑñçqÃ7
ŒX
gzw�XXXXX

SŠgZu
Comprehensionn 

ÉÀ£é Lð!VÐ!*Ç0*u
ìXgzw�XXXXX

ÉÀ£é Lð~¹Á™V÷X
gzw�XXXXX

ÉÀ£é Lð~¼¼™V÷X
gzw�XXXXX

ÉÀ£é Lð~¹ic*Š{™V÷X
gzw�XXXXX

–ð

Ò]~zu]ÃÄÆZ±g
ÐåuJ-B÷X
gzw�XXXXX

Ò]~zu]Ã»°uJ-

B÷X
gzw�XXXXX

t+Aõ EFOÒ]~Šu]Ã¼u

J-B÷X
gzw�XXXXX

+Bð EFOVäZkÄÐ$Óë NÅQk
zu]Ã7Œì�āÒ]~
#-<é FLEXVìXgzw�XXXXX

SŠgZu
Comprehensionn

SyàzVB÷á²zVB‡AV
Æ´z{FàzVB÷á²zVB
‡AVÃZh§bÉÀô LB7,|
0*D÷X
gzw�XXXXX

Ä~èÃgàzVB÷á²zV
B‡AVÃ7,|BÉ0*ä
Æ´z{ZzgŠzegàzVB
÷á²zVB‡AVÃÉÀô LB
7,|0*D÷Xgzw�XXX

+Aõ EFOÄ~ñ�ŠSyqzVÃ
7,|BÉ0*D÷X

gzw�XXXXX

+Aõ EFOÄ~Šg`àzVB÷á²zV
B‡AVÃÌZh§b7,|B

É70*DX

gzw�XXXXX

7,JðZzg
–ð

Assessment) (School Based Z]½ðZà&45é ENEGŠ6,øá
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(examplary Module) Và!©5é LGGk        )®):W^,   *y:ZgŠz

LLPÜ!*ipZ&óó
Üðú̂gÂV»%ŠzVÆ÷á:/÷á:»x™**

ÄÄÄÄZZZZyyyyBBBB$$$${{{{ðððð GGGGOOOOggggBBBBÑÑÑÑ
(Topic / Concept) ññññççççqqqq

:+Aõ EFO»!Â[Æ´z{ZjwÑ"2.ç JGEg~~ñ�Š (Peer Assessment) ëëëë%%%%ûûûûøøøøáááá 1111XXXX

Â1Vc*ZÚ,MÐZ0*ßŠHg{ZzgÜð]45ÿ
IH
GÃ¼Æ!*g}~Yïg~qÝ™ÆSkÃ

ZLZÖp~»86,KXQZq-Šzu}Å’k,ŠN™tCNÅ±ø LÅèƒð’k,́4-ö L
GE

YìZzgX4ìX
ÔZòt~+Bð EFOVäZ&Ò«ç GEeâ.ÞÔÜŠh+Ô!YZzg : (Portfolio) ùùùù¦¦¦¦øøøøáááá 2222XXXX

Y',0§yÆ´z{ZzgF†]Æ!*g}~&B3¸ç N
EG

â^ÉÀāõ L÷X�QyÅ»kV~c*
Q*ŠÆ0*kñ�Š÷XR[+Aõ EFOšez!Åi0+ÏZzgQyÆ»g**ñVÆ!*g}~Zq-Šz

ÔÉ
À£4è LGÐX+Bð EFOVÅW`Å’k,»ñZi:QyÅë’k,zVÐHYñXZzgøáÅYñ
āWñil~’góH]å NJg4ð XNZìX

)&+g=6,z�zgu(aZ½¦îg6, ::::(Group Assessment) øøøøáááá ZZZZ½½½½¦¦¦¦ 3X
%æFNZä§‚ßVÔZ¶gzVZzgZÚ,MÐZÜð˜izVÔ]45Òð IGHVZzgÜ!*izVÅ¦k,,

¦™,XQ$ÿ LÖÆZq-eĝ6,Üð˜izVZzg]45Òð IGHVÅ¦k,,ðy™,Zzg
Šzu}eg^6,Ü!*izVÅ¦k,,˜NXZzgQCÙ¦k,Æn¿,Šg`™ÆSy
egIV»¯kÅŠ-ZgzV6,=NX

œœœœWWWWÑÑÑÑ]]]]BBBB§§§§iiii»»»»gggg
(Assessment Tools &/

Techniques)

»!Â[Æ´z{ZfgZùÐqÝƒäzZà’g,7,_ZzgB÷X +Aõ EFO 1X
+Aõ EFOZòtÆ%œ/~ìwÉ

ÀŸ/õ LEÆ‚B‚B†]Åi0+ÏZzg»g**ñVÆ!*g} 2X

~ÉÀô LMh÷X
QyÆS5Ô§i’k,ZzgSŠgZu~’góZŸ†4ð XNZìX 3X
+Aõ EFOS½¦»xÅZÌB÷ÔZq-Šzu}ÅæŠ™D÷ZfgZùÐ¢zg~ 4X

ñZŠqÝ™äÆnœ™D÷X

WWWWññññiiiiÙÙÙÙââââ°°°°
(Learning Outcome)       
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1X�®))]45é NEE2X$‹þ
ENN)1Ü(3X7,Jð4XÉÀ£é Lð : (Criteria) £g

6XD+g÷]å NJg 5XSŠgZu

ŠgzÈ~:‡.ÞÂzBZYB4B4+)zŸs#ÆnZŒÔ6,eŠ¶(

 ££££gggg~~~~ZZZZjjjjggggBBBBŠŠŠŠggggzzzzÈÈÈÈ~~~~
(Rubrics)                        

tøáƒg„ā}+Aõ EFO»!Â[ÐgN*Â7âgìXÉ9sV~QgŠz7,_ZzgB

÷XWñil~Zq-{m²áÆŠzgZyƒñD+g÷]å NJgÅù¦øáƒg„ì
xxxx����ZZZZiiii   

(Rationale)                      

â^:SkVà!©5é LGGkÃ‚tgÄ™Q‚E+{Zzg§bÆ§i»gzä™ÆZœWÑ]Ã',zñ»gÑMh÷X

Rubrics £g~ZjgBŠgzÈ~B
4444++++ 4444 ZZZZYYYY ‡‡‡‡....ÞÞÞÞÂÂÂÂzzzz ££££gggg   

(Criteria) 

Ë›‰ÜÆ%åîg6,
7,_ZzgB÷X
gzw�XXXXX

‰£â]6,!i¹ÿ NI

Ck™D÷X
gzw�XXXXX

7,_ZzgBÂ÷ÔpÖ@Ö@~
ZS-YD÷X
gzw�XXXXX

t+Aõ EFO»!Â[Æ´z{Zzg
fgZùÐ7,"ZzgK~¹

ic*Š{›‰ÜCk™D÷X
gzw�XXXXX

7,JðZzg   

SŠgZu

qgz!*Ñ£g)ª7,JðZzgSŠgZu(Æ§i6,Sk£g)ªÉÀ£é Lð(ÅÌŠgzÈ~ÅYñÏX ÉÀ£é Lð
]å NJgZzgSŸ†plWÒ{R

J-4ð XNZìZzgSkK~
åV¹Ág{̂÷X

gzw�XXXXX

SyƒUƒV~{™
]å NJgZzgSŸ†4ð XNZìX
ZzgSkK~ðh~åV
g{̂÷X
gzw�XXXXX

i!*yÆiUƒV~]å NJgÂWŠH
ìpFåVg{̂÷XSŠgZuÔ
SÖgZzgZŸ°_·~±gö Lu

J-ZŸ†ƒZìX
gzw�XXXXX

i!*yÆZiUó00V)1ÜÔ
7,−Ôrz){(~{§pZ{
]å NJg7Wc*ìXSŠgZu

SÖg (Cognition)

ZzgZŸ° (Expression)

!Œé N·~»°åVg{̂÷X
gzw�XXXXX

D+g÷]å NJg
 (Gradual       

Improvement))
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(School Based Assessment) Z]½ðZà&45é ENEGŠ6,øá
(Examplary Module) Và!©5é LGGk        )®):0*v,   *y:ZgŠz

LLŠz4óó
Šz„z{ì�¤~»xWñXŠz„"zÃ7ƒ@*

ÄZyB${ð GOgBÑñçq
(Topic / Concept)     

:+Aõ EFOZq-Zq-™ÆÃðZ+¹ã‹NT~ZyÆŠz„ä ZÐZŠ~Wñil»Z0+ZiŠg 1X

LæŠÅƒc*ŠðāŠc*ƒX
:ŠzŠz+Bð EFOVÆ¤/z\¯N�Zq-Šzu}ÃZh§bY…ƒV ‚¶Æfg)Z0+ZiŠg 2X

ZzgQZq-Šzu}Æ!*g}~egZhZzg&%æEN~¬ŠZ]CNX
+Aõ EFO :+Bð EFOVÐ„Šz4ÆÄZy6,Zq-egZ)Â™Z,T~CÙ ¤/z\Wñil»Z0+ZiŠg 3X

»Ãð:Ãðgzwƒc*Â[~ñ�Š$Šz46,„egZâ»g™,X
:+Bð EFOVÃŠz4ÆÄZy6,c*ZLËŠz„6,eg9)Ñõ EN™Å »½RÆfg)Z0+ZiŠg 4X

F,(Š,X

 œœœœWWWWÑÑÑÑ]]]]BBBB§§§§iiii»»»»gggg
(Assessment Tools                       

& Techniques)          

2XŠz„»ÈB÷X �Ãoƒ̈zLÆ‚B7,_÷X +Aõ EFO 1X

4XŠz„6,eg9)Ñõ EN’k,™Mh÷X Zq-4+Šz„ÅZÌÐzZ�÷X 3X

WWWWññññiiiiÙÙÙÙââââ°°°°
(Learning Outcome)    

4+ 4         ZY         ‡.ÞÂz £g

gzw�XXXXgzw�XXX gzw�XXXX       gzw�XXXX

4]4/õ NEG÷ZzgÂzÌŠï÷4+ÂzZzg;ðÆ‚B      ]4/õ NEG÷1ÁÂzÆ‚B        Á]4/õ ENG÷Âz7Šï ]45é NEE

4+1s÷  41s÷     1s÷p£g~7      ¹Á1s÷ 1Ü
4É0*D÷4+Zzgp’˜÷X      ˜÷pp’7      ÂÐÉ0*D r

9ÈZzgLÆ‚B7,_÷      9ÈÆ‚B7,_÷X   7,_÷pÈŠg„7   7,"~¹Š‰Üƒg„ì 7,−
¹Á™0*D÷B÷pŠ‰ÜWC÷4B÷ZLìÑ]Ã4+   ZŠgZu

§jÐŠCÙZD÷X

  ŠŠŠŠggggzzzzÈÈÈÈ~~~~  ££££gggg~~~~ZZZZjjjjggggBBBB
(Rubrics)                  

+Aõ EFOi!*y]4/õ N
EEÔ1%Ô7,"Zzg™Å&¢AÐgzÙkƒgì÷XZyÅ™~ZŸ†ƒg;

ìZzg!&6VÅ§sÌázƒgì÷X
xxxx����ZZZZiiii

(Rationale)                 

(School Based Assessment) Z]½ðZà&45é ENEGŠ6,øá
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(Examplary Module) Và!©5é LGGk        )®):Š~   *y:ZgŠz

/÷~DDÔí‰l÷ÅîƒY@*ƒV1hJZ#ƒYƒV~
·g~CÙZgLƒVZzg�ZV~ÑwÀ}Ô#/õ FGOc*™÷}gL(,}!*w
÷á~VäÏZc*ÔòÃ¼AŹc*…r‚tŠZgƒV~egwzsÐ¯ƒV~

LLLLLLLLOOOOggggóóóóóóóó 1ß1ßHƒV~ÎaÆ1ßHƒV~

ÄZyB${ð GOgBÑñçq
(Topic / Concept)     

:ŠzŠz+Aõ EFOï™W:~k?™,T~Zq-+@î EFOOg (Peer Assessment) ë%ûøá 1X

»™ŠZgSNŠzuZZq-¬xWŠòƒ�OgÐQkÅ/
ÃZ+zVz){Æ!*g}~åYïg~qÝ™}ÇX Ô

CÙ+@î EFOOgÆ!*g}~Zq-Zq-9)Ïî ENCñÇX : (Self Assessment) fZCøá 2X
+Aõ EFOÑ

(£ÓÀö F
N

ZŠZ»g~Æfg)OgÅZÌ6,Zq- : (Group Assessment) Z½¦øá 3X

CÙ+Aõ EFO»Ãð:ÃðgzwgìÇX ¿egZ)7™,ÐXQk~

 œœœœWWWWÑÑÑÑ]]]]BBBB§§§§iiii»»»»gggg
(Assessment Tools                       

& Techniques)          

+Aõ EFOÂ[~ñ�Š$LLOgóóÃB÷XZzgZk!*g}~!*]™Mh÷X X1
+Bð EFOV~]4/õ NEEÔÎWZzg™Å'g'aZƒµ54è

Y
GJX 2X

X+Aõ EFOOgÅ¹ãZŠZ»g~Æ‚BZKi!*y~_5é NED÷ZzgòÆƒÐ(,}Šg|# 3

Æ!*g}~zZ/gnp÷X

WWWWññññiiiiÙÙÙÙââââ°°°°
(Learning Outcome)    

4+ 4        ZY        ‡.ÞÂz £g

gzw�XXXXgzw�XXX gzw�XXXX     gzw�XXXX

]4/õ NEG÷ÂzÆ‚B7g~ÂzÆ‚B]4/õ NEG÷    ]4/õ NEG÷1ÁÂzÆ‚B     ]4/õ ENGÂ÷pÂz7Šï ]45é NEE

ZOŠÆ‚B1s÷  1%ÅÃÒ™D÷ZY1s÷ ¹Á1s÷ 1Ü
p’˜÷X ˜÷ 4    ‰ÜƒC÷ ™~› (,~ÂÐ˜÷ r

9ÈÆ‚B7,_÷  g„7 Š 7,_÷pÈ   7,_÷7,"ÅÃÒ™D÷ 7 7,−
Ð™D÷ Á™0*D÷ŠCÙZä~›‰ÜƒC÷B÷Zzg4�Z[Šï÷ZÖgìw4+§j   ZŠgZu

  ŠŠŠŠggggzzzzÈÈÈÈ~~~~  ££££gggg~~~~ZZZZjjjjggggBBBB
(Rubrics)                  

Wñili!*yÆegzVãCŠ~&6VªLL]4/õ NEEÔ1%Ô7,"Zzg™óóÆ‚B+Bð EFOVÆZŠgZuZzg!&¢A

ÅZk§bÐøáƒg„ìā+Aõ EFOÅ‹ý NZ0+ziÌƒgì÷ZzgQ7ØÌ7¸āQyÅøáƒg„ìX
xxxx����ZZZZiiii

(Rationale)                 
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(School Based Assessment) Z]½ðZà&45é ENEGŠ6,øá
(Examplary Module) Và!©5é LGGk        )®):Š~   *y:ZgŠz

LLLLLLLL!!!!****ŠŠŠŠwwwwZZZZzzzzgggg@@@@****gggg}}}}óóóóóóóó
›yÆz‰ÜW�yÅpzgCZzgÎg`». 1X

gZ]~e0+Zzg@*gzVÅŠwÉ 2X

ÄZyB${ð GOgBÑñçq
(Topic / Concept)     

:+Aõ EFO!*g~!*g~Zq-Zq-ÄF,ß~7,³ÐXÈ (Peer Assessment)øá ë%û 1X 1

Zzg̈zL»x@{ƒÇX
Z½¦îg6,‚g}+Aõ EFOtàx¯xQ*ŠÅôZã~ :1X (Group Assessment) Z½¦øá 2X

7,³ÐX
2X‚g}+Bð EFOVÃgùVÅæŠÐe0+@*g}Zzg!*ŠßVÅ£zk,¯äÅF,(Š~Y5X

‚g}+Bð EFOVÃZK (Painting) ¦k,ÉÆfg)øá : ZÐZŠ~Wñil»Z0+Zi{Šg 3X

XZzgQyÆ**xKX ZK»86,W�yÐ™[q,‰e0+Ô@*g}ÔÎg`Zzg!*ŠwÅ¦k,¯N

 œœœœWWWWÑÑÑÑ]]]]BBBB§§§§iiii»»»»gggg
(Assessment Tools                       

& Techniques)          

+Aõ EFOÄZzg�Æ�ÛtÃB÷X 1X
+Aõ EFOÄÃ9Z0+ZiZzgF,ß~7,|Mh÷X 2X
+Aõ EFOe0+@*gzVÔÎg`Zzg!*ŠwÃB÷X 3X
+Bð EFOVÃwzsÔ̧VZzg9)Òð ENVÅTyìX 4X

66ZÖpÅZŠZ5Zzg–ðÐWÇ{ƒ‰÷X 5X

WWWWññññiiiiÙÙÙÙââââ°°°°
(Learning Outcome)    

4+ 4        ZY        ‡.ÞÂz £g

gzw�XXXXgzw�XXX gzw�XXXX     gzw�XXXX

]4/õ NEG÷ÂzÆ‚B7g~ÂzÆ‚B]4/õ NEG÷    ]4/õ NEG÷1ÁÂzÆ‚B     ]4/õ ENGÂ÷pÂz7Šï ]45é NEE

ZOŠÆ‚B1s÷  1%ÅÃÒ™D÷ZY1s÷ ¹Á1s÷ 1Ü
4˜÷p’˜÷X    ™~›‰ÜƒC÷ (,~ÂÐ˜÷ r

9ÈÆ‚B7,_÷  7,_÷p&Ò©Œå GEEg„7   77,_÷7,"ÅÃÒ™D÷ 7,−

  ŠŠŠŠggggzzzzÈÈÈÈ~~~~  ££££gggg~~~~ZZZZjjjjggggBBBB
(Rubrics)                  

!*yÅegãCŠ~'gÂVLL]45é NEEÔ1ÜÔrZzg7,−óóÅøáƒg„ìZzgZkÆ‚B i

‚B+Aõ EFOÄÃF,'ê
ENÆ‚B7,"~¯qÝ™D÷X

xxxx����ZZZZiiii

(Rationale)                 
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(School Based Assessment) Z]½ðZà&45é ENEGŠ6,øá
)®):0*v, ññññççççqqqq::::WWWWÆÆÆÆWWWWŠŠŠŠZZZZ[[[[         *y:ZgŠz

VàñZŠ:1
WÆWŠZ[)k?(    Concept / Theme  ÄZyB${ð GOg

(Self Assessment) fZCøá   

)CYpŠZKøá™,ÐHZrVäZkk?Ã‹?Zzgz{ZkÃ™
0*ñ?Hz{ZyÓVÃ’k,™Mh÷?

W!øáB§i»g
Assessment tools & Techniques      

CYWe-Bc*ZLQ*ŠÃGgÆˆk?Æ!*g}~CD÷Zzg
¼9)Ñõ EN»86,’k,™D÷X

WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

(Self Assessment) fZCøá          (Rubrics) ŠgzÈ~              

@*gõ:XXXXXXXXXXXX ¤̈D»**x:XXXXXXXXXXXX
  Level  III %³   Level  II %³   Level  I           %³   Criteria    ãK

åWÆWŠZ[=™Wñ÷ WŠZ[W~Ð¼WŠZ[=

¥x÷X
WŠZ[W~ÐZq-!*]¥x

ìX
WÆWŠZ[Ã&ìX

W~%æEN~!*ÂVÃCg;ƒV
‰ā¹!~Ð!*]™**Ô
“~î EO™**ÔZpg~Š){Š){

PZq-%æEN~!*ÂVÃCYƒVX
‰āËÌè<ØÆ!*g}~%æENZ
Â71Üe’X

W~ÐZq-%æEN~!*]=¥x

ìXZpg~kH{ìX
W~%æEN~!*ÂVÐ6,Ì™@*
ìX

ÓVÃŠg„É0*@*ƒVÕKK P9)Òð ENVÃÉ0*@*ƒVX Zq-9)Ïî ENÉ0*@*ƒVX ÓVÃÉ0*@*ìX

¬”VÆ]4/õ ENEÅ&¢AÃQY¤/™**ìXZk  aèZgŠzZq-i!*yìZknƒÐ
nWe-=»ZEwHYYìXc*Q*ŠpŠÌZk$Ã7,|™+Bð EFOVÃ‹Mh÷X

x�Zi   

Rationale             
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VàñZŠ:2
WÆWŠZ[    Concept / Theme  ÄZyB${ð GOg

(Group Assessment) Z½¦u¤/ò   

¯k~CYÆ&c*eg¤/z\¯ñYNX¤/z\u¤/ò~
CYÃWŠZ[WÆ0Šk¿’k,™ZNYNX

W!øáB§i»g
Assessment tools & Techniques      

Zk¤/z\u¤/òÃ™äÆĈYï7ÿEN™»x™äZzgZLâ°ZÅ|-.ç
E
G

Ã’k,~̂Š¶Æ¬Š~ƒD÷XZzgZy~‡Z+Z:&¬»aZ
ƒC÷X

WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

(Group Assessment) Z½¦u¤/ò          (Rubrics) ŠgzÈ~     

@*gõ:XXXXXXXXXXXX ¤̈D»**x:XXXXXXXXXXXX
  Level  III %³   Level  II %³   Level  I           %³   Criteria    ãK

CYä¹Zh§bñçqÆ
0Šk9)Ñõ EN‘÷X

CYñçqÆ0Yïg~gnp

÷XZzgËuJ-É0*D÷X
CYä�Ì¼–ìz{ñçqÆ
o9LÐ¼uJ-9ìX

CYñçqÆ‚B_“

gnp÷X

k¤/z\ÆCYä¹Zh§bñçq Z

Æ‚B_“gÄ™99)Ñõ EN‘÷X
Zk¤/z\ÆCYäic*Š{F,¥â]

9ZzgŠg„è÷X
¤/z\ÆCYMzVäic*Š{F,9)Ñõ EN

9‘÷X ñZŠ

ìÑ]Zq-F,KMZzggzZãÐÒy
G‰÷X

¼ìÑ]¹uJ-Ç÷XZzg
¼„%1o÷X

ìÑ]Á÷XZzg}}"g*
÷XgzZãÌ}}ñ�Š7ìX

ZLìÑ]ÃöZzggzZã
Æ‚B’k,™**X

9)Ñõ ENŠ?ZzgjZáÆ‚B’k,G
‰÷X

ic*Š{C9)Ñõ ENŠ?ZzgjZáÆ‚B
’k,G‰÷X

¼9)Ñõ ENŠ?ZzgjZáÆ‚B÷X Š?ZzgjZáÆ‚B

ZZÖp»ZEwHŠHìZzgZÖp
»Z5Ì™g„ìX

¼ZÖpZEwG‰÷Zzgic*Š{
F,ZÖp»Z5Šg„ìX

ZÖp¹ÁZEwG÷XZzgic*Š{
F,ZÖp»Z5ßìX

ZÖpZzgZ5

¤/z\MŠzu}MzVÅgZñ»Z�Zx
™D÷XZzgZkÃtÌ™D÷X

gZñ ËË9)Ñõ EN6,¤/z\MŠzuzVÅ
»Z�Zx™D÷ZzgZkÃtÌ™D÷

¤/z\~CÙZq-ÅgZñ»Z�Zx¼

uJ-HìX
¤/z\~CÙZq-ÅgZñ»
Z�Zx

¤/z\u¤/ò™äÆĈY~ñçqÃZh§b™0*äÅ&¢AaZƒÏXZL
ìÑ]ÃöÔgzZãÔŠ?Æ‚B’k,™**ZÐX¤/z\7gÅS:]aZƒVÏX

x�Zi   

Rationale             
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VàñZŠ:3
)ãCŠ~Zõª]( WÆWŠZ[    Concept / Them e  ÄZyB${ð GOg

(Peer Assessment) ë%ûøá   

(Interview) ZÚz-

z{ë)®)+Aõ EFOZq-Šzu}ÐZÚz-™,ÐXZzgZk~ZiÔ
]tZzgmg]‰ZÖpZEw™,ÐX!*¹CYÌZK!*g~6,
Z(„™,ÐX

W!øáB§i»g
Assessment tools & Techniques      

CYZkZÚz-ÐZq-Šzu}»ñZi:™**H÷XZy~ÎZÑ]
7{Ô6,ZOŠƒäXµgztZ(g™äÅ&¢AaZƒCìX
ãCŠ~ZÜª]Ãgzi%{i0+Ï~ZEw™D÷X

WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

 

(Peer Assessment) Z½¦u¤/ò          (Rubrics) ŠgzÈ~
)ZÚz-Š¶zZÑ( ¤̈D»**x:XXXXXXXXXXXX )ZÚz-hezZÑ( ¤̈D»**x:XXXXXXXXXXXX
 %³

 Level  III

  Level  II %³   Level  I           %³   Criteria    ãK

ãCŠ~ZÜª]ÃY}ìZzgå„
Zy»bCÙ{™@*ìX

Y}ìpLLZæZC@*ìX ãCŠ~ZÜª]ÃY}ìX ãCŠ~ZÜª]ÃY'ZzgZy»
ZEw

CYÎZÑ]7ÞZÐZzgZq-Šzu}»ñZi:™›ÐXãCŠ~ZÜª]»ZEw™**

ZÐX
x�Zi   

Rationale             

File C:\Users\Tariq
Munawar\Pictures\Interview.jpg not found.
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VàñZŠ:4
ZÜtz™ŠZgÅZ&b    ÄZyB${ð GOg

Concept / Them                            

(Checklist) z„¯**   

CYZyWŠZ[Åz„Zµ¯NÐXÃZC**ìXZzgZyÅz„

Zµ¯NÐXÐ6,Ì™**ìX

W!øáB§i»g
Assessment tools & Techniques      

CYz„¯äÐZhZzg%æEN~!*ÂV~�Ût™**H÷X WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

(Checklist) z„¯**                  (Rubrics) ŠgzÈ~           

gzw�:XXXXXXXXXXX ¤̈D»**x:XXXXXXXXXXXX
4+ ZY Zz‰Šgz Zz‰ÐÁ      Criteria ãK

4+p}’k,G‰

÷XgzZãÔg*Zzgö
ìw»0*kzÒpHŠHìX

ËuJ-Zh’k,™Å
ÃÒÅ̂ìX}}6,

gzZãÔg*Ôö»Ììw
g3ŠHìX

’k,~}6,gzZãìZzg!*¹
8~î O~gzZãÔöìwÔ
g*»0*kzÒp7g3ŠH

ìX

¤̈DÃÜsZÚ¥xìā
*y¾Ðë÷X

CYÆ‘ƒñp}

4+gŠZzg)gŠèo

‘‰÷XX~CÙ
‡Z+{»0*kzÒpHŠHìX

ËuJ-èoÃ4§j
Ð–ŠHìX

èo~}}6,™V
úc*VÃWg„÷X

¤̈DÃÜsZÚ¥xìā
â¾ÐÅ;/õ XG÷X

CYgŠÔ)gŠèo

É0*D÷X

ƒÏX (Assessment øá)  (Multi Dimensional) ù¦øáÐCYÅMò x�Zi   

Rationale             
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5 VàñZŠ:
gŠzZŠ[)*y:â( Q    Concept / Theme    ${ð

GOg  ÄZyB

(Portfolio) ù¦øá   

(Rating Scale) ŠgzÈ~»e:
W!øáB§i»g

Assessment tools & Techniques      

p}Zzgèo’k,™äÐCY~t&¢AaZƒCìāCYZL
ìÑ]Ã%1oZzg’k,~̂Š}Mh÷XZzgZLp}ÅŠgz
È~™Mh÷X

WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

â^:Z*ŠCYÃ‚wÆÑzq~¼p}™Ã}ÐZzgQ‚wÆŠgxy~ZzgWy~¼p}XZ#CYZy

p}Ã’k,™,ÐÂZyÃpŠ™WñÇāHZrVä�p}’k,G÷’k,~¼4~ƒðìX
Zq-Z(œW!ìTÐCYZq-‚B¹‚g~q,JMh÷X  Portfolio           

ZL’k,Gƒñp}Ãôp™äÅZÌX 1X

Ñ$k,~Ð)ŠgÏÂ1V»_·™äÅ&¢AX 2X

4XZK’k,Åg|™**XZYX4X4+X          pŠZK’k,Gƒñp}»ñZi:™**X 3X

6X¤̈DÅ,»Z0+Zi{ƒ@*ìX ŠzuzVÅ’k,»ZK’k,Æ‚BñZi:™**X 5X

(Portfolio) ù¦øá                  (Rubrics) ŠgzÈ~     

  Level  III %³   Level  II %³   Level  I           %³   Criteria    ãK

CYÓxZh¬ŠZ]Åz„¯

nX

Zi¬ŠZ]Åz„~Ð¼9)Ñõ EN

ÉnX

CYZh!*ÂVÅz„7¯n CYÓxZh!*ÂVÅz„

¯NÐX

CYÓx%æEN~!*ÂVÅz„¯

nX

%æEN~!*ÂV~ÐPÅz„¯

nX

CY%æEN~!*ÂVÅz„¬¯nX CYÓx!*ÂVÅXÐ6,Ì™**
ìZµÐz„¯NÐX

i0+Ï~ZiZÜtZ(g™äÆnZiZzg%æEN}»�ÛtzZãƒ**¹¢zg~ìX x�Zi   

Rationale             
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VàñZŠ:6
¦k,ò)Ä(    Concept / Theme    ${ð

GOg  ÄZyB

(Assessment by teacher)  øá&+g=Q*Š   W!øáB§i»g
Assessment tools & Techniques      

CYÔÄÃF,ßÔŠg„̈zLÔgzZãZzgÈÅZŠZ5Æ
‚B7,_÷X

WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

(Assessment by Teacher) øá&+g=Q*Š          (Rubrics) ŠgzÈ~   

gzw�:XXXXXXXXXXX ¤̈D»**x:XXXXXXXXXXXX
÷{ 4 ZY   Criteria    ãK

7g~ÄÃF,ßÆ‚B7,kìX ËuJ-F,ßÆ‚B7,kìX ÄÃF,ßÐ~7,kƒVX F,ßÐÄÃ7,−

ÓxZÖpÅZŠZ5Šg„ÅìX ic*Š{F,ZÖp»ÈŠg„ìX ÈÅZŠZ5Šg„7ìX ÈÅZŠZ5

ÄÃgzZãÆ‚B7,kìX }}6,7,"~ŠØZg~ƒg„
ìX

ZS-ZS-™ÄÃ7,kìX gzZãÐÄÃ7,−

Q*ŠÄÅWe-‹™c*F,ßÐÇ™‹ñXZkÐCY~F,ßÅ&¢AZzg9ÈZzggzZã
aZƒÏX

x�Zi   

Rationale             
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VàñZŠ:7
,~p~  Concept / Theme    ${ð

GOg  ÄZyB

(Observation Assessment)  x@ZCøá   W!øáB§i»g
Assessment tools & Techniques      

ËÌÄc*�Ã7,"Ð¤̈DÅ,~p~gzúƒCìX WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

x@{¹„ZYœW!ìXZ¤/Q*ŠZKZq-eZ],~ :(Observation Assessment)  x@ZCøá
6,CÙZq-+Aõ EFO»gkgegÇÇ¾¾+Aõ EFOÅHH&¬»÷XZzgÁ{ñVÃ7gZ™**ìXÂQ*ŠÔzZ−+ZzgCY

ƒÆn»gWæƒÇX

(Observation Assessment)  x@ZCøá          (Rubrics) ŠgzÈ~   

4+ 4 ZY ‡.ÞÂz      Criteria ãK

¹„ZiÐù7Zzg&

ìX
¹uJ-ÍZzg™©8ìX ðhZ¹ÍZzg™©8ìX !*ÇÌZÖpÃÍZzg™7

0*@*X

GgZzgKÅ&¢A

¹„ZiÐ’k,™0*@*
ìX

¹uJ-ZÖpZzg9)Òð ENVÃq

ìX
ðhZ¹c*PZÖp’k,™@*
ìX

ZK»8c*1ge6,7É0*@* ™Å&¢A

Zm,~¹„
p´Vgzúƒg„÷X

¹uJ-p~gzúƒg„
ìX

ðh~¹H~ÃWg„ìX ¹Áp~gzúƒg„ìX ½qÝ™äÐ
,~p~gzúƒ**

x@ZCøáÐZ*ŠÔzZ−+ZzgCYƒÃt¥xƒ@*gìÇā…ZzgXœ™ã
ìX

x�Zi   

Rationale             
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VàñZŠ:9
eeeeggggZZZZ))))XXXXZZZZŠŠŠŠZZZZ»»»»gggg~~~~ Concept / Theme    ${ð

GOg  ÄZyB

(Role Play Assessment)         ZŠZ»g~øá  1X

     (Experimental Assessment)   2XŠ!*Cøá
  (Observation Assessment)   3Xx@ZCøá

W!øáB§i»g
Assessment tools & Techniques      

Z§VÐmgppzZáZ�ÛZŠÅYïg~gnp÷XZyÅ
ZŠZ»g~™ÆZyÅi0+Ï»Š/™D÷XŠzu}CYÅZŠZ»g~»

x@{™D÷X

WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

(Role Play Assessment) ZŠZ»g~øá          (Rubrics) ŠgzÈ~   

÷{ 4 ZY   Criteria    ãK
4+ZŠZ»g~»bCÙ{HìX ËuJ-ZŠZ»g~™äÅÃÒÅ

ìX
¤̈DÃðh~ZŠZ»g~™ãWCìX ZŠZ»g~

     (Experimental Assessment) Šz!*Cøá          (Rubrics) ŠgzÈ~
÷{ 4 ZY   Criteria    ãK

¤̈DäZy§VÃK»Š/
HX

ËuJ-¤̈DZy§VÅ
i0+Ï»Š/Ã0*c*X

¤̈DÃðhZŠ/qÝƒZX Š/™**XË&Ðmgpp

zZáZ¾mÅi0+Ï»Šz/

     (Observation Assessment) Š!*Cøá          (Rubrics) ŠgzÈ~
÷{ 4 ZY   Criteria    ãK

¤̈Dä¹„p!ÐÓx
Šzu}ZŠZ»gzV»x@{HZzgZk

ÐÃZ+{ÌqÝHX

ËuJ-¤̈DŠzuzVÅ
ZŠZ»g~»x@{™0*c*X

¤̈DŠzuzVÅZŠZ»g~ÃðhZ¹

™0*c*X

Šzu}CYÅZŠZ»g~»x@{™**

ZŠZ»g~ÔŠ/Zzgx@{Ði0+Ï¦/ZgäÆ§jÐzZ�ƒVÐX   x�Zi  

Rationale             
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VàñZŠ:01
   (Anecdotal Record)    zZuCøá»VàñZŠ:     

÷á+˜$ ¤c»**x:
Q )®):

x@{™äzZà)–(:0{ð

12X10X1202 : @*gõ
jw»!*r £xx@{:
¬ÈÆegäÔÏZzg6,.yƒäÅzẑl™** : Ñ

x@ZCÎZÑ]:
¬ÈW\YVZâeg~ÔJgSƒ? 1X

~W\ÅŠz„ƒW\íÐƒ_2.ç IJG™$Ëƒ? 2X

ZkŠyW\Ã6YVWc*å? 3X

x@}Åg7g^:
¬ÈZq-Zh¤cìXgziZjwWCìXpTŠyZjwWCìXZÏŠy¹Zh»g™ŠÏ»bCÙ{™C
ìXZzg¹ZiÐ7,fìXZ#gziZjw:WäÅzzŠgc*ÄÅÂ¥xƒZāy~zZ−+Ågzi±Zð
ƒCìXTÐz{åJZzgeg~gìXZzgZk±ZðÅzzÐz{ZiÐ370*CXZkÆn}6,

9èÆ‚B‚BZq-igŠ~ÌYðƒðìXz{7,−eSìZzgWÐ(,−eSìpyÆqÑ]
ÅzzÐZm7,JðZzg¡6,÷ZZW,7,ZìX¼Šy3**:3äÅzzÐZkÃZjw~6ÌWc*åXKã

¡Æ‚B‚BQkÅŠâ©¡6,ÌZW,7,g;ìX
: (Analysis) Šz/

Z¤/ZyÆzZ−+ÆâÎ±Zð»ƒCìZzgy»âjwZYƒ@*ìÂ¬È¹¢ÇƒÏZzgZkÅ½Åzz
ZLzZ−+ÔZjwÔZL´ºZzggc*„»**xgz×™}ÏX
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VàñZŠ:11
¹¹¹¹ãããã Concept / Theme    ${ð

GOg  ÄZyB

  (Story Telling)  ¹ã]45é NEE W!øáB§i»g
Assessment tools & Techniques      

1%Å&¢A(,fìX%æFNZOŠƒD÷XZq-ÂŠN™Zk6,
÷X  Zq-¹ã‹D÷c*‹ƒZÃðzZ§‹D

WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

  (Story Telling)  ¹ã]45é NEE          (Rubrics) ŠgzÈ~   

÷{ 4 ZY   Criteria    ãK

¤̈Dä4§jÐ¹ã
‹c*X

¤̈DäËuJ-¹ã‹c*X !*̈DyY¹ã‹äÅÃÒÅX ¹ã]45é NEE

Z0+ZiÒy

¤̈Dä4§jÐZL
ìÑ]Ã¦™ÆñZŠ7HXX

¤̈Dä¹uJ-ñZŠÃ7
HX

!*̈DäñZŠÃ7™äÅÃÒ
ÅX

¹ã»ñZŠ

Q*Šöö~CYÃ¹ã‹**5NÐXTÐCYpŠ¹ã‹äÐ%æFNZOŠƒVÐX
‚¥Zzg**ø+ÃZK§sáz™**ZÐXŠzuzVÆ‚tZK!*]gpp»{ZÐX

x�Zi   

Rationale             

VàñZŠ:21
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ÄÄÄÄXXXXëëëë‡‡‡‡BBBBZZZZÖÖÖÖpppp Concept / Theme    ${ð
GOg  ÄZyB

  (Assighment)  º! W!øáB§i»g
Assessment tools & Techniques      

CYÄ~ë‡BZÖpÃB÷X    WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

  (Assighment)  º!          (Rubrics) ŠgzÈ~   

4+ 4 ZY ‡.ÞÂz      Criteria ãK

¤̈DäÄÆÓxë
‡BZÖp™’k,HìX

¤̈Dä¹‚g}ë
‡BZÖp‘X

¤̈Dä¼9Zzg¼ßë
‡BZÖp‘

¤̈DÃðÌë‡BÂ7
É0*c*X

ë‡BZÖpYk,™**

¤̈DÄZzg�Æ�ÛtÃ
zZäCeX

¤̈D¹uJ-ÄZzg�
Æ�ÛtÃCeX

¤̈DäÄZzg�Æ�ÛtÃ
CäÅZhÃÒÅX

¤̈DÄZzg�Æ�ÛtÃ7
CeX

ÄZzg�»�Ût

Zkº!ÐCYë‡BZÖpÃ™ZzgÉnXÄZzg�Æ�ÛtÃCnX x�Zi   

Rationale             
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VàñZŠ:31

¦¦¦¦kkkk,,,,òòòòXXXXââââjjjj1111]]]] Concept / Theme    ${ð
GOg  ÄZyB

  (Project Work)  i»x W!øáB§i»g
Assessment tools & Techniques      

CYâjwÆ"54è GGJËZgZzĝkƒD÷X    WñiÙâ°BZ¦ZŠ    

Learning Outcome / Competancy    ò

CYòÆâjwZzgW!f{],Ô!*¸]Ã™sgppÆnZq-g7ĝ’k,™,ÐXT~ZyƒD+ZÛ â^:
»f™HŠHƒTÐëZLâjwÃ™sz0*ugOÐX

  (Project Work)  i»x          (Rubrics) ŠgzÈ~   

 

  Level  III %³   Level  II %³   Level  I           %³   Criteria    ãK

÷ZðÐYõ™**Zzg6ÎZÑ]
¯**ZzgQyÃÇ™**X

¹Ïî]ÆnÎZÑ]
7ÞX

ÎZÑ]7ÞZzg¼î]™**X âjwÃ™sgppÅ¥â]Z\
™**X

¹ZiÐD+ZÛ’k,™**Zzgx

îg6,zŸs#™**X

¹ÏD+ZÛÆnZŠZâ]™**X D+ZÛ™ÅÃÒ™**X D+ZÛÆnZŠZâ]™**X

Zq-zZãZzgYìg7g^¯äZzg
%æFNZOŠ§jÐxîg6,ZkÅ
zŸs#™**X

g7g^¯**Zzg%æFNZOŠ§jÐ
7™**

g7g^¯ð17™äÆn%æFN

ZOŠ7ìX
X g7g^¯**

¥â]Æpí4§jÐ'

ZzgZyÅzŸs#™**X

9píïÜX ¥â]Æ¼píïÜX }òZ~.™**

CYÑ$k,~YäÆ¬Š~ƒVÐX¥â]Z\™,ÐZzgD+ZÛeð&+,ÐX
@*āøgZâjw™sz0*uƒX

x�Zi   

Rationale             
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  ٗ ٕ و ۍ 
ُ

 ۪۪     ٕ   ر

 :
ٚ

: ٗن                                                                                                                                                                                                 ٚ
ُ

 

 ٕ  

 

ٗع  

 

 ذٲ 

Self-Assessment 

دت آ   ۍ رٕ  ٛ
ٕ   ٛ رٹ   د ا   وِ وۅ

 

  آلات

Tools 

۔1 ِ ِ ا ن  ا  ٕ
ُ

ر  درج     ٕ ُن۔    ۔ 

2
ٚ

دات   ِ ۔ 
ُ ٚ

  :۔ 

 ٕ  ِ  ٕ  و
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 ٕ ٛ  ا  ،
ُ

 ُ 
َ

 ،
ُ

 ٖ ُن ،   
ُ ٛ

ُن،  ُش  ُ
ُن،  ۔ان  ِ  

ٛ : ۔ ز3   ِ وان۔   
ُ

 ُ دت   
ُ

 
ُ

ِر  درج  ۔اس دِ  

 
ُ

 ِ ۍ 
ُ

ان۔     ز  

رُ   ِ ن۔ٕ    ٛ زا   ے 

ۍ  ٕ  ٛ
ٕ ن۔  ۪۪  

ٚ
 ِ دت   ٛ  

 
ٚ

 

Learning Outcome/ 
Competency  

 

 

 

 

 6,11,12  2,4,7  1,10,3 5,8,9  رول / و 

  

ت  ر ُ /

    ( Level 1)او

       ( Level IV )     (  Level III )         ( Level II)ُن

   / ٛ یدر  (Rubric) 
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ن
ُ
ن   ز زان، ٕ رٕ 

 ِ  ٛ و   وۅں 

ن ۪۪  ِ   ٗز

  زان 
ُ

ۍ  ٛ ٔ ۍ  ٛ ٔ  

ن    

 ُ زان   ن    ِ
ُ  ِ

ر  ن اورٕ   د
ُ

  ن

 ٕ زان  ِ ز   رُے 

  ن   

ُ
   ٕ

ُ
ٗرٕ  ن  ۪۪  ٕ

 ِ ِ روٲ    

ا ۪۪  ٕ  

 ٛ ٛ ٖ و     د

و ۪۪ ِ ر
ُ  ِ

ان ٹُ ِ  

ِ ۍِ   ٖ   د

ن وۅں  ا  و  و

 ِ ٛ ٕ روٲ   ٕ ، و

۪۪   

ن  ِ روٲ    ٕ  

 ِ  ٕ ٕ  و  لان۔  
ُ

 

  ن

ِ ٕ  ٗرٕ   ُن ٔ 

ن۔ ۪۪  

۪۪  ان  ِ
ُ  ِ

ُ   ِ

وٹ  ان۔ ر ِ  ِ 

 
ُ

  ٕ  

  ٕ ن۔    ۪۪  ِ ٔ

ٗ وۅں   ۪۪ ٛ و و 

ن۔  ۪۪  ِ ٔ  ٕ  

ان۔  ٕ   ز    

ان    ٛ    
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ُ ٚ
   

ٚ
 ُ  دوران 

ه   ان۔ وار  

ٗرٕ  ن  ۪۪  ِ
ُ  

ُ

   
ٚ

 ِ  

ُ
ۍ  ٔ ۍ  ن ٔ ۪۪  ٕ

ُ  

 ٕ ِ ۔ آوازٕ  ِ
ٚ

ٗرٕ  

وِ  ٕ ور
ُ ن۔ِ  ۪۪    

 
ٚ

ن  وۅں   ُ ن 

ٛ آوازٕ   ٕ و  

و  ۪۪ ور  ٛ  

ان ِ   دِ 

 
ٚ

ن   ٕ  ُ  
ُ

ِ ن۔ 
ُ

   ورٲے

م   ِ وِ   ادراک  ُ

 
ُ

 ٕ
ُ

 ،  ٕ 

ُ   آ

  ُ دٕ  ُ  ز ن  

  ٕ  
ُ

  ٕ ا  ُ

ُ   آ

 ِ م  ٕ آ  ُ

  ُ  
ُ

 ِ
ُ  ِ

ُ ن  

 
ُ

  ۔ن ڈلان 

رُے     ُ   ٕ ن 

 
ُ

رُے   ُ  ا
ُ

َ
 ۔

 

 از

Rationale  

۔
ُ ٚ

 ٕ ُن   ،
ُ

ن، 
ُ
ز    ِ  ٚ ه  ٗ ٍ  زِ    ٕ   ذٲ  

 
ُ

م زِ   ُ  ٍ  ٕ ۔ۍذٲ  
ُ

 ٛ ٚو ل  ص   ٛ ُ   ون  

ل  ٍ  ٕ ُ  ذٲ   ن    
ُ

 ۪۪ ُ
  ۔
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 ٕ  

 

ٗع  

 

 Peer/ Assessmentج  

 ِ  ٛ ٕ وٲ      ۪۪ ُ
ٕ دۅن  ٕ دِ  ُ اب  ال   ۔   

 

 

  آلات 

Tools 

ان: ِ  ٚ  ٕ ِ   ٕ   ون  

  اب۔۔۔۔۔۔۔۔۔۔۔۔۔۔:  

؟:   ٕ
ٔ

ِ ژور  ِ ڈ  ِ  

  اب۔۔۔۔۔۔۔۔۔۔۔۔۔۔:  ِ

۔ ٕ ٖ  ٕ   
ٚ

ے    دۅ

 ٕ  ِ  ٕ  و
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ی﴾ َ  در   ِ ن ا أ  ﴿  

 

1 
ُ

 ِ ۍ 
ُ

ن۔۔  زا
ُ ٚ

 ٕ ُن   
ُ

ن 
ُ
ز     

ن۔2 ٛ ا وارٕ  زا
ٕ   ِ ۍ 

ُ
  ۔ 

 
ٚ

 

Learning Outcome/ 
Competency  

 

 

 

 

 6,11,12  2,4,7  1,10,3 5,8,9  رول / و 

  

ت  ر   او/وٗ

(Level I)           

 ُن

(Level II)  

 

( Level III  )    

 

( Level IV )  

ن
ُ
ن   ز رٕ   ٕ ِ ۍ 

ُ
 ِ   زان 

ُ
ۍ  ٛ ٔ ۍ  ٛ ٔ   ُ زان   ن    ِ

ُ  ِ ِ ٕ  رُے  زان  ز  

ی در  /    (Rubric) 
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و   زان، وۅں 

 ِ نٛ  ۪۪  ِ   ۔ٗز

ن  د  ۔ 
ُ

رٚ    ۔ن     ۔ن ن اورٕ 

ُ
   ۪۪  ٕ ِ  ٕ

ُ
ٗرٕ  ن 

 ِ ِ روٲ    

ا  ٕ   ۔۪۪ 

   ٛ ٛ ٖ و  د

ِ رُ 
ُ  ِ

ُ ان ٹو۪۪    ۔ِ

ِ  ۍِ  ٖ   د

ن ا  و  ،و وۅن 

 ِ، ٚ  ٛ ٕ روٲ   ٕ و

  ۔

ن  ِ روٲ    ٕ  

 ِ  ٕ ٕ  و   لان۔  
ُ

  ۔ن

ٗرٕ   ُن ن  ۪  ٕ ِ ۍ 
ُ

ِ ٔ   ۔ 

 ِ
ُ  ِ

ُ   ِ  ۪۪ ان 

ان۔  وٹ رُ  ِ ِ  
ُ

 

  ۔ٕ 

 ِ   ٕ ن۔    ۪۪  ِ ٔ

ٗ  وۅں   ۪۪ ٛ و و 

ن۔   ۪۪  ِ ٔ  

ان۔  ِ ز     ٕ  

 ِ ان   ٛ   ۔ 

ُ ٚ
   

ٚ
 دوران  

ان۔ ه    وار

 
ُ

ۍ  ٔ ۍ  ن ٔ ۪۪  ٕ  

  ٗرٕ 
ٚ

  ِ  ٕ ِ  ۔ آوازٕ 

 
ٚ

ن  وۅں  ن 

ٛ آوازٕ   ٕ و  

 
ٚ

ن   ٕ   
ُ

ِ  ن،
ُ

  ۔ ورٲے
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ُ

ٗرٕ   ن  ۪۪

 
ٚ

  ۔ِ 

وِ ِ  ن۔ٕ ور ۪۪    ۪۪  ٛ و  دِ  ور

ان   ۔ِ

م   ادراک  ُ  ِ وِ

  ٕ
ُ  ٕ

ُ
 ،  

ُ   ۔آ

  ُ دٕ  ُ ن    ز

  ٕ  
ُ

  ٕ ا  ُ

ان   ۔ِ

 ِ م  ٕ آ  ُ

 
ُ

 ِ
ُ  ِ

ُ ن    ُ

  
ُ

  ۔ن ڈلان

 ٕ ن  رُے   ِ  ُ  

 
ُ

 
ُ

رُے   ُ ا
َ

 

 

 از

Rationale  

ٕ وٲ1  ۪۪ ُ
 ٕ ٕ ۔    ِ  ُ  ٍ  ٕ ن۔      ٕ  ُ  

2 ِ ِ  ۔ ا ٕ آداب    ِ ن۔ٍ 
ٚ

ۍ 
ُ

  

3 ٛ ُ  ۔ أ 
ٚ

 ُ  ُ ٚ ن  م وا   ۔ِ 

 ٕ  

 

ٗع  
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 ژ   

1 ِ  ۪۪ ُ
 ٕ ر ۔۔  ٕ و وپ    ا ا 

ٛوژٚھِ 2 ر  وپ  ر ۔   ِ  ٕ ال  و  ج۔درٕ  ِ   

 

  آلات

Tools 

ر 1 وپ  ان۔: ۔   ُ   ٍ  ٛ ِ  دو    ؤ

2  ٕ  ٕ ۔وِ ۔     و ا ا

3 ِ
ٚ

ری  ۔۔  ٚم     

 ، ٖ ردٕ  ، ٖ ا ٕ دوٚر ،  ِ اورٚ  دٕ وار ۔۔۔۔۔۔۔ِ  ٕ وار،  ر وار ،  ٛ    ، ژٔ

د۔4 ِ وۅ ه  ُ  ٛ ُ د  ر   ٛ ژن   ِ ۔   

 ٕ  ِ  ٕ  و

 

1
ُ

 ِ ۍ 
ُ

ِ  ۔  ِ  ز  
ٚ

ن۔ ٕ  ۪۪     
ٚ
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2
ُ

 ِ ۍ 
ُ

ن۔ ۔  ن زا
ُ
ز  ٕ  

ُ
  

ن۔3 ِ زا ن   ٕ   ٛ ُ   ۔  

Learning 
Outcome/ 

Competency  

 

 

  
  

  رول /  و
  

5,8,9 

  

1,10,3  

  

2,4,7  

  

6,11,12  

ت  ر  او/ ُ

(Level 1 )  

     ( Level IV )   (  Level III )         ( Level II)ُن

    

ن
ُ
ن   ز رٕ   ٕ ِ ۍ 

ُ

و   زان، وۅں 

ن ۪۪  ِ ٗز  ِ   ۔ٛ 

 زان  
ُ

ۍ  ٛ ٔ ۍ  ٛ ٔ  

ن   ۔ 

ن    ِ  ُ ِ زان  

 د
ُ

 ِ
ر ٚ ُ ن اورٕ 

  ۔ن

زان  ِ ز   رُے 

  ۔ن  ٕ  

   / ٛ یدر  (Rubric) 
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ُ
   ۪۪  ٕ ِ  ٕ

ُ
ٗرٕ  ن 

 ِ ِ روٲ     ۪۪

ا   ۔ٕ 

 ٛ ٖ و  ٛ   د

ِ رُ 
ُ  ِ

ُ ان ٹو۪۪    ۔ِ

ِ  ۍِ  ٖ   د

و  ا  ن وۅن  و

 ِ،  ٚ  ٛ ٕ روٲ   ٕ و

  ۔

ن  ِ روٲ    ٕ  

ٕ  و لان۔     ِ  ٕ  
ُ

  ۔ن

ٗرٕ   ُن ن  ۪  ٕ ِ ۍ 
ُ

ِ ٔ   ۔ 

 ُ   ِ ۪۪ ان   ِ
ُ  ِ

ِ رُ  ان۔   ِ  وٹ 
ُ

 

  ۔ٕ 

  ٕ ن۔    ۪۪  ِ ٔ

ٗ  وۅں   ۪۪ ٛ و و 

ن۔ ۪۪  ِ ٔ  ٕ  

   ٕ ان۔   ز  

ان    ٛ   ۔ 

ُ ٚ
   

ٚ
  دوران 

ان۔  ه   وار

 
ُ

ٗرٕ   ن  ۪۪  ِ

 
ٚ

  ۔ِ 

 
ُ

ۍ  ٔ ۍ  ن ٔ ۪۪  ٕ

 
ٚ

ٕ ٗرٕ   ِ ۔ آوازٕ  ِ

ن۔ ِ  ۪۪ وٕ    ٕ ور

 
ٚ

ن  وۅں   ن

 ٕ ٛ آوازٕ   و  

و ۪۪ ور دِ  ٛ 

ان ِ  

 ِ  
ُ

ن     ٕ 
ٚ

ن۔ 

ِ  ورٲے
ُ  
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ِ   ادراک م   وِ  ُ

ِ  ٕ
ُ  ٕ

ُ
 ،  

ُ   ۔آ

  ُ دٕ  ُ ن    ز

  ٕ  
ُ

  ٕ ا  ُ

ان   ۔ِ

 ِ م   ٕ آ  ُ

 
ُ

 ِ
ُ  ِ

ُ ن    ُ

  
ُ

  ۔ن ڈلان

 ُ    ٕ ن  رُے 

 
ُ

رُے   ُ ا
َ

 
ُ

 ۔

 از

Rationale  

1 ٕ ن  ِ ز  ِ  ۪۪ ُ
 ٕ ز   ٕ   

ٚ
 ٕ ان۔ٕ   ُ     

2 
ٚ

  ٛ
ٕ ٚ أ   ٍ  ٕ ژ   ن۔ ۔    م وا

ن۔3  ُ  ٕ  ُ   ۔  

ان۔4 ِ  
ُ

 ٛ و  ُ   
ٚ

دٕ  ٕ ز   ۔ وۅ 
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ر   ٕ و ۍ 
ُ

 ۪۪   ٗ 

 :
ٚ : ٗن                                                                                                                                                                                          ٛ

ُ
 

  اد/ ّر/ٗع
Topic/ 

Theme/ 
Concept  

دت   رٕ 

 ِ ِ  ِ
َ

د  ٕ  وۅ ٔ رٕ  ٛ  
ٚ

ۍ 
ُ

 ٕ دت    ٕ  
َ
ِ  زن ۔ ا ِ ا ۍ ا

ُ
ُ ن  ٗز

۪۪    
ٚ

 ٕ ن    ۔  
َ

 ٕ  

 ٕ  ِ  ٕ   و
Assessment 

Tools/ 
Techniques  

َ
   tAssessmen-Self\ذٲ 

  ٕ  ُن 
ُ ٚ

  

ُ  ۔۔۔۔۔۔ دِوان .1  وت﴾درٛ / ﴿  ۔ا 

ن    .2  ٕ ٛ ِ ۔۔۔۔۔ ا ُ و ِ /  رِ و﴿ ۔    ا   ﴾ دُ

3.  ِٕ ھِ ۔۔۔۔   ِ  ارت﴾/ ﴿  ۔ 

ھِ  .4    ۔۔۔۔۔۔ 
ُ

۔ ﴿ ا
ُ

 ﴾ز / ٕ و

  

 
ٚ

  
Learning 
Outcome  

   ِ   ٕ ن  ٛ و ِ ز    ٍ ٕ رَوٲ  دی  د ا    
ٔ

 
ٚ

  ن۔

رٕ  ٕ و ٖ    ِ د
ٔ

ِ د    ٍ ری  وان ِ ادا ز  ٛ   ز 
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ی ٛ   در 
Rubric  

  

ت  /ر و
ُ

 

I  

 

II  

ٖ 

III  

ٕ وُٚ  نۅز  ٛ ز م کٚ اڈ   م 
ُ
  ٗرٕ   ز

ُ
 ٕ م 

ُ
  ز

 ٛ      ِ ٗ ٚ
ُ

 کٚ اڈ   ٕ  
ُ ٗ  

ُ ٗ   ٗرٕ 

 ٛ ان ِ      
ُ

    ٛ  
ُ

 ٕ 
ُ

 

 ٔ   ن۪۪    

 ٔ  
ُ

ان    ز 

  ۪۪   
ٚ

  وِِ    

 
ٚٛ ان ِ     

ُ
    ٛ  

ُ
 ٕ 

ُ
 

  ِ
ٚ

  ن۪۪   

 ٔ  
ُ

ن ز  
ٚ

   ۪۪   
ٚ

  
ٚ

 

 
ٔ

د   ٛ
ِ  

  9,10,11,12  1,5,6,7,8 ,23,4  رول 

  از
Rationale  

ٕ   ٲ۔ ذ1 ه  زِ   و  ٍ    ٗ 
ُ

  ُ  
ُ
 ز

ُ ٚ
 ٕ ُن   ،

ُ
  ن۔ ن ، 

ٍ   ٲ۔ ذ2  ٕ ٕ  ل     ُ و 
َ

ن   
ُ

  ۔

  

 

ر   ٕ و ۍ 
ُ

 ۪۪   ٗ  

 : ٛ 
ٚ

: ٗن                                                                                     
ُ
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  اد/ ّر/ٗع
Theme/ Concept  

  دت رٕ 

ؤ     ِ      ، ٕ م    ،
ُ

 ۍرز و
ُ

 ِ  ِ   ، ٕ  ٕ ٕ    ،   ژوٗر     

  

ٕ   ٕ   ِ  و
Assessment 

Tools/ 
Techniques  

   Peer Assessment  ج 

 ٕ  ِ ِ ٕ ھ  رٕ    ٛ
ٛ

  ٕ ٕ دت      ٕ
ُ

/ ونُ ا ا 
ُ ٚ

  ۔

  ۔

1 ٚ ھِ ٚ :    ز۔   ز 
ُ

 و

  
ٚ

   
Learning 
Outcome  

 ِ ٕ    ِ ز  ن  ٲٕ رَو یدا د    ٕ     ن   ٛ و
ٚ

۔ن  

  د  ِ رو  ٕ ٖ د 
ٔ

وان  ز  ِ   ن یرِ ادا ز   ۔ٛ 

  

  

  
ٛ   یدر 

Rubric  

  

ر    

  

ت و
ُ

 

I  

  

II 

  ٖ  
III  

 ِ  ٗ   
َ

 ٕ  
ُ

ُ   آ

  
ُ

ا 
ُ   آ

ُ   آ
ُ

  رُے 

ٚ
ان  ٛ   ُ  ِ ٗ  ٛ  

ُ
 اب 

ن  ۪۪  ِ
ٚ

  

 
ُ

اب   ری 

ن ۪۪  ِ
ٚ

  

دت  رٕ 

  ٛ و

ان  ُ  ِ دت ا    ٗ رٕ 

وان  ُ  

د  ۪۪ ُ  رٕ  ُ

وان ل    ص 

 1.2.3.5  6.7.8  9.10.11  رول 
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 از
Rationale  

ٍ  ج۔    ٕ    ل    
ٚ

  
َ

۔ ٕ  ُ  

ٍ  ج۔  2  ٕ اب   ل     ۔ ال  ٕ  ُ  

4 :ٕ و دت  ان رٕ   ِ ٗ دٕ  ۔ِ ز  

 

ر   ٕ و ۍ 
ُ

 ۪۪   ٗ 

 : ٛ 
ٚ

: ٗن                                                                                       
ُ

  

  اد/ ّر/ٗع
Topic/ Theme  

  دت رٕ 

ر اِ   ٛ ۪۪ ا ُ
وٕ  د  ۪۪ ٛ درج رٕ  ِ ِ  ُ  ٕ  ٕ دٕ    ٲری 

ٚ
 ۪۪  رٕ

 ِ  ٛ
ٕ ری دِ د    ۔ زا

ٕ   ٕ   ِ  و
Assessment 

Tools/ 
Techniques  

 Group-Assessment    ژ

وٕ  م  وِ  ژ    ٛ   ۔ 

۔ 1
ٔ

 ٛ س 
َ

دت   ِ  رٕ  م  وان۔ ﴿  ۔   
ُ

 ِ  ِ
ُ

ان، 

ن ﴾    وُ

م 2  ٕ ٕ و  ٕ ۔  
ٔ

 ٛ  ٗ  ٕ ُ  وِز  دت  ۔ رٕ  وان۔ ﴿   
ُ

ج ن ژا   ُ ٛ راے 
ٕ  ﴾  

دت   ِ داه داه  ٔ  ٕ  ِ
ٚ

  ۔
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ٚ

   
Learning 
Outcome  

   ِ  
ٔ

ٕ    ِ ز   ن  ٲٕ رَو یدا د     ن   ٛ و
ٚ

۔ن  

  د ِ  رٕ و  ٕ ٖ د 
ٔ

وان۔  ز  ِ   ٍ  یرِ ادا ز  ٛ  

  

  

  
ٛ   یدر 

Rubric  

  

ت  ر     I II        ٖIIIو

ٛ روٲ  
َ

   ٕ
ُ ن  روٲ 

ن ۪۪  ِ ٔ  

 ِ ُ  ِ
ُ  

ُ
 ۪۪

و   ٛ رُ

ان ِ  

ُ روٲ  ن 

ن ۪۪  ِ ٔ  

 
ٚ

 ٛ     ٕ  
ُ

ٗرٕ 

ن  
ُ ٚ

  

 
ُ

  
ٚ

 

 ٕ و ۪۪ ر  ٛ 

ان ِ  

 
ٚ

 
ٚ

 ُ  ٛ   

ان   د 

دت  رٕ 

ٛو     

 ۪۪ ٕ  

  د

ُ  ا  دت  رٕ 

  وان

ُ رٕ  ن  دِ 

 ٕ وان  دت 

 
ٚ

 ُ  ِ  

وان۔
ٚ

  
Roll No.  1.2.3.4  5.6.7.8.9  10.11.12.13  

  از
Rationale  

ژ 1 ٍ  ۔   ٕ ِ  ل    ۔ م رٔ ٕ  ُ  

ٍ  ژ۔ 2  ٕ ُ   ل     و دت    ۔ٕ رٕ 

ٍ  ژ3  ٕ ٕ      ل     ُ اب دٕ  ٕ  ُ ز  ٛ   ۔ُ
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و     ِ ِ  ُ  ٕ
ٗ  

دتر۔      / ان   ۔رٕ 

  Assessment Techniques/ٖ  ِ  ٕو

   ُ  ٕ  ٕ دٕ  ٲری  ٛ اِ  وٕ      ٛ
ٕ د   ۪۪ ٕ ورٗی  رٕ د   رٕٕ  دت 

وٕ 
ٚ

 ٕ   ۔وٕ 

  
ٚ

 /Learning Outcomes  

 ِ ِرٕ    و  دت    سٕ   ار    

  

 ٕ  

III  

 ٕ  

II  

 ٕ  

I  

ر / Criteria 

 

ٔ ِری   
ٚ

 

  

ٔ ِا   
ٚ

 

 

  

نٕ ُ  ۪۪  ِ
ٚ

  

 

 

دت ۔ داه 1 رٕ 

ِ
ٚ

 

وُ   ِ (Rubric ) / 
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 ِ ٔ ری   
ٚ

  ِ ٔا   
ٚ

   ٕ
ُ   

ٚ
اب  ۔  2 ن۪۪   ِ داه 

ِ
ٚ

دت   

 ٚ ُ ٍ ا  ٍ   ٕ  
ٚ

  ُ ه  ٗم  زِ    ُ  ٍ  ٕ و  ِ  

۔ ُ ٚر ٗل   ا 
ُ

دٚ  ۪۪   ۪۪   رٕ
ٔ

 ِ رۍ  ۔ِ زا ٕ  

از  

Rationale 

  

  

رٹ : رٹ   ِ  ٕ د  ر  
ُ

 ٛ
ٕ  ِ  ِ د  ِ وۅں  وۅ د  ٕ وۅ ن  ۪۪  ِ

ٔ
 ِ  ِ  ِ رٹ    ﴿

ٛ درٕج۔   س 

رٹ    ٛ ُ  ٕ  

 ٕ  ِ ٕ آ  ٛ س  رٹ   ِ  ٕ  ِ د درٕج۔  ِ    :ر
َ

  ٕ   Reading Log  

ٕ   ٚر  ٚ ٚ

م ۔۔ ۔  

  ٕ 

۪۪  ۔۔۔  

 ٍ

 

رُمٚ    

ِ
ُ

  ٕ ا  ٛ ُ  ِ ِ 

ٗع/    

هۅد ٖ ر    
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ِ :  ٹ ان۔ ا   ٕ  ٛ
ٕ  ٕ  ِ  ۪۪  ِ  ۪۪ ٛ  ٕ  ِ  ٕ دس  ، وۅ  ِ  ٚ   ٕ

  ُ ن۔ٍ  دٕ  ق   ُ ر  ٛ    ا

 ٕ  ِ  ِ
ٚ د  وِ  ٛ وۅ   ِ ی  ٛ م   دٕ در  ۔ ٕ   دۅ  دِ  

 
َ

  ٕ  
ٚ

 / Writing  Log   

   ٚ ٚ   ٕ  
ُ

م ا  

ٖ ر   

وع 

ٖ ر   

/ ٗع

/  ِ / ٗن 

هۅد ٖ ر    

م 26   24  ۪۪ ٕ  25 ِ  ِ ۔۔ 

/ب  

دت  رٕ   

ار ٚ  02  -02-

2021  
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رو    

دت ۔۔۔ ۔۔۔ 1   ار رٕ  ٚ  02۔02.2021  

        

        

        

        

        

 

ٕ :  ٹ
ٚ

ٛ ِ ٕ  سدۅ، وِ  ِ  ِ     ٕ ۪۪ ِ   ۪۪ ِ  ٕ  ٕ
ٚ

رس سِ   ِ  ٕ

ر ُ   ٍ  ِ ان۔   ٛ   ا
ٕ  ِ ٚ   دۅون۔ دٕ ق   ُٚ  ِ

ٛ    وِِ   یٛ در 

 ٕ
ٚ

۔دِ  م    

 

Student Profile ت   ٕ رت   ٛ
ٕ  ِ   ِ /  

ت  ر     ٖ     و

ا  ے  ے ٕ    دٕ  ز ٕ     ۅو  ُِ   ۅو  ٕ آ 

  
ٚ

ے  ےِ ٕ   

ٗن ،    ، ٕ ﴿

 ٕ     
ُ

 ُٚ   
ُ

ٕ ا    ٕ    ۅو  ُٚ    
ُ

ا 

  ُٚ  
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 ِ   ﴾ر ِ

 ِ  ُ ٗ

   
ُ

  ُن ن 

ن  
ُ

ر 
ُ ُ

    ُِ   ۅو  
ٛ
  ٗ ٚ ا

  ٛ ڈرا ٖ دٔ 

    ٛ   ا

ٕ ۪۪   دِ    دٕ  ز ٕ    ۅو  ُِ   ۅو   

 ِ   ٛ
ٕ  ِ  

ِ ٛ   وار ،   ٕ 
ٚ

 ر
ٚ

   

   ه وار

  

  دٕ  ز ٕ    ۅو  ُِ   ۅو

    

  ،  ۪۪  ، ِ ٗ ن  ٛ
ٕ   ِ  ٛ دٕ   ٕ  ز  ِ ٕ  أ   ا م    

ُ
 ٛ

ٕ   ِ ٹ:

 ٕ ن   ِ  ِ وٕ     ٖ   ٛ
ٕ   ِ  ُ ٕ وِز  ٖ دِ رت   ٕ دٕ  ر ُ۔  ان   ِ ر 

ر۔ ی  ٛ ٕ در  ر   
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ر   ٕ و ۍ 
ُ

 ۪۪   ٗ 

نٗ:  م                           ِ
ٛ

 :
ُ

 

/ ّر/ٗع

  اد
Topic/ 

Theme / 
Concept  

ٚک      (ل  ٛ   )اوٚ

  ٕ ب  ا ،   آب ، 
ٔ

ۍ  ٛ ٕ  أ       ُ ری دِ   ،  زا ز  

ٕ دُ   ُ   
ٚ

 ٕ   ، 
ٚ

  ۔

 ِ  ٕ و

 ٕ  
Assessment 

Tools/ 
Techniques  

َ
  Assessment -Self\ذٲ 

ِ ۔ 1
ٛ

ٗ  َ ٕ  ِ
ٚ

ان  ِ  ِ  ٖ ری   ۔ ِ 

 

 

                   ٕ
ٕ                                      دۅد                                  َ                                               ز                                               ۪۪

ٛ
  

  

ا، : 2 ِ ٕ  آب، 
ٚ

 ۪۪   ِ ٔ ٕ  و ٕ 
ُ

ھ 
ٛ

ھ 
ٛ

  ۔

 
ٚ

  
Learning 
Outcome  

ٕ  رَوٲ  ِ    ِ ٔ  ن 
ٚ

 ، ِ ِ  ٕ ن۔   ۪۪  

 ِ     ٕ ار   ِ   ۔س 
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ی ٛ   در 
Rubric  

  
  
  
  
  
  
  
  
  

  

  

  ر

 

ت و
ُ

 
I  

 
II  

ٖ 
III  

ٛز  ٚوُ    ۔  ٕ ن    ۔م 

  

زُم ک  ٚ   رٕٗ   ۔اڈ
ُ

 ٕ   ۔زُم 

 ٛ     ٕ  
ُ ٚ  ِ   ۔ٗ

ُ ٗ ک  ٚ   ۔اڈ
ُ ٗ   ۔ٗرٕ 

 ٛ انٗ      
ُ

ٕ   ۔ِ   
ُ

 ٛ 
ُ

 

 ٔ نِ   ۪۪   ۔ 

 ٔ  ٕ ان   ز 
ُ

 

۪۪  
ٚ

وِ    ۔ِ 

 
ٚٛ    ِ ان ٗ  

ُ
   ۔

ُ
 ٛ ٕ 

ُ
 

ن  ۪۪   ِ
ٚ

  ۔

ن  
ٚ

 ز 
ُ

 ٕ

۪۪   
ٚ

  ِ  
ٚ

 
ٔ

د    ۔ِ ٛ 

  9,10,11,12  1,5,6,7,8 ,23,4  رول 

  از
Rationale  

1 ٚ  ٍ   ٕ ه ۔ ذٲ   ٗ   و زِ  
ُ

 زُ  
ُ ٚ

 ٕ ُن   ،
ُ

  ن۔ ن ، 

2 ٕ وٕ  ل  ٍ۔ ذٲ  
َ

ن   
ُ

  ۔ٕ ُ   

  

  

 

ر   ٕ و ۍ 
ُ

 ۪۪   ٗ  
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: نٗ                        
ُ

  
ٛ

 ٕ ۪۪﴾  

 
ٛ

 ِ ان  دٕ  ٕ ز رِوٕے  ری ۔  ٛ زا
ٕ ٕ ن 

ف  ل   ِ
ٚ  ِ ٛ روزٗ   ٕ  ٕ ٛ

ِ ز

Assessment -Peer 

ان۔۔                                          ۪۪  ٚ جٕ  ٛ  ٕ   .۔ِ

ان۔                                             ۪۪  ُ   ۔۔۔ز 

.    

ن۔ ۪۪  

م                                                                                                                       ِ
ٛ

                        

﴿ل
ٛ

 ٕ ۪۪

و ز  ٕ  ٕ و   ذٲژ وٗ ز 
ٛ

 ِ ان  دٕ  ٕ ز رِوٕے  ری ۔  ٛ زا
ٕ ن 

ٕ ز ِ ٛ روزان۔  رن  ۪۪ وٗ ٛ ذٲژ 
ٚ

ف    ل   ِ
ٚ  ِ ٛ روزٗ   ٕ  ٕ ٛ

ِ ز

 ِ   ۔آ

Assessmentج  

ان۔۔۔                                             ۪۪  ُ                                          ۔ 

  

ان۔۔                                             ۪۪  ُ  ُ َ
                                            ۔۔

  

  

   ۔2

  

 ٛ رٕ    
ٛ

 ٕ ۪۪ و      ِ
ٔ

 ٕ و   
ٚ

وِ  .ز

ٕ  رَوٲ  ِ     ٔ  ن 
ٚ

 ، ِ ِ ِ  ٕ ن۔  ۪۪   

 ِ س   ِ  ٕ ار   ِ   ۔ 

م                                                                                                                       ِ
ٛ

  اد/ ّر/ٗع
Topic/ Theme /  

  

 ٕ  ِ  ٕ   و
Assessment 

Tools/ 
Techniques  

 
ٚ

  
Learning 
Outcome  
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ی ٛ   در 
Rubric  

  

ر  

  

ت و
ُ

 
I  

  
II 

 ٖ  
III  

 ِ  ٗ   
َ

 ٕ  
ُ

ُ   آ

ُ   آ
ُ

    ا 
ُ

رُے 
ُ   آ

 ِ
ٚ

 اب 
ٛ  ِ   دِ

ان  ُ  ِ ِ  ا  ٗ  اب 

 ٔ  
ٚ

  

ِ اب   ری 
ٔ  

ٚ
  

ف  ٚک   ٛ او

ٛو     

ان  ُ  ِ ف   ٗ  ُ ا  

  وان

ص   ُ  ُ  

وان   ل 

 1.2.3.5  6.7.8  9.10.11  رول 

 از
Rationale  

ٍ  ج۔   1   ٕ  ل   
ٚ

۔ُ     ٕ  

ٍ  ۔ 2  ٕ اب ل  ج   ۔ ال  ٕ  ُ  

ج 3 ٍ  ۔   ٕ اب دِ ل     ٕ  ُ ز  ٛ ُ ۔   ٕ  ُ  

  

 

ر   ٕ و ۍ 
ُ

 ۪۪   ٗ  

م                                                                        ِ
ٛ

: ٗن                                                                       
ُ

  

  اد/ ّر/ٗع
Topic/ Theme / 

﴾  ل
ٔ

 
ُ

﴿  
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   ٕ و  ف   ل 
ُ

۪۪   ِ
ٛ

ٕ ِ ِ   ا  ۪۪  ِ د  ٕ  ِ وۅ ٛ ٕ  

 
ُ

  ِ   ۪۪ ٕ و    ِ ُ  ھِ    
ِ  

ُ
 ِ ٕ  ٕ دِ  ٍ   

 ِ
ُ  ٛ   ۔ 

 ٕ  ِ  ٕ   و
Assessment 

Tools/ 
Techniques  

 Assessment-Group    ژ

ٕ  ۔ آب 1 و ف  ٚک   ٛ ٕ او ُن  ا  َ
 ِ ۔ ؟ ٚ  ِ ٔ  ٕ  ِ

ٚ
 ٕ

ُ
  داه 

 ۔ 4
ٔ

ۍ  ٛ ٕ  د أ  ٕ و  ۍ  ٛ ٔ  ۪۪
ُ

  
ٚ

.  

  

 
ٚ

  
Learning 
Outcome  

   ِ  ٕ    ِ
ٚ

 ، ِ  ٍ ٕ    رَوٲ  ن۔   ۪۪    

   ِ   ٕ ار   ِ   ۔س 
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ی ٛ   در 
  Rubric  

  

ت  ر   ٖ    و

 ٛ  
َ

رٔوٲ 
ُ َ

 ٕ  

ٕ روٲ  ِ  ٛ  
ُ

 ٕ  

 ُ  ِ
ُ 

ُ
 ِ  ِ

وٹ ٛ رُ   

ان ِ  

 ُ  
ُ

 ٕ روٲ 

  ا

 
ٚ

 ٛ     
ٚ

 ٛ      
ُ

 ٕ 
ٚ

 

ِ رُ  ان  وٛ  ِ  

 
ٚ

 ُ  ٛ  

ان د     

م    ِ رٔ
ٛ  

ِ   ٕ د ۪۪   ُ رٔ ان ا     م 
ٚ

ان د   ُ   

ان۔ ٕ     د
Roll No  1.2.3.4  5.6.7.8.9  10.11.12.13  

  از
Rationale  

1  ٍ  ٕ ژ    م۔   ِ ۔ُ   ل  رٔ ٕ  

ٍ  ژ۔ 2  ٕ ُ  ل    م  ن  ٕ دٲری    ۔ٕ ذ

ٍ  ژ3  ٕ اب دِ    ٕ  ُ ز  ٛ ُ   ۔ٕ ُ  ل   

 

و  ِ   ٕ
ٗ  ِ  ُ  

ٲریر۔      ّ / ان     

ٖو  ِ  ٕAssessment Techniques/  
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ٔ

ۍ  ٛ ٕ أ ا  وان وٗ  زآب،  ل  ن   ٚ ِ ۔ذٲژ   ِ ٕ س   ِ ن     "ار آ
ٚ

   "

دٕ  دٕ  ٕ ز ن زوِن    ٕ  ٕ  وۅ  ٕ آ ٛ دِ ی  ٛ ت وٗ در  ِ  ُ   ۔ذٲژن 

  

 
ٚ

Learning Outcomes /  

 ِ      ٕ ار    سِ 

  

  

  

 ٕ  
III 

 ٕ  
II 

 ٕ  
I 

ر / Criteria 

 
ٔ  

ٚ
 ِ ۔ری   

 
ٔ  

ٚ
 ِ ۔ا   

 

  

 ِ ۍ 
ُ

نٕ  ۪۪  ِ
ٚ

  ۔

 

 

ر۔1  
ٛ

۔ داه   

ر2  ٗ ۔ داه   

وُ   ِ (Rubric ) / 
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  ِ ٕ ری   
ٚ

۔    ِ ٕ ا   
ٚ

۔    ٕ
ن ُ ۪۪  ِ

ٚ
ٕ 1 ۔ ۔ آ داه   

2ٛ
ٕ ٗد  داه  ۍ۔ 

ن  

ر ِ زا   ِ ۍ 
ُ

ان ی ۔ِ  از   
Rationale 

  

  
َ

 ِReading Log / 

ٖ ٛ   دۅه  ر ُ  ِ ِ

  ٗع/ا

ِ
ُ

    ٍ

  رُمٚ  

۔۔    ٕ

۪۪ ٕ  

۔۔   ٕ

  م

 ٚ

  ٚر 

ار 02-02-2021 / ب    ٚ

  ل

    م 26  ٕ ۪۪ 24  ِ 25  ۔۔
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ٛ :  ٹ  ٕ  ِ  ٕ دس  ، وۅ  ِ  ِ   ِ ۪۪ ِ   ۪۪  ٕ  ِ  ٕ  ٛ
ان۔  ٕ    

ٚ
 ِ   ٍ

ن  دٕ  ق   ُ ر  ٛ ۔ُ   ا  

 ِ ٚ د  ٕ  وۅ  ِ ٛ ٕ وِ     ِ ی  ٛ م   د در  ۔     دۅ دِ

  

 
ٚ

 ٕ 
َ

/Log Writing   

ٕ :  ٹ
ٚ

د  ، وۅ  ِ  ِ   ِ    ٕ  ِ  ٕ ِ ۪۪ ٛس   ۪۪  ٕ  ِ 
ٚ

سِ  رس ٕ ٕ  ِ

ان۔     
ٚ

 ِ   ُ  ٍ 
ٚ

ر  ٛ ِ  ق ُ  ا ٚ د  ن۔وۅ ٕ  دٕ  وِ  ٛ ِ    ِ ی  ٛ  در 

 
ٚ

م  دِٕ    ۔ 

ٖ ر  

  

 دۅه

  

/ ٗن 

 ِ  / 

ر   و

/ ٗع

  ا

وع 

ٖ   ر

م  ِ ا

ٖ   ر

 
ُ

 ٕ  

  ٚ  

- 02۔02

  ۔2021

ار  ٕ   ٗن  ٚ

  ٗد

دن   2  ۔۔۔  ۔۔ وۅ

و
ٚ

  ۍ
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Student Profile/ت ی ،   ٛ
ٕ  ِ  ِ  

 ِ و ِ   ٛ   ۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔:۔۔    ۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔:ُ

:ٹ  

ت  ر   ٖ    و

ےٕ  ے  إ آ        ِ ُ ٕ   وۅ  دٕ  وۅ    ز

 
ٚ

ےٕ  ے     

، ٕ ﴿ ِ  ٗن ، 

ر   ﴾و

 ٕ   ُ ٚ  
ُ

  
ُ

ُ ا  ٚ   ٕ ٕ  وۅ  ا
ُ

  
ُ ٚ  

 ِ /ُ ٗ /

ُن ن    ُ  

ن  
ُ

ر 
ُ ُ

  ِ ُ ٚ  وۅ   
ٛ
  ا

ٛ ڈرا     ٖ دٔ
ٛ   ا

ٕ ۪۪   دِ     ِ ُ دٕ  ٕ  وۅ   وۅ    ز

  ٛ
ٕ  ِ  ِ  

  ٛ ِ وار ،    ٚ  
ٚ
  ر

ه  وۅ  ِ  وار ُ دٕ   وۅ    وۅ  ز
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   ُ  ٛ
ٕ ٕ   أ   ِ    ِ ٛ  ا دٕ   ِ ،  ز ٗ ن  ٛ

ٕ   ِ ِ   ،
ٚ

دٕ ر ُ۔  ٛ    Students  Profile /ی/ ان 
ٕ   ِ  ُ ِ وِز  وٕ  ٖ د  ٖ   ِ  ِ

 ٕ ّ  ن  ی  ٛ ٕ در    ر۔ر 
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 ٕ ٖ ر   ٕ و ۍ 
ُ

 ۪۪   ٗ  

ِم:   
ٛ

: ن                                                                                                                                                                                             
ُ

 

ن    
ُ

ٖ" زۍ  ٕ دٔ
ُ

﴾ "ا   ﴿   
 Topic

/ان/عٗ   

۔ ٛاوٕ ری   زا
ُ

س   ِ ٛٲ  

 ُ  ، ُ ُ ُز ٚ
ونُ۔ ٕ  ُ وۅ  

 
ٚ

 
Learning 
Outcome/ 

Competency 

Group Assessment۔ ژ   

وپ  ٛ وو    ٕ و/ ژا  ٛ ِ  ژ۔ ٖ ج و د  ٕ ِ ژا ٛ أڈ أڈ  ٛ 
ٕ

ن   ٕ رٕٗ۔۪۪ ٔ   ٖ ٛ د و    

 

 تشخيصی آلات
Tools 

 

ت   و /  ر  
Criteria 

ی/   ٛ  ٕ در  
Rubrics 
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زان ٗرٕ ا  ن   ِ ٖ ن    ٕ
ٚ د

زان  

ن دوِان ٚ
ٛ  دِ ز   ٖ  دٔ

ن ن ز  و ٕ و    ٕ نِ ٕ ٖ و   ٛدٔ   

ن ن ز    ٕ    
ٛ

ن ِ  ٕ  ٛ  ٕ  ٖ  دٔ

 
ُ

 ِ
ُ   ٕ دٕ۔ ژا ق   ٕ  ُ  ُ م   ِ ٖ  ِ ٕ رٔ ٕ و ِ  ِ  ٛ   ٕ ژا

ق  ُ  

از  
Rationale 

Self Assessment۔  ذٲ 

ٖ  زۍ ٖ د ِ ا    ُ  ٛ  ٖ  ٕ
ُ

 ِ  ِ وِ   ٛ ٖ ذ  ن د  
ُ

ِ۔  

س۔1  ُ ه  د ۔  

2 
ُ

م  ۔۔    

ر۔3  ُ وُ  زۍ   ۔  

۔4 ٕ
ُ  ٛ ُ ٲزی  ٛ ٖ ا ٚگ   ِ ۔دۅه ا  

۔5 ِ ٚگ   ٕ ن  ے  زۍ   ۔  

۔۔6 ِ  ٕ ٚگ   ٖ  ٛ ُ  ِ  

 تشخيصی آلات
Tools 
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ٕ   :ٹ ِ ژا
ٕ وَ   ِ ٚ  ۪۪ رڈس   ٖ  ٛ

ٕ  
ُ

 ِ  ِ د  ۔ وۅ

۔  ٕ    

 ُ ٚ
 ِ ُ   ٕ ۔ژا  

۔ ٕ وا
ُ وَ

ِ  ٕ ھِ   ٛ   ٕ  ژا

 
ٚ

 
Learning 
Outcome/ 

Competency 
 

ت   و /  ر   Criteria   /ی ٛ  ٕ در  
Rubrics  ٕ

ُ
ری    ٕ

ُ
 ٛ ر  ٖ اورٕ   

 ِ
ٔ رُے   

ُ
 ٚ

ن۔ ۪۪  

 
ُ

 ٚ  ٚ

ن ۪۪  ِ
ٔ  

 ِ
ٔ  ٕ

ُ
 ٚ

ن۔ ۪۪  

ے ِ  

ِ ورٲ  ٕ ۔ ےژ
ُ

   ٕ  ژ

۔ ۪۪  

  ٕ ه ژ وار

۔ ۪۪  

 

  ٕ ِ ژا
ُ  ٍ  ٕ دٕ۔ِ    ُ

ِ  ُ
ِ  ٕ  ٛ  ِ ھِ   ٚ  ٕ   ُ از   

Rationale 
 

Peer Assessment ۔ ج  

۔  ٛ   ۪۪  ٕ  ۪۪  ٕ  ٖ ِ دٔ ج   ٕ ری ژا ون  ز  ِ  
ُ

 ٛ و ٛ  ِ ِ ا  ا

 تشخيصی آلات
Tools 
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دٕ۔ دی  ٚد ا ھِ    ٕ  ژا

دٕ۔  ٛ   ٕ ھِ  ژا   ُ   ُ ر   ا

 
ٚ

 
Learning 
Outcome/ 

Competency 
 

ت   و /  ر   Criteria   /ی ٛ  ٕ در  
Rubrics ن ۪۪  ِ رٕٗ ؤ   ِ ٕ ؤ  

ن ۪۪  

ن ۪۪  ِ   ؤ
ُ

 ٖ  دٔ

نٕ ورٲےرُ   و
ُ

ن   و
ُ

۪۪  رُ رُ   ِ  ٕ ٕ

ن۔  

 روٲ

 ٕ ل ُ   ا ا

۔ان  

ۍ ٛ ٔ ۍ  ٛ ٔ  ُ

ان۔ ل   ا

ل  ٕ ا
ُ

ان۔  

 ٕ  ٕ  

 ِ ٚ  ٕ  ٕ  ُ ر  ِ ا  ٕ ِ   ژا   ٍ  ٕ س ِ    ٛ ُ  ٕ  ِ ٕ ۔۪۪  از   
Rationale 

 

 

۔  ٕ ٖ   ٕ و  ِ   
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ا دِ    "ِ "ٕ ِ  

ن 1 وٗق، :۔ ﴾۔                          ﴿  ٖ ٗر،   

2 ِ
ٔ

ه  م﴾:۔  ۍ ،  ٖ ۔              ﴿ وارٕ وارٕ ، ژ  

ت﴾: ۔3 ش،   ، ۔                         ﴿    

ُ
ٖ لا  ِ

ٔ
ُن، ﴿    ۔:ه  ر  ۪۪  

َ
ُن   ٕ ِ  ِ

ٔ
﴾آے   

III ٕ  II ٕ  I ٕ /ر   
Criteria 

 ِ یدر ٛ/  
Rubrics 

رُے ه  ٛ   ٕ  ٖ ِ    ٛ ُ  

ن  زا
ُ

 

ٗرٕ   َ   ٖ ِ ه   ٗ  
ُ دٕ ووٚ

ُ
 

ٗرٕ   َ   ٖ ِ  ِ  ٕ  

 

184



 

  

 

 

 

ۍ
ُ

 ٕ  

ۍ:  زان
ُ

 ِ ۍ  
ُ

ا ٕ  ق   ٛ   ٕ ۔ِ   ِ ن   

رٕ۔  
ُ

ه   ٕ ن   
ُ

ه  ن زِ   آ
َ

 ٚ  ِ  

۔ ِ ن وٲ  ِ
ٚ  ٍ  ِ  ٕ  ٕ  

ُ
 ٍ  ٕ ه   

ٗع  

 ذٲ 
Self Assessment 

آلات   
Tools 

 ٕ ٖ ر   ٕ و ۍ 
ُ

 ۪۪   ٗ  

   :                                                                                                                     ِ
ٚ : ن                              ٛ

ُ
 

185



 

 

 

 

 

 
III 

 
II 

ت و  
I 

ر  

1 ٕ   ِ
َ

د  ری۔۔ وۅ ٗرٕ زا  
ُ

  ۪۪
ُ

 ِ دِ  

۔2 ٕ  ُ   
َ

 
ُ

  ۪۪
ُ

 ِ د دِ ۔ وۅ  

ن۔3  
ُ

 
ٚ ُ

ُن  َ
َ زِ   

َ
ٕ ژ   ِ  ِ ِ ا ن ا ۍ 

ُ
۔  

4 ٕ
ُ

 ا ا 
ُ

ٕ ا  ن ا ، ا ، 
َ

 ِ
ٔ ۍ  

ُ
 ٕ ۔ 

 
ٚ

۔ ِ ٗ  ٕ  

  

  

  ٕ ٖ   ٕ و  

ن۔ ۪۪  ِ
ٔ   ِ  ِ ۍ 

ُ
 

ۍ 
ُ

 ٔ ۍ 
ُ

 ٕ ن زِ  ۔ٔ ِ زا  

 
ُ

 ٕ ِ
ٚ

 ِ  ِ  ٛ  ٛ
ٕ ن۔۪۪  ۪۪   

 

  

  
ٚ

 
Learning Outcome/ 

Competency 

(Self Assessment Rubric) / ی ذٲ  ٛ  ٕ ٕ در  

186



 

 ٕ  ا
ُ

 ٕ م 
ُ
ز ۔ ٗرٕ   

 

م
ُ
ٗز ک  ٚ ۔اڈ  

 

ومُ    ۔ٕ ن   

 
ٛ ز   

 

 ِ ٗ  
ُ

  ٕ ا

ن۔ ۪۪  

 

ن اوٚ  ۪۪  
ُ

ی 
ُ
ڈ

ِ ۔ٗ  

 

  ٕ  
ُ ٚ  ِ ۔ٗ  

 

 
ٛ   

 

 ِ
ٔ  

ُ
  ٕ ا

ن۔ ۪۪  

 

 

 

ظ  ِ ا
ُ

 ٛ

ن۔ ۪۪  ِ
ٔ  ٕ  

ُ
 

 

ن ۪۪  ٕ  
ُ

 ِ
۔ٔ  

 

 
ٛ   

 

 ِ ٚ
 

ُ
  ٕ ا

ن۔ ۪۪  

 

ظ  ِ ا
ُ

 ٛ

  ِ ٚ
 ٕ  

ُ

ن۔ ۪۪  

 

ان  
ُ

 ِ ۔ٗ  

 
ٛ  

ٚ
۔  

 
6,7,8,10 

 
1,3,4,9 

 
2,5 

 رول 
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ٍ   ذٲ   ٕ
۔ وٚ

ُ ٚ
  ٕ ُن  َ

 ، 
ُ

ن ، 
ُ
ز   ِ  ٚ ه  ٗ زِ    

دت۔  رٕ 
ُ

 ٛ و ونَ   ٕ  ۍ 
ُ

ٗم زِ   ُ َ  ٍ  ٕ  ذٲ  

  ٍ  ٕ ۔ ذٲ   ٕ  ُ  ٕ ن   ۪۪
ُ

ل   

  

از  
Rationale 

 

ۍ
ُ

 ٕ  

ری۔:  زان  زا
ُ

 ۪۪
ُ

 ۪۪ د  ِ وۅ ِ دِ ُ رٕ   ِ ٛ
ٕ   

  

ٗع  

ج    
Peer Assessment 

ٕ وٲ   ۪۪
ُ

ِ دۅن   ٛ ۔  ٕ ٕ دِ  ُ اب  ال   
ُ

   

  آلات
Tools 

؟:  رث   وَ
ُ

 
ُ

 

اب۔۔۔۔۔۔۔۔۔:  

ٚر : رث زِ  ؟ ٕ ا  ٛ  
ُ

 ٛ ُ  ِ
َ

 

ی﴾: ٛ  ٕ ِ در  ا أ
َ

ن   ِ اب۔۔۔۔۔۔۔۔۔          ﴿  

  

  ٕ ٖ   ٕ و  
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 ِ ۍ 
ُ

ٛ ۔ ر   ِ  ٕ  
ُ

  ِ ن زِ  زا  

 ٕ  ِ
ٔ   ِ  ِ ۍ 

ُ
ن۔  ۪۪  ِ ٚ

 

 

 
ٚ

 
Learning Outcome/ 

Competency 

 

 

 

 

 
III 

 
II 

ت و  
I 

ر  

زان۔   ِ   ُ  وارٕ  
ُ

 ِ  ِ
ُ ن ِ 

 ڈلان۔

وان۔   ٕ ن   ٛ ز   

 ٕ ن۔ا ۪۪  ِ ٗ  ِ     ِ  ٛ لان۔  ن۔  ۪۪  ٕ ِ  ِ ٗ  ٛ   

 ٕ ن۔ا ۪۪  ِ
ٔ  ِ    ِ ظ   ا

ُ
  ٕ

ن۔  ٕ  

ن۔ ۪۪  ٕ ِ  ِ
ٔ  ٛ   

 ٕ  ا
ٚ

 ِ ن۔     ٕ ِ ظ   ا
ُ

ن۔ ۪۪  ِ ٚ
 

ن۔  ٕ  
ُ

 
ُ ٚ

 ٛ  
ٚ

 

(Peer Assessment Rubric) ی/   ٛ  ٕ ٕ در ج    

189



 
6,7,8,10 

 
1,3,4,9 

 
2,5 

 

 رول 

  

  ٍ  ٕ ۔ج   ٕ  ُ م    ِ ۪۪ رٔ
ُ

ل   

  ٍ  ٕ ۔ج   ٕ  ُ ِ ر  ۪۪ ا أ
ُ

ل   

  ٍ  ٕ ۔ج   ٕ  ُ
اب دِ  ٕ  ُ ز  ٛ ُ ۪۪ ا أ 

ُ
ل   

از  
Rationale 

ۍ
ُ

 ٕ  

ری۔ :  زان  زا
ُ

 ۪۪
ُ

 ۪۪ د  ِ وۅ ِ دِ ُ رٕ   ِ ٛ
ٕ  

  

ٗع  

ژ    
GroupAssessment 

 ۪۪ ٛ
ٕ و روزِ رِ ژ   ۪۪  ٕ  ٕ و وپ  ن  ٚ ن  ٚ  ِ  ۪۪

ُ
 

ٕ
ر۔ ن  ٚ ن  ٚ  

  ِ ر  ٛ وپ  ن ِ   
ُ

رڈ۔ا ٕ  ر ٕ و  و  ٲ 
ُ

 

۔ ِ  

  

  آلات
Tools 
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(Group Assessment Rubric) /ی ٛ  ٕ ٕ در ژ    

 

 

 
III 

 
II 

ت و  
I 

ر  

زان۔  دِ 
َ

 ِ    وارٕ  
ُ

 ِ  ِ
ُ  ِ

ن ُ  
ُ

ز   ِ  
َ

 ٛ ز   

ر1 وپ  ؟:۔  ِس وَ
ُ

  
ُ

 
ُ

  ِ ۔ ؤ  

ان؟2  ِ  ِ  ٕ  ٕ ۍ 
ُ

 ٕ ۔   

؟3 ِس وِ
ُ

ف   ۔  

، آب﴾4 ُ  ، 
ُ

 ، ٕ  ،
ُ

ِ ۔  ﴿  ٚ
  ِ ۔  

  

  ٕ ٖ   ٕ و  

  ٕ ِ  ا   ِ ۍ 
ُ

ن۔ ۪۪  ِ
ٔ    

ن۔ ۪۪  ِ ٚ
  ِ  ِ ۍ 

ُ
 

 

 
ٚ

 
Learning Outcome/ 

Competency 
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ن دوِان۔  ڈلان۔  

 ٕ ِ  ا  ٕ  ِ ٗ  ِ   

ن۔ ۪۪  

لان۔  ِ  ٛ ن۔   ۪۪  ٕ ِ  ِ ٗ  ٛ   

 ٕ ن۔ا ۪۪  ِ
ٔ  ِ     ٕ ِ ظ   ا

ُ

ن۔  ٕ  

 ٕ ِ  ِ
ن۔ٔ ۪۪  ٛ   

 ٕ ِ  ا    
ٚ

ن۔   ٕ ِ ظ   ا
ُ

ن۔ ۪۪  ِ ٚ
 

ن۔  ٕ  
ُ

 
ُ ٚ

 ٛ  
ٚ

 

 
6,7,8,10 

 
1,3,4,9 

 
2,5 

 
 

 رول 

ٍ   ژ   ٕ ۔  ٕ  ُ م    ِ ۪۪ رٔ
ُ

ل   

ٍ   ژ    ٕ ۔   ٕ  ُ ِ ر  ۪۪ ا أ
ُ

ل   

ٍ   ژ  ٕ ۔  ٕ  ُ
اب دِ  ٕ  ُ ز  ٛ ُ ۪۪ ا أ 

ُ
ل   

از  
Rationale 

 

192



ٖ  ٕ و ۍ 
ُ

 ۪۪   ٕٗ  

 :                                                                                                                        ِ  ۔:ن                                                                          ٲ
ُ

 

Rubrics ی ٛ  ٕ /در
َ

 َ/   
ٚ

 
Learning 
Outcome 

 ٕ ٖ   ٕ و ان/ع   
Topic 

نُ   ت  و ر   
Criteri

a 

 ٕ
ٚ

 ِ ُ   ٕ ژا

 ٕ  ٕ

۔  

ھِ   ٛ   ٕ ژا

م ا  س   ِ
ُ

 ُ د   ِ أ

دٕ۔  ٕ  

۔: Group Assessment 1 ژ ۔   

 ٛ ُ  ِ ِ وِ در  د  ِ " د " وۅ
ٚ وِ   

ادٕ   ٛ ُ   ٕ ٕ دوه ژا ا  ۪۪ و  ٕ ژ   ٛ ظٕ 

 ٛ ُ ژ   ِ
َ
وِ ا  ۪۪ س  ِ۔ٲ ن  ٚ ن  ٚ  ِ ُ

۔ِ
َ
ژ ا  ِ

ٚ
 ُ ٚ  

م ژ    ِ ٛ ۔:أ   ٕ  ٕ  ٛ سِ   ٛ ُ

ر۔ ِو 
ٔ

ٛ ا   ُ  ِ ان  دٕٗ  ا او  ٚ  

م ژ    
ٚ
ِ  ۔:دو ٛ    ٛ سِ   ٛ ُ

وِو۔ ٛ ا    ُ  ِ ن  دٕٗ   آب او
ُ

 ٍ  

ژ    ِ دٕٗ ۔:مٚ ِ او     ِ
ٔ
 ٛ سِ اۅ ٛ ُ

وِو۔ ٛ ا    ُ  ِ ان   

م ژ     ِ ٍ ۔:ژورِٗ و  ٖ    ٛ سِ   ٛ ُ

ر۔ ِو 
ٔ

ٛ ا   ُ  ِ ان  ُ ر   
ُ

 

 
 

 ٗ داو  

  آلات
Assessment 

Tools 
    ٛ   

 

 

     
۪۪

ٛ  

 

ری      زا

  
ٛ  

     ِ
ٚ

 ِ أ

د  
ٛ  

 

 ُ  ُ  ِ  ٛ  ِ  ِ
ُ  ٍ  ِ ۔ا

ُ ٚ
 ٕ نُ   ٛ  ٕ

َ  ٛ ور    ٕ ِ ژا
ٚ ل  دوران    ِ  ا

ٚ
ِ  ِ

ُ  ِ

ورت  ِ  ٛ
ٕ  ِ

ٚ
نُ۔ أ  د   ِ  ا أ

ٚ
 ٕ  

از  
Rationale 
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Rubrics ی ٛ  ٕ /در
َ

 َ/   
ٚ

 
Learning 
Outcome 

 ٕ ٖ   ٕ و ان/ع   
Topic 

نُ   ت  و ر   
Criteri

a 

 ِ   ٕ ژا

  ٛ ا  

ن  ٕ آ دِ

 
ُ

 ِ دٗ او

 ٕ ری زِ  زا

 
ٔ

 ٕ ِ دٗ  او

 
ُ

ٚ زا

 ٛ ُ  ِ ن۔

 ِ ،ا
ُ

  ٕ

 ٕ  ِ ٕ دار   ذ

 
ُ

ن رول  

۔  ٛ    ِ  

۔: Self Assessment ذٲ ۔2  

ِژھِ   ٛ ال  ا    ٛ   ٕ د ژا وۅ

 ِ
َ
ٕ ا ِ وِ   ٕ  

ُ
 ِ ٕ  ا وِ ژا  ٕ  ٕ ال 

  ﴾ ِ ٚ  ۪۪ رڈس  اب    ۪۪ س  ۔﴿ ٲ

۔ ٕ ِ  ِ ا دِ   

۔﴿ 1  ٛ ۪۪ ۔۔۔۔۔  ٛ
ٕ  ز 

ٔ
۔ا 

﴾ ٚ ۔
ُ

ص۔  

ش ۔ا 2  ٛ
ٕ  

ٚ
ن ۔۔۔۔۔ ٕ

ٚ  

﴾ ۍ۔ ٕ
ُ
ۍ۔ ٕ ۔﴿زۅ ٕ  

3 ٕ
ٛ   ٕ و 

َ
ٛ ۔   

ُ
ن وول ۔۔۔۔۔ 

﴾ ر۔دٕ رو۔ ن۔﴿  

اب 4 ل   
ُ

ٛ ۔۔۔۔۔ ُ  ۪۪ ڈ ۔ 

﴾ ٕ دٕ ر  ۔ ر۔دٕ ان۔﴿  

5 ٕ ٕ ٗد   او
ُ

سَ  ٚ ۔اوزوٗن 

﴾ ۔ذدٕ۔ ۪۪ ن۔﴿در ۔۔۔۔۔ ٍ  

م 6  ِ
ٚ ٗد  ۔ او

﴾ ۔ ب۔ ۔﴿
ٔ

 ۔۔۔۔۔

ن وول دٕ 7  ٕ
ٛ  ۪۪ ڈ  ٕ ر  ۔

 ٕ ِ ر ٍ  ٖ ۔۔۔۔۔ ِ
ٔ

۔ م۔ ۔﴿
ُ

﴾ ۪۪ ا  
 

دٗ  او

  آلات
Assessment 

Tools 
     ِ د

ُ
 

ن رول      

 

     ٕ ٖ ر 

  
ٛ  

ٕ :ٹ   ِ
ٚ

اب    ۪۪ ڑڈس  د ٕ وۅ  ِ
ٚ

۔ 

ان۔   
ُ

رٕچ   ِ ال   
ُ

ِ زِ 
ٛ
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Rubrics ی ٛ  ٕ /در
َ

 َ/   
ٚ

 
Learning 
Outcome 

 ٕ ٖ   ٕ و ان/ع   
Topic 

نُ   ت  و ر   
Criteri

a 

 ِ   ٕ ژا

 ٕ رۍ  ، آ ٲ

ٛ ا 
ٕ  

ُ
رۍ 

۔  

 ِ
ٚ  ٕ ٕ ر ر

 ٛ
ٕ   ٕ ژا

۔   ٛ  

۔: Peer Assessment ج ۔ 3    

ٕ ؤ    ٕ ۪۪ ژا زس  سِ  ٛ
ٕ  ِ وِ  د  وۅ

ٗد  ۪۪ او  ٕ ِ ر  ٕ  و 
ٚ

 ِ ُ ، ا

ج   ٕ ِ ژا ٕ وٲ اب دِ ۔ ٕ ؤ   ۪۪  

ِ دٔ   ٛ
ٕ ٛژ وٲ  ال  وِ   ۪۪   ٛ

ٕ

۪۪ رٕ  اب دِ  ِ ۪۪ ا  اب دِ  رٕ ،   ِ  
ٛ

 ِ  ٕ ٕ   ۪۪ اب دِ  رٕ درج۔ٕ    

دٗ  او

  آلات
Assessment 

Tools 
ٛژ     

ٛ  

اب     
ٛ  دِ 

     ٕ ِ  ٕ ر

۔ ٛ  ٕ  دۅ

 

 

۔
ٚ

 ِ  ۪۪  ُ ٛژ اب  ال  ۔ ٕ وٕ ٛ ژ
ٕ ری  ِ  ٕ ٕے 

ٛ ٲ  ٕ  ا ِ ژا  ٍ  ٕ   ِ از   
Rationale 

۔ ٕ   ٕ و  ِ  َ  

دٗ"۔:ر/ان ج " او  ٕ ِ  ژا ٔ   ِ ۔آ  ٕ ری   زا
ُ

 ِ دٗ ٛ او
ٕ   ٕ ِ ژا ٔ  

 ُ دٕ   ِ ٛ
ٕ  ِ دٗ ان۔او ٕ ادا  ن  ن،   رول زا

ُ
 ٕ  ٕ ٖ  ٕ ِ ر   

 
ٚ

۔: ُ ٚ س   
ُ

 
ُ

ِ رو ٕ  ٕ ٕ
ٔ

ری   ٛ زا  
ُ

 ِ دٗ ِ او ٔ   ِ    ٕ ۔ ژا  
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III ٕ  II ٕ  I ٕ  Criteria /ر  

 
ُ

 
ُ

 ِ ٗد ٕ او رِ

ن   زا

 
ُ

 
ُ

 ِ ٗد ه او وار

ن  زا

ِ  دوٚن  نأ  زا
ُ

ری    زا
ُ

 ِ ٗد  او

ن  زا
ُ

ه و  ن وار  زا
ُ

ٚے  ژور و  ن   زا
ُ

دٕ   ا  زٕ و  سِ  ٛ
ٕ  ِ ٗد او

ُ
 

ن  زا
ُ

ه  ن وار  زا
ُ

 ٕ ن   ٕ زا  
ُ

 رول 
ُ

 

 ژا  ؟؟؟؟؟؟ ؟؟؟؟؟؟ ؟؟؟؟؟؟
ُ

  رول  ﴿

﴾
ُ

 ٛ  

ن       ۔                    ۔:    زا
ُ

 ٕ  I ٕ  

ن۔۔:  زا
ُ

 II ٕ  

ن۔۔:  زا
ُ

 III ٕ  

196



   ٕ ٖ ر   ٕ و ۍ 
ُ

 ۪۪ ِس 
ُ

ٗل   

  :              ِ : ن                                                                                                                                                                    ٲ
ُ

 

 
َ
ِ ا ِ ونَ 

ٚ  ِ
ٚ  ِ ن  عٗ    

  :  زان
ٔ

 
َ
۔ ا ِ ِ ونَ 

ٚ  ِ
ٚ  ِ ن 

َ
 زِ ا

ُ
ٛ دوپٚ  ُ  ا 

ُ
تِ 

 ٕ ا  ، آب و  ۪۪  ۪۪
ُ

ٛ ا ، 
ٕ ٛ وَ  ۔     ِ  

ُ
ٲری ۪۪   ز

۔ ٕ ٕ آ  ٚ  ٕ  

رّ   

Self-Assessment     ذٲ/   آلات 
Tools 

 

 ٛ ٕ  ا 
ُ

  ِ وِ  د  ِ  وۅ ٕ  ذر ٕ  زان دِ   ۪۪  ۪۪
ُ

 ، وِ  و

۔ ٕ ا  آب و 

1 ِ
ٔ ِ ۔ 

ٛ
ٕ ۍ   و 

ُ
 

ٚ
۔ ا   ٕ

ُ
 

ٛ
 ۪۪  

2 
ُ

 ِ  
ُ

ٕ ۔ ۍ  ٛ
ٕ  ۪۪

ُ
 ٛ  ِ  ٕ

ُ
 

ٛ
 

ٚ
ۍ 

ُ
ٕ دوِان۔ ۔   آ  

۔3 ِ
َ
 ا

َ
ۍ ا

ُ
  ۪۪ ِ ۔ ا   ه   ِ

ٚ   
ٔ

 
ُ

۔ا   

 I,II,III :  ٹ
ُ

 ٛ    ُ ٕ زِ 
َ

ن   ِ ٕ ز  ٕ دِ  ِ  ۪۪
ُ

    ۔

 ٕ ٕ و    
Assessment 
techniques  
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۔1 ه  ن زِ   ِ زا
ٔ    ِ ۍ 

ُ
۔   

2 
ُ

ن۔ِ ۍ۔  ٛ ا زا
ٕ   ٕ  ٕ ۍ  ٛ

ٕ  ۪۪  ۪۪
ُ

 ٕ  ٛ
ٕ   و 

ن۔3 ُن  َ
 

ُ
  ِ ن۔  زا

ُ
 ا 

ُ
 ِ ۍ 

ُ
۔  

4 ۪۪  ِ ٚ  ِ ن  ِ ز ن۔۔   

 
ٚ

 
Learning 
Outcome 

 

Rubric ی ٛ  ٕ ٕ در /   / ذٲ    

III 

 
II 

 
I 

ت و  

 

Criteria 
/ر  

۔  ا 
ُ

 ٕ م 
ُ
ٗز ٗرٕ   

 

م۔
ُ
ٗز ه  ٛ ٗرٕ      ٕ ن روٗدُم    ٛ ز   

 ۪۪ ِ ۔ ا  ه   ِ
ٚ   

ُ
 ا 

ٗرٕ   
ُ  ووٚ

۔
ُ

 ۪۪
ُ

 
ُ ه ووٚ ٛ   

 

۔ ٕ  
ُ ٚ  

ُ ٛ وَ   

 ِ
ٔ رُے    ِ  

ُ
 ٕ

ن۔ ۪۪  

 ٕ  ِ
ُ

 ٛ   
ُ

ان 

ن۔ ۪۪  ِ
ٔ  ٕ  

ُ
 

 ٕ  
ُ

 ِ
ٔ

ن۔ ۪۪  

ٛ   
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 ِ ٚ
ٗرٕ    ٕ

ُ
 ِ  

ُ
 ٕ

ن۔۪۪  

  
ٚ

 ٕ  
ُ

 ٛ   
ُ

ن 

ن۔ ۪۪  ِ ٚ
 ٕ  

ُ
 

 
ُ

 ٕ
ُ

ری 

ن۔ ۪۪  ِ ٚ
 ٕ  

ٛ  
ٚ

 

 رول  4,8 5 ,2 1,3,6,7,9

 

ن۔1 د   ٛ   ٔ  ٛ روٗ  ٛ ٛ ا
ٕ  ِ  ٚ  ٍ  ٕ ۔ ذٲ    

2  ٍ  ٕ ۔۔ذٲ   ٖ ٕ ز  ٕ
ُ  ٕ  ٕ  ُ  ٕ ن  ل    

ن۔3
ٚ

 ٕ ان  لان، زان،   
ُ

  ِ ه  ۍ 
ُ

م زِ   ُ  ٍ  ٕ ۔ ذٲ    

/از  
Rationale 

 

 ِ ِ ونَ 
ٚ  ِ

ٚ  ِ ن 
َ
ع ا  

ٚ :  زان  ِ ن 
َ
 زِ ا

ُ
ٛ دوپٚ  ُ  ا 

ُ
  تِ 

ٔ
 

َ
۔ ا ِ ِ ونَ 

ٚ  ِ

ٕ ٕ ا  ، آب و  ۪۪  ۪۪
ُ

ٛ ا ، 
ٕ ٛ وَ  ۔     ِ  

ُ
ٲری  ۪۪  ز

۔ ٕ ٕ آ  ٚ  ٕ   

رُ  

Peer Assessment     ج/   آلات 
Tools 
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  ِ ٕ ا أ ٕ دِ  ِ  ۪۪
ُ

۔  ِ ات   ِ ِ دِن ا أ ۔ ٛژ  
ُ

 

؟:  ٚ ٛ ا  
ٕ ون  وَ   

اب۔۔۔۔۔۔:  و  

؟      : 
ُ

ه  ه  ه   ٛ ُ  ۪۪  ۪۪
ُ

 

اب۔۔۔۔۔۔۔: و  

ُن؟:   ِ ِ ا
َ

ه   ٕ  ٕ و ل   

اب۔۔۔۔۔۔۔: و  

 :۪۪  ۪۪
ُ

۔  ٕ
ُ

 زٕ 
ٚ

 ۪۪  

۔  ۔۔۔۔۔۔۔۔۔۔۔:و  
A B C D  

 ٕ   ٕ و  
Assessment 
techniques  

ن۔1 م زا  ُ  ِ ِ ونَ 
ٚ  ِ

ٚ  ِ ن 
َ
ِ ا ۍ 

ُ
۔   

ن۔2 ٕ ا زا  ٕ ۍ  ٛ
ٕ  ۪۪  ۪۪

ُ
 ٕ ِ وَ  ۍ 

ُ
۔  

3 
ُ

 ٕ  ِ
َ
ِ ا ۍ 

ُ
ن۔ ۔  ۪۪  ِ ٚ

 َ  ٕ  

 
ٚ

 
Learning 
Outcome 

Rubric ی ٛ  ٕ ٕ در /   / ج    

III 

 
II 

 
I 

ت و  
Criteria 

/ر  
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 ٕ  
ُ

م  رُے   ُ

۔ ُ  آ

۔ ُ ٕ آ  
ُ

ٗرٕ  اوڈٚ   ٕ  
ُ

 

۔ ُ ٕ آ   

 

۔ 
ُ

 

 
َ

ن۔  
ُ

 ِ ن 
ٚ

 ٕ  ز 
ُ

ان    
ُ

ن۔ ،ان 
ٚ

 
ُ

ه  ٚ   ِ ٚ
  

ُ
ان 

ن۔ ۪۪  ٕ
ُ

 

 ٕ  

۔ ٛ  
ٚ

 

ٕ وَ  ونُ  ف   
ُ

 ٕ ِ ل 

۔
َ

 ۪۪ ٛ ا 
ٕ  

ٛ ا 
ٕ  ۪۪

ُ
ل   ٕ

  ۪۪ ونُ  دٕ زف 

۔
َ

 

ف  ل 

 ٕ  ۪۪ ونُ 

۔
َ

 

 
ُ

 

ری۔  زا

۔ 4,8 5 ,2 1,3,6,7,9  رول 

1 ٍ  ٕ ج   ۔۔ ٕ  ُ   
َ ٚ

ل    

از۔2ٕ ٛ ُ  ا  ٕ  ُ ز  ٛ  ۪۪
ُ

و  ٍ وۅ  ٕ ج   ۔  

ٔ  ۔ا3   ٕ  ِ  ٛ
ٕ ٗم۔أ   ِ  

/از  
Rationale 
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 ِ ِ ونَ 
ٚ  ِ

ٚ  ِ ن 
َ
ع ا  

  :  زان
ٔ

 
َ
۔ ا ِ ِ ونَ 

ٚ  ِ
ٚ  ِ ن 

َ
 زِ ا

ُ
ٛ دوپٚ  ُ  ا 

ُ
تِ 

ٕ ٕ ا  ، آب و  ۪۪  ۪۪
ُ

ٛ ا ، 
ٕ ٛ وَ  ۔     ِ  

ُ
ٲری ۪۪   ز

۔ ٕ ٕ آ  ٚ  ٕ   

رُ  

Group Assessment      ژ/   آلات 
Tools 

 

ٕ وٲ    ن  ان  وپ  ۔ ٕ و وپ  ِ ا ا    ٕ ر

رڈ درج۔ ِ ر ر  وپ  ۔   
ُ

 

وپ1 ۔ٕ: ۔  ۍ ززٍ  ٛ
ٕ  ا ا وَ 

ٚ
أ   

ن۔۔وَ 2 وِ   
ُ

۔وُ  وِو ا ا   ٛ
ٕ   

۔3ٕ  ٕ و  ۍ ززٍ  ٛ
ِ  ِ ِ ؤ

َ
ِ ا

َ
 ، ا

ٔ
 

ُ
ۍ  ٛ

ٕ  ۪۪  ٕ  
ٔ

 
ُ

ۍ  ٛ
ٕ ۔ وَ   

4 
ٔ

ۍ  ٛ ن أ و ۔ ۔﴿ ه  ِو 
ٔ

  ِ ِ ٗٹ،  ، ٖ  ۪۪ ٕ وَ   

 ورک﴾

 

 ٕ ٕ و    
Assessment 
Techniques  
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ن۔1
ٚ

 ٕ ان  لان، زان،   
َ
  ز

ُ
 ِ ۍ 

ُ
۔  

۔2
َ

 
ُ

م  رُے   ُ  ِ
َ
۔ ا  

۔3
َ

 ۪۪ ٛ ا 
ٕ ٕ وَ   ۪۪

ُ
۔   

ن۔ 4 ۪۪  ِ ٚ
 ٕ

ُ
 ٚ  ِ  ۪۪  ۪۪

ُ
 ٕ ۔ وَ   

 
ٚ

 
Learning 
Outcome 

 

 

Rubric ی ٛ  ٕ ٕ در /   / ژ     

III 

 
II 

 
I 

ت و  

 

Criteria 
/ر  

 ٕ  
ُ

ٗم   ُ

۔ ن   
ُ

 ِ ان  ۔ ُ  آ

 ٕ ان     
ُ

 

۔ ُ ٕ آ  ٕ  
ُ

 
ُ

 

 ٕ  ٕ  
ُ

ٗم   ُ

۔ ُ  آ

 ع 

۔  ٛ  

۔ ِ  ٕ
ُ

 ٕ ن 
ٚ

 
ُ

 ِ اب  ن۔  ۪۪  ِ ٚ  
ُ

ٕ  ا 
ُ

اب  ۍ  ٛ
ٕ ا 

ن۔ ۪۪  ِ ٚ  

۔ ٛ  
ٚ

 

203



ان  م   ِ ٖ  
َ
 رٔ

ُ
ٍ  

ن۔  
ُ

 ِ ٛ راے 
ٕ ٕ ا أ   

 
ٚ

  
ُ

 
ُ

 زا
ُ

 ٕ
ُ

ٛ راے 
ن۔ٕ  

 
ُ

 ِ
ٚ  ٕ  

ُ
 

ُ
 زا

ُ

ن۔ ٚر ا  

 ٕ  
ُ

 زا
ُ

۔  راے دِ
۔ 4,8 5 ,2 1,3,6,7,9  رول 

۔1 ٕ  ُ ر  ِژھٕ   ِ ۪۪ ا أ
ُ

ٍ آو   ٕ ژ   ۔   

ر۔2  ۪۪  
َ

ٚر  رِوٕے     ٕ  ٛ و  ۔   

3 ِ ِ ذ ٛ
ٕ ر  وپ  ۔۔

ُ
 ر

ٕ رِ  ٕ  

/از  
Rationale 

 

Check List ۔   ٕ   ُ و  ِ  /  

۔ ِ  ۪۪
ُ

 ُ ه  ٚ  ِ
ٔ   ِ ِ ونَ 

ٚ  ِ
ٚ  ِ ن 

َ
 ا

 

:رُ/ع  

 ٗ  
ٔ

 
ُ

 ٕ  ٚ ه ا  ٚ  ٛ
ٕ ِ  زِ وَ  ٛ آو  ِ  ا  ٚر   

ُ
ِ ادا  ه رول 

 ٕ
َ
ِ ز

ٚ  ِ ز
ٕ روٗ ٛ

ِ ۪۪ ا ورٲے ز  
ُ

ٛ ۔ و   ٕ  ٛ ٛو  ٛ ان ا ز

۔ ِ ز
ٕ روٗ ٛ

ِ ۪۪ ورٲے ز
ُ

 ٕ  ِ
ٚ ن   ا

 

:زان  
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ن۔1 ۪۪  ِ  ٕ  ِ
ٔ   

ُ
 ِ ۍ 

ُ
۔   

2 ٔ   ِ ِ ونَ 
ٚ  ِ

ٚ  ِ ن 
َ
۔۔ ا ٛ ا

ٕ  ۪۪
ُ

 ٕ ر   ٛ
ٕ ن وَ  ِ زا  ِ  ِ  

 
ٚ

 

 

Assessment Technique  ٕ ٖ   ٕ /و  

III  ٕ  II  ٕ  I  ٕ  Criteria 
/ر  

 ِ ِو درج 
ٔ

 ٛ   

ۍ رول   ٛ
ٕ  ۪۪

ُ
ِ وَ 

ٕ ا  ۍ  ٛ
ٕ  ۪۪

ُ
 ٕ 

۔ ِ ن 
ٚ

 

ۍ رول   ٛ
ٕ  ۪۪

ُ
 ِ

۔ ِ ن 
ٚ

ه  ٛ ٚ   ِ  

ۍ رول   ٛ
ٕ  ۪۪

ُ
 ِ

 ٕ ٕ ا  وَ   ِ

 ِ ٚ  ِ  ٕ ۍ  ٛ
ٕ  ۪۪

ُ

ن۔ ۪۪  

 وَ 
ٚ

ۍ 
ُ

ۍ  ٛ
ٕ  ۪۪

ُ
 ٕ

ٕ ا 

۔  ا

۔ ِ ن 
ٚ

ِ ا    
ُ

 ِ  ِ و  ۍ  ٛ ِ  ۪۪

۔ ِ ن 
ٚ

ه  ٚ  

ۍ رول   ٛ
ٕ  ۪۪

ُ
 ِ

 ٕ  ِ  ٛ   َ  ِ ٚ

۔ ِ ن 
ٚ

 
ٛ

ِ  

 ِ
ٚ   

ُ
ا 

 ۪۪  
َ
۔ِا ه 

۔ ٕ
ُ

 ٛ  ِ ٚ
 

 

 

205



   ِ  ٕ   ٕ  ُ  
ُ ُ

 ُ  
ُ

 ٍ  ٕ و  ِ     ِ ُ ا   ٚ ۪۪ ا  ٛ ٛ ز
ٕ

ن۔ ٚ د   ٛ  
َ
ٕ  زا

۔   ٕ  ُ و ٕ راے  ٗل   ٚ  ٍ  ٕ و    

 ٍ  ِ ۪۪  ا
ُ

ٕ و  ِ " زِ      نژ ِ ونَ 
ٚ  ِ

ٚ  ِ ن 
َ
"ا  

Rationale 
/از   
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ر   ٕ و ۍ 
ُ

 ۪۪   ٗ

ر

لٚر: زان ِ ا
ٛ

ِٛ ﴾ِاورها﴿ٕ ُُ
۔

ُ
۪۪درا

ُ
 ِ

ٛ ٕ 
ٚ

 ُٕ ُ۔ُآ ا
ُ

 ُٖ ا

ُِ ٚر

اد/ ٗع

ذٲ 
َ

آلات
ذٲ 

َ

( Self Assessment)
آلات

د۔1  ِ وۅ
ۍُ ِ ّٛ

ُ
ٕ زنوارٕ 

ُ
۔

ُ

۔2
ُ

 ِ
ٔ

ِِ ۔و ِ ؤ ِ ا ٍ ا زز
ُُ ِ ِ ِ ِ ِِ ز نٗ ۔۪۪

ۍ۔3
ُ

ِ ن ِ ا  ِ ا
ِ ژ۔ّٛ ُنز َُ

 
ُ

ن۔

ِر۔4
ِٔٚ ٖأ ۪۪  د

ٛ ٕ ِ
ٔ

ٕ و
ُ ِ ٚ ز

ن۔ُ ه

ٕ ِٖو
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 ۔1
ُ

ن۔ق  ِ ۍ زا

ۍ۔2
ُ

ِر ِ 
ان۔ن  ُ

ِ ۔3
َ
ِٛ ا ِ ِ ٕ ٕ لیُ ن۔ٚ ۪۪

نِ۔4 ِزِ ز
ن۔ٔ ۪۪

ٚ

Learning 

Outcome

ٖ
III II

ت و
1

ر

مٗرٕ 
ُ
 ٕ ز

ُ
ک ٚ ماڈ

ُ
ز

ماوڈٕٚ 
ُ
زٗ

ٕ وٚمزۅن ٛز

یدرٕ ذٲ ٛ/ ﴿(Self Assessment Rubric

مٗرٕ 
ُ
 ٕ ز

ُ
ک ٚ ماڈ

ُ
ز

میاوڈٕٚ 
ُ
زٗ

ٕ وٚمزۅن ٛز

ُٗرٕ  ٗ ک ٚ اڈ
ُ ٗ

یاوڈٕٚ 
ُ

لان
ِ ٗ

ُ ٚ ٕ ٛ

 ٕ 
ُ

ان    ز 
۪۪ ِ 

َ
وِِ 

ُٛ
ظ ا

ُ

نِٔ ۪۪
 ِٗ

ُ
ان ٛ

 ز ٕ 
ُ

 
ٚ

 ن 
۪۪ ِ 

َ
 ِ  

 د 
ٔ

 ِ

 ٛ 
ُ

ظ   ا
ُ

 ٕ
 ِ

ٚ
ن  ۪۪

ِ ُٗ
ان

ٚٛ
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ِ وٚ ٍ ٕ ذٲ۔1 هز ٕ،ٕ،زِٕ ٗ ۪
ٚ

 ٕٕ

ن۔

ِ مٍُٕٗ ذٲ۔2 ۍز
ُ

ان۔قِٛ ٕ ِ 

۪۪ٗلٍ ٕ ذٲ۔3
ُُُ ٚ

۔ٕ 

از

Rationale
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ر   ٕ و ۍ 
ُ

 ۪۪ رٗ     ٕ و ۍ 
ُ

 ۪۪   ٗ

ر

لٚر ِ ا
ٛ

ِٛ ﴾اورها﴿ٕ ُُ
۔

ُ

۪۪درا
ُٛ

ٕ ٕ 
ٚ

 ُٕ ُ ۔ُ آ ٚ ا
ُ

 ُٖ ِا

ُ ۔ٚر

 /دا/ ٗع

رّ 

ج
َ

آلات
ج

َ

( Peer- Assessment )
آلات

ٍ ۔1 ِِ ٲوٕ نِ زز
َ

ِادِٕ  ِ  ۔أ
ِ ٛر :ٖ۔1 ز

اوسٚ
ُ ُ

ِ ؟ن
اب :ُ

۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔:

ِ۔2
ُ:  ِِ

  :ٖن؟ٚ هٚٔ

۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔:اب

ِ ؟ٕٚ ِ  ٚون :ٖ۔3
ُ: 

۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔:اب

ِ۔4
زوٗ ،ور :ُ

ُ
هٚدٕ   :ٖو؟ٚ

۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔۔:اب

ٕ ِو
ٖ
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ۍ۔1
ُ

نِِ  ن۔ٕ ان،لان،زانز
ٚ

ِ۔2
ُٛ ن۔۔ُِ

ِ ۔3
َ
ِٛ ا  ٕ لیُ

ُ
 ٕ ِ ِ ن۔ٚ ۪۪

ٚ

Learning Outcome

          ٖ          III            II ت و
ُ

          I ر

 ٕ َ ٕ
ُ ا

ُ
وٛ ور

وۅں۪۪  ٕ 
و

ُ
ِ ٕ وٕ ُٛ ن ور

قِٛ ٕ 
ن ٕ 

ُ
ظ ا

نِ

قِٛ ٕ 
 ٕ

ُ
ظ ا

یدرٕ ج ٛ/ ﴿(Peer- Assessment Rubric

 ٕ َ ٕ
ُ ا

ُ
وزٛ ۔ناور

وۅں۪۪  ٕ 
و

ُ
ِ ٕ وٕ ُٛ ۔ن ور

قِٛ ٕ 
ن ٕ 

ُ
ظ ا

۔نٕ ِ

قِٛ ٕ 
 ٕ

ُ
ظ ا

ُ ابٖ
۔دوِان

۔دوِانُ ابا دِاب
ٛ ُ

۔ن
دِاب

ٛ

 ٕ ٕ ُ ژا
ِ ا ٕ اند،دوِان

 
ٛ انرِ ٚ

ٕ ُ ا ِ ٕ دِ ژا آ
۔انرِٛ 

ُٕٗ ر

۔ان
ٛر

3,5,9,10,11,12 2,4,7,8 1,6 رول
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ٗلٍٕ ج۔1 ۔ُمِرٔ ٚ ٕ

ٗلٍٕ ج۔2 ۔ُرٚ ٕ

ٗلٍٕ ج۔3 ٚٛ ُُ دِ ابٕ ز
ُ

۔ ٕ

ُٛ ِ ر۔4
ٚ

دهٕ وۅآو ٛز و
ُ

۔

از

Rationale
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ر   ٕ و ۍ 
ُ

 ۪۪ رٗ     ٕ و ۍ 
ُ

 ۪۪   ٗ

ر

لٚر ِ ا
ٛ

ِٛ ﴾اورها﴿ٕ ُُ

۔
ُ

۪۪درا
ُٛ

ٕ ٕ 
ٚ

 ُٕ ُ ۔ُآ ٚ ا
ُ

 ُٖ ُِا ۔ٚر

ر /اد/ ٗع

 ژ
َ

 (Group Assessment )

 رِ 
ٕ

۪۪۪۪س
ُ

ٕ وپٛ ااِ رٖ وپٛ ٕ و

ِٛ ِ ِ ن رڈ۔و ر
ُ

ٲوٕ نا
ُ

۔ ِ

آلات
 رِ 

ٕ
۪۪۪۪س

ُ
ٕ وپٛ ااِ رٖ وپٛ ٕ و

ِٛ ِ ِ ن رڈ۔و ر
ُ

ٲوٕ نا
ُ

۔ ِ

ٕ ۔1 ِ ٕ ِو م۔إٓ  دِ وپٛ اان۪۪

ِ ۔2
ٔ

 ٕٚ
ٚ

 ٕ ٕ
ُُٔ ؟ٚر

۔3
ُ ُ

 ِ ز
ِ اوسٚ

ٛ
ِ ٕ ن۪۪

ُ
هز ٚ 

ُ
؟ووٚ

ِ ۔4 هٍِ ا ٚ ٚ ِ ن؟ا

ِن۔ِ ردیٕ آشٚ ِٛ ۔5 ۪۪اؤ
ٚٛ

 ٕ
ُ

۔

ٕ ِٖو
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ۍ۔1
ُ

نِِ  ن۔ٕ ان،لان،زانز
ٚ

ِٛ ۔2 ٔ ِ۪۪
ُ

ۍ ٛ ن۔۔ِٔ

ِ ۔3
َ
ِٛ ا  ٕ لیُ

ُ
 ٕ ِ

ٚ
ن۔ ۪۪

 
ٚ

 

Learning Outcomes

ِ ٚ
III

ِ دۅ
II

ُ ڈ
I

ر

 ِٛ ُ لیُ
ُ ٕ نٗرٕ 

 ِٛ ُ لیُ
ن نُزا ۪۪

ُلی

ن ۪۪ٕ زا
ٛٗع

یدرٕ ژ  ٛ﴿(Group Assessment Rubric

 ِٛ ُ لیُ
ُ ٕ نٗرٕ  ٛ

ِ ن۔۪۪ ۪۪

 ِٛ ُ لیُ
ن نُزا ۪۪

 ٕ ٕ ِنروٲو
ٔ

ُلی

ن ۪۪ٕ زا وٹرُ ۪۪  ٛ
ان ِ

ٛٗع

 ِٛ ُ ٕ
ُ

ورنٕ  لُُٛ ا ُ
نز

 ِٛ ُُ
نُ 

ٚ

نوۅں ِٛ
ُ

ُٛ ُ ا
ٚ

ن ۪۪

 ٕ نِ س۪۪
 ِ

نٕ ٕ ٛ
ِ

ٔ

ٕ روٲٛٚ ُ
،

نُ ِ ٛ  ِ  

ٕ دِ  ُ ژا  ن 
م   ِ ِ زٲ  ٕ  ِ ٍ رٔ

ان

ٕ ا  ٕ  ُ ژا  ِ ٍ رٔ
ان م   ِ ِ زٲ

 
ُ

 ٕ  ٕ  
ُ

 
ُ

زا
  

ٚ
نر ٚ ُ   ا

ُ
 زا

ُ

3,5,9,10,11,12 2,4,7,8 1,6 وپ /رول
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ٗلٍٕ ژ۔1 ِٚ ۔ُمرٔ ٕ

ٗلٍٕ ژ۔2 ۔ُرٚ ٕ

ٗلٍٕ ژ۔3 ٚٛ ُُ دِ ابٕ ز
ُ

 ٕ

از

Rationale
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ٕ  ِ ُوٕ  ِ  ٗ

 
ُ

ِٛ ر۔رّ  /ان ُ۪۪
ُ

سِ ٛ
دارسٕ ۔ِ۪۪ ا

ٕ /Assessment Techniques  ٖ ِ و

زٕ ِ ٛ ِ ر
ٛ

ٖ یُٗ ا،ندر
ُ
،آشٕ وانوٕ ٕ ا

وان۔ردیٕ 

ۍ
ُ

ٕ ٛون
ُِٛٗ، 

ُ
ِ وٕ ٕ یا ٕ آ ۔و ُ ٕ ٚآ ٕ ٛز

ُ
 ِ

ِ رّ ٕٚ ٕ ردی،آشِٛون ن۔آ وۅ

ٚ
 

ٚ
 Learning Outcomes / 

ۍ
ُ

ُٕ ٕ ردیٕ ٕ رِ  ن۔ ِ رّ ِوان۔و ۪۪  ِ
ٚ

216



 ٕ

III

 ٕ

II

 ٕ

I

ر / Criteria

ۍ
ُ

ٕ ردیِ 

وٲندٕ آش

ٕ ری
ُ

ز

نوِ ۔۪۪

ۍ
ُ

ُردیِ 

ونَ زٕ ا وٲوۅ

 ٕ
ُ

نوِ ۔۪۪

ۍ
ُ

ٕ  یردٕ ِ 

ونآش ٕ وٲوۅ
ُ

ن وِ ۔۪۪

ۍ
ُ

ردیون

وٲندٕ آشٕ 

ھ
ٛ

 ٕ
ُ

ونُِ
(Rubric ) /

نوِ ۔۪۪

ۍ
ُ

 ِٗ ٕ

ی
ُ
ٕ ری۪۪ا

ُ

وِن

ن ۪۪

ٗ ٕ

ٕ زٕ اِ ۪۪
ُ

وِ

ن ۪۪

ۍ
ُ

 ِ ٕٗ ٕ

دٕ رُ

ٕ وٲن
ُ

وِ

ن ۪۪

ۍ
ُ

ٗون

ن دٕ ٕ 

ھ
ٛ

ٕ وٲ
ُ

ٛ رأ اُ ٛز را
ُ

۔ردیٕ ِ ا ِ

  ِ۪۪
ُ

 ِ ٕ  ا ُ۪۪ ٍو
نٕ ِ ُٛ

ن ۪۪ٕ وۅ
ُ

 ُُ ۔نِ  ُٚ

از

Rationale
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